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BLOCK 2 GENDER AND PEDAGOGIC
PRACTICES

Introduction

This block focuses on gender and pedagogic practices. It faindgastuden
with various pedagogic practices related to gender anttally evaluate
and challenges gender inequalities and explores the rolesmly, caste
religion, culture, law, state and mec

In unit 5, Teaching as Activism, we discuss teaching as atumtateache
as a transmitter of knowledge, place of text in the pedagdgiorid of
knowledge, questioning and challenging existing curriculum, attitusbesa
practices and beliefs from the perspective of gender and teaching\asras¢
transforming realit

In unit 6, Standpoint Theory and Knowledge Location, we dssc th
meaning of standpoint, historical development, standpdtieory an:
epistemology, standpoint theory and the perspective ajimaized, questionir
objective knowledge, experiences as a legitimate basisnoiwkedge
formation, diversity and intersectionality, gender and knowledgstcoction
insight provided by the ‘feminist critique of disciplinakpowledge, implicatior
of standpoint theory for stakeholders of educati

In unit 7, Participatory Classroom, we discuss, gender auditing of clas:
transactions, approaches to creating gender sensitiveitggand learnin
environment, gender sensitivity through teaching of languages, mathei
environmental studies, teacher as a counselor for creating gencénssy,
gender sensitive classroom through participation and repegsantchangin
power equations in the classroom, implications of decausion ant
reconstruction of teaching methodolc

In Unit 8, Strategies to Promote Gender Equality in the Classroot
discuss, constitutional provisions and laws related talgernpolicies an
progarmmes addressing gender equality, human rights ancewemghts
addressing sexual harassment in school, transcending gender sterent
enhancing optimum potential, vision for school practicgander equalit



UNIT 5 TEACHING AS ACTIVISM

Structure

5.1 Introductior

5.2  Objective:

5.2 Teaching as a Vocatit

5.4  Teacher as a Transmitter of Knowle

5.2 Place of Text in the Pedagogical World of Knowle

5.€  Questioning and Challenging Existing Curriculum, Attited8ocie
Practices and Beliefs from the Perspective of Ge

5.7 Teaching as Activism- Transforming Rea
5. Let Us Sum U

5.  Unit End Questior

5.1C Answer to Check Your Progre

5.11 Reference

5.1 INTRODUCTION

“Let craft, ambition, spit

Be quenched in reason’s nic
Till weakness turn to migt
Till what is dark be ligh
Till what is wrong be right
- Lewis Carrol

Training teachers to ensure that they impart quality educasanwiorld-widk
concern. Teachers have responsibility in bringing about change in soc
shaping young minds. There are two steps in training a person to bec«
effective teacher. First, an effective curriculum to train theheas has to t
developed. Secondly, this will in turn ensure that quality etioa is imparte
to students by well-trained effective teachers. In this process, aduyabe
gender concerns is the need of the F

Education was denied to women for many centuries due tolsoultural, an
religious practices perpetuated by patriarchy. In the ear" century, th:
significance of women’s education began to be recognizedaBeformers lik
Raja Ram Mohan Roy, Madhanmohan Malviya, Ishwar Chandar Vidigya
Poet Bharathiyar, E.V.R. Periyar, and Dr. Muthulakshmi Reddy stress
importance of women’s education. In 1854, Charles Wood advise
government to give priority to girls’ education and stateat social change c
happen only with women'’s education. The efforts of social reformers al
government started giving results. In this effort, gender concerns sha



Gender and Pedagogic Practice part of course material to train teachers so as to prepare them for
endeavors. It should also address gender justice. So what is it that¢he!
should learn and what is his/her role in the society with ié¢mgender? The
issues are discussed in this U

5.z OBJECTIVES

After reading this unit, you should be able

> identify teaching as a vocation or callii
> know how knowledge is constructed and transmitted by the tea

know the role of the text in pedagogical knowlec

~s

~s

recognize the need for bringing gender concerns in curriculur
explore existing attitudes, beliefs and social practices with rem
gender; an

recognize teaching as a form of activi

~s

5.2 TEACHING AS A VOCATION

There have been debates in the field of education regarding whether te
is a ‘vocation’ or ‘calling’ (Booth, 1998; Hansen, 1995, 20®uebner; 1987
Let us explore what is actually meant by teaching as ‘vocation’. Accord
Merriam Webster dictionary, vocation means “a strong desire to spenc
own life doing certain kind of work and the work that a person does orld
be doing’. Considering this definition, we need to analyze how prosps
teachers identify teaching as a vocation and how a vocation operates i
life. Parker Palmer and David Hansen provided two approaches to vor
Both refer to Vocation as “the activity or work that provigessonal satisfactic
and service to other”. Palmer further said “True vocationgself and service
He quotes the theologian Frederick Buechner’s (1973) definition of voc
as “the place where your deep gladness and world’s deep hunger 1
According to Hansen “Vocation is a work that results in service to other
personal satisfaction in the rendering of that service8)(Bearing in mind th
above definitions we can conclude that vocation is not justiefinancial securit
but more about individuals calling for self-satisfactiarhelping others. We ha
already mentioned that there are two approaches with regard towo.caime
iIs psychological approach and other is regulative approach. Accord
psychological approach, vocation is a spiritual and psychological jourad
helps one in knowing oneself. Once this happens the person will be ¢
identify where he/she belongs. This is referred to as ‘callingmiaexplain
that the calling for a particular vocation comes from within. The persedls
to identify the vocation with himself/herself. But the dallteach does not cor
from external encounters alone- no outward teacher or tegbill have mucl
effect until my soul agrees to do the same. Any authentic dathately come
from the voice of the teacher within, the voice that invites me to honc
nature of my true self”. (p.2¢<

Now let us explore Hansen'’s regulative approach. Regulappeoach is abo
how a person views and interprets her/his profession. This approach si
6 vocation is not only about psychological origin, but also about social o



According to Hansen (1995), there is “social practice” in the society.d
on the existing social practice prevailing in the society, one learns,syaox
chooses a profession/vocation. There are social contékigs which one works
learns and grows. This is called vocation. The following Indiamepia give:
you more clarity

Indian society considers teaching as a suitable vocation for women. Gi
the impression that teaching is the best option from youegagvards. \Wome
in India are triply burdened. They need to take up productive, reprod
and societal roles. Women need to take care of many activities assig
them. In this context, society considers teaching as axeivacation. Accordin
to the societal impression, teaching is a time bound agt&dciety feels wome
can contribute in all three roles if they chose a feminineation like teaching
This practice is ingrained and inbuilt in the society. Accordingly, most ¢
women prefer to choose teaching as a voce

In the following paragraph we try to explain how to discover anolode one
own vocation and how to view ‘teaching as a vocation’. Apaof giving thei
views on vocation, Palmer and Hansen also answer our querigdiregghow
to choose teaching as a vocation. In the psychological approach, teac
a vocation is not only about acquiring outward qualities dt&p about developii
inbuilt qualities. These qualities are reading, listensaitude and silence. O
should explore oneself with the above mentioned qualities. Once we al
to it, it becomes a part of our habit. In this process, one icahtfer/his ‘calling
for a particular vocation. Even if one chooses teaching as vocation
beginning of her/his career, she/he will be able to discover his/her voe
interest in the later stage. She/he may shift the vocation too. Then th
guestion is “Can we choose a vocation? Or is it an inbuiltitgial This questiol
is answered by both Palmer and Hansen. According to Palmer, quali
teaching are inbuilt. But, Hansen says that one needs to choose a v
consciously and pursue the same with choice of accomplistsna@d discov:
oneself in that. One has to gain knowledge and know the egisticial practice
to choose the vocation. One needs to cultivate real interest in hegithkee)
the students attentive, if he/she chooses teaching as a profession. Mc
that, preparing students to become learned professionals and shbepal
to discover their own vocation is challenging. The follogvstories explain furth
the concepts of Hansen and Palr

Story 1

Mr. Hatch was a reserved person. He worked at a shoelace factory.
a parcel with a sweet box from someone for the first time. He felt happ
celebrated the event with his neighbours. Few days later he realized t
sweet box was wrongly delivered to his address. Again he became a re
person until his neighbours made him realize that everyonesindlony likec
him.

Story 2

Ms. Rumphus lived in a small house on the seashore. Her hasssusrounde
by lupine flowers. When she was a child, her grandfathersadMner that whe
she grew up she must contribute to bring more beauty and happiness
her. After travelling to many places she finally settled near thels@a. Firs
she sowed the seeds of lupine flowers around her house. Later she

Teaching as Activisn



Gender and Pedagogic Practice |upine seeds all around the village. It bloomed in the next season. The
village became beautiful. She converted this into a vocation. She pass
on to the younger generatic

In the stories narrated above, Mr. Hatch chose a vocation based on
and settled in the shoelace factory. He never explored further. But i
Rumphus’ case, the calling was to make the world beautiful. She does
sowing the seeds of a flowering plant. Ms. Rumphus’ vocation was ablife
process. Students who want to become teachers must realize that it |
long process. At the age of 18, it is difficult to decide on a particutecation
Someone may help the young minds to identify their vocation based ol
interest or they may also instill some values in them to maariecular vocatio
a part of their life. When they move into life, they take theiited values an
must excel in the chosen field with intere

Please take a short break and find answers to the following questions
on your reading

Check Your Progress :

1. Define Vocatior

5.4 THE TEACHER AS A TRANSMITTER OF
KNOWLEDGE

Education serves a number of social purposes. The core activity of edt
Is knowledge acquisition, acquiring capability of genegknowledge, applyir
the same for initiating qualitative changes in one’s own attitude and be
and acquiring skills for human resource development. Along with know
creation, it has to impart skills and values. Human develgraims at ensurit
overall wellbeing of the person. Education plays a significant role in hi
development. Educational indicators are part of measuring the phenon
continuity and change in both qualitative and quantitatwd&cators in educatio
Teachers are the core persons in these activities. Teaching is a dive
complex activity. It is multi-dimensional. Boys/girls ieeand acquire knowled
culminating in overall personality development with skidif self reliance. The
are various stages in these processes. Various teaching methods ne
adopted at each stage of human development to impart knowledge ar
The methods and content may vary depending upon the development
the learners. For example, the primary school teacher can use activiyy
8 teaching to impart knowledge and skill. The college teacher can use




methods like lecturing, activity and multi media. Teachtogsists of cognitiv:
affective and interpersonal elements. Teachers can drdwanstruct teachir
methods and transmit knowledge by identifying significant points from
elementt

In this section we will concentrate only on knowledge base as we are
to deal with ‘teacher as a transmitter of knowledge’. Teachers also he
responsibility to construct teaching behaviour among prospective te¢
Knowledge can be transmitted through various w

Unlike other professions, education not only creates kadgé base but is al
a practicing profession. Teachers need to draw theories of hegpanid bodie
of knowledge to generate student learning, understanaimbjater helping the
to apply it in their lives for addressing different challenges. Teachersa
only generating learning in others, they also learn while teaching field of
education has two sets of knowledge base. For example, a Physics

or a Chemistry teacher or a Music teacher must have the domain kno
along with pedagogical knowledge. A Physics teacher should not only
his/her subject, but he/she should also be able to clarify doubts relatin
basic sciences, so that children are able to acquire knowledge alor
inculcation of scientific tempe

There are different approaches to categorizing knowledge base for te
profession. First we will look at the knowledge of the discipline. Discip!
such as Psychology (Cognitive Psychology, Educational Psycholog
Psychometrics), Sociology, and History of education, Bty of educatio
Linguistics and Neuroscience have contributed concepts and discou
educational discipline. Though these disciplines exastidually, they have direc
indirect relationship with education and application. For egl@yEducation:
Psychology and Philosophy of Education are derived from Psychology.
disciplines provide valuable insights to education, but they are imdkgpe a
their focus and thrust varies. So we need to develop a common framr
or theory for better understanding, knowledge production and comma

Polanyi (1958) is a pioneer in distinguishing tacit and eotpknowledge. Tac
knowledge is subjective, context-specific and commueittitrough demonstratic
Explicit knowledge is objective and can be described in a systemat
propositional language. Nonaka and Takeuchi have explémsadteraction ¢
tacit and explicit knowledge by developing a model. In thaded they develope
four modes of knowledge and there is interaction and coatiersamong the:
four modes, which are socialization, externalization, lmoation and internalizatic
Socialization is a process where skills/tacit knowledgraissmitted by the skille
to the semi-skilled through demonstration / practice. Ebekzation is a proce
in which tacit knowledge is explained through explicit conceptsn@Gioatior
is explaining concepts by developing detailed propos&lidicg hypothesis ar
theory. Internalization is, making learnt knowledge intergday tacit behaviot
Based on this, Hargreaves (1998) developed a model to explain knoy
transmission in schools. He compares knowledge creation with hortic
cropping. Knowledge creation is like sowing, germinatthgnning, pruning an
displaying

Gibbons et al (1994) explained the knowledge production from tradi
knowledge production (mode 1) to intellectual enquiry (@)l They explaine
these by using Humanities and Technology disciplines. Mode 1 is trad

Teaching as Activisn



Gender and Pedagogic Practice knowledge. It involves basic concepts. These basic concepts anc

1C

knowledge about a particular discipline will be framed dabys for college:
With regards to Mode 2. It operates in research institutions. It adopts
concepts and fundamentals in the particular subject and aphbse concer
for addressing social problems and larger research areas. There it
demarcation between fundamental basic concepts of the lthecgmd applie
knowledge. Both operate in separate w

According to Gibbons et. al, discipline of education needs to concentr
knowledge production on educational issues by adoptindpanmdwing variou
concepts from different disciplines. Once we consider teacherarasitter
of knowledge we need to concentrate on pedagogy. Schulman coineulr
‘pedagogical content knowledge’. The mixture of pedagogy and cc
knowledge is unique for teaching profession. Turner Bisset is (1999)
proposes 11 sets of knowledge, which are substantive subject knov
syntactic subject knowledge, beliefs about the subject, cuanciinowledge
general pedagogical knowledge, knowledge of learners, knowledgelf an
knowledge of educational ends, purpose and values. Another significa
that needs to be concentrated for knowledge transmission is re

We have discussed knowledge base so far. How can knowledge b
transformed in the classroom and how does class room behaviour
knowledge base? Unlike other professions, teachers need to have knc
base about the subject, methodology of transaction, thealrknowledge, ar
be well aware about the sources of information and professional comps
Teachers need to use their experiences and knowledge in the clas:
Nonaka and Takeuchi explained the concept of internadzati which teache
interact with one or more learners to understand the learnestandlate thei
learning. This happens only if the teacher has subject knowledge. <
knowledge transforms teaching behavior. Along with sutieowledge, lessc
planning and mapping learner’s expectation from the syllabus doeslude
to better learning outcome

Insight

Research

Experience

Pedagogic
knowledge

Subject
knowledge

Other
knowledge

Fig. 1: Insight to guide teaching momen



Figure 1 discusses Lonergan’s idea of insight. He talks about the nai
knowledge and rational self-consciousness. He discusesd ttoncepts in t
context of Mathematics and Physics. When people learnéssd Mathematic
they relate these subjects in everyday life. According to hirey behave wit
common sense. Learners of sciences relate daily life apipincadth scientific
knowledge even though it lacks precision, replicabilitg generality. Accordin
to Lonergan, common sense means ‘a habitual but incomplete set of i
that is completed with appropriate variations in each @iaget of circumstanc
that called for speech or action’. One needs to have insights andoskélec
appropriate knowledge and ability to generate fresh insights. If we apy
same to teachers and class room behaviour, teachers possess vast kr
in a subject. He/She needs to select appropriate knowledgapghythe sanr
in the classroon

Fig 1 comprises of subject knowledge, other knowledge, pedag
knowledgs, research, theory, skills and experience. All these type
knowledee give insights to the teachers. He/she cannot apply evegythiall
situations. But if the teacher has ability to apply all the above knowledg
she can use it according to the situation. For example, if leahaemes specifi
learning disability, the theories related to child development, cog
developmer, socio economic situation of the learners, school envirarmell
certainly help teachers to improve the learning capacity of the learfker:
are wide ranges of Information Communication Technology (ICT) mat
available in teaching. Also there are technologically enablessai@ms. If th
teacher knows about integrating knowledge with technology and adopt
child centered pedagogy, it will be helpful to enable leeste learn effectivel
There are so many research findings related to cognitive developme
interactive nature of learnir

The following case study will be helpful to know the unique teaching me
to transmit knowledge at primary lev

Box 1 Government of Tamil Nadu — Activity Based Learning
(ABL )

The key feature of the ABL method is that it uses child-friel
educational aids to foster self-learning and allows a child to :
according to his or her aptitude and sl

The United Nations International Children’s EmergencydWNICEF)-
supported ABL project was first undertaken by the ChennapQ@atior
in 13 schools in 2003. After considering the success, the proje
been adopted by all the 270 primary schools in the district. |
transformed the way of teachii

This initiative has caught the imagination of both teachers anastt
alike through innovative teaching methods and by activelglving the
children in the learning proce:

The key feature of the ABL method is that it uses child-friel
educational aids to foster self-learning and allows a child to :
according to his or her aptitude and sl

Teaching as Activisn
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Under the system, the curriculum is divided into small yr@gsch grou
of Self-Learning Materials (SLM) comprising attractivelgsigned stuc
cards for English, Tamil, Maths, Science and Social Science. W
child finishes a group of cards, he completes one ‘milest
Activities in each milestone include games, rhymes, drgyamd song
to teach a letter or a word, to form a sentence, to do mathemati
science, or to understand a concept. The child takes up an Exar
only after completing all the milestones in a subject. If a childoisen
one day, he continues from where he left unlike in the oldesysther:
the child had to learn on his own what he missed ou

Adopted from UNICEF, India http://unicef.in/Story/603/Activity
based-learning-A-radical-change-in-Primary-Edua

The above example shows the recent development in ABL meiads impac
on primary education. The practical experience gained bietehers certain
strengthens their insights on cognitive knowledge and improvestdaghin
practice. There is one column called “other knowledge” in Figure 1. “C
knowledge” includes the socio-economic background, learner’s pel
experience, location of school, learner’s habits, and theralilbackground c
the learner:

The above diagram may be expanded by adding experiences of teach
appropriate research. Based on knowledge, experienceguatss, teachir
may vary. So teachers must choose methods accordingly. The good t
may not stick to the particular knowledge and pedag

Please take a short break and try to find answers to the following que
based on your readir

Check Your Progress Il

3. Distinguish tacit and explicit knowledc

5.2 PLACE OF TEXT IN THE PEDAGOGICAL
WORLD OF KNOWLEDGE
A much more powerful role for the teacher is as a curriculum maker

who designs a curriculum that grows out of the needs and interests
students (Goodwin 2010, 2

“Pedagogy is defined as the art or science of teaching; instructional me
We discuss here the importance of pedagogy versus content knowlec
verbal ability. Content, theories, and methods of teachingiedhe buildin
blocks for curriculum development; they are blended together, thougt



integrated into coherent and meaningful learning expeeer/Vhen teachers .
curriculum-makers, they can be responsive to the needsiterdst of studen
not just state mandate

The essence of teaching is to learn thro the job trainingAccording to Bolir
and Goodwin, 1992 and Goodwin, 2010, there are five types of dc
knowledge required for teachit

They art
1. Personal Knowledge/autobiography and philosophy of teac
2. Contextual Knowledge/understanding learners, schools, andys

3. Pedagogical knowledge/content, theories, teaching methoc
curriculum developmer

4. Sociological knowledge/diversity, cultural relevance, aadial justici
anc

5. Social knowledge/cooperative, democratic group process, and c
resolution

The personal knowledge includes deconstruction of egigtkperiences, mytf
attitudes, assumptions, biases and the reconstruction of everytiing mew
understanding. The teachers must be open to ideas and must tre
themselves in the process of teaching. With regard to getideexisting myttr
about girls and boys, men and women have to be broken. The teache
to question his/her own biases and misconceptions for becoming an el
agent of social chanc

Box 2 Innovative Pedagogy- State of Kerala Practice

Kerala is the first State in India to be declared as a fully literatet
It has shown keen interest in improving school educatiomtygducing
social constructivist paradigm from traditional behaigitovay of teaching
This was mentioned in the National Curriculum Framework oBRT
in the year 2000 and Kerala introduced it in the year 2001.
transaction in the classroom and the evaluation methodology
changed. Instead of direct questions that could be answatgthrougt
memorizing the lessons, indirect questions and open encEstions wel
included so that the student needed to think before answering, &
answers could be subjective to some extent. This meantihatuden
had to digest what they studied and had to be able to use tiwilédge
in a specific situation to answer the questions. At the same tim
new method took away a lot of pressure and the children began
examinations interesting and enjoyable instead of being stress
Comprehensive and Continuous Evaluation (CCE) systermntrasliice:
along with this, which took into consideration the overaligmmality of
the student and reduced the dependence on a single final exam
for deciding promotion to the next cla

Adopted fromhttp://www.gnu.org/education/edu-system-india.enl

Teaching as Activisn
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Gender is associated with traits and characteristics that areriittexs fron
one generation to another and they vary from culture to aulitvhat are the:
social traits? For example, society expects women to be siestde sensitive
traditional, home bound, not to run or jump around, not to laugh loudl
At the same time, society expects men to be bold, strong, tough, con
talk loudly, not to be shy, not to cry etc. In reality, women and men ar
born with these traits/qualities. Family and society brapdgemale children ar
male children in such a way that they acquire these traits in the proc
socializatior

Gende

Socially constructe
difference

Sey

Physical difference relat:
to biological differenc

Ref: Unit 1 Gender Analysis an Introduction MGS 003 Gender Analysis
(Gender and Development), IGN(

Activity 1

Choosing the sex of the bal Meet a few expecting mothers &
their spouses. It would be desirable if they are expectingfirs child.
They should be asked “Do you want a male child or a female c
Give two reasons for your answe

List the answers on chart paper: two columns - male and ferstieul
be made. The answers of the respondents should be written un
respective columns. The number of ‘male’ responses and ‘fe
responses should be counted. Each of the reasons given
respondents for their choice should be analy

For example, the typical responses could be as foll

Girl Child Boy Child

Takes care of parer Takes forward family nan
Listens to parents and oth Takes care of parents in old ¢
Can be nicely dressed Performs the last rites for pare .
‘Light of the family’ ‘Heir of the family’

Ref: Unit 1 Gender Analysis an Introduction MGS 003 Gender AnalysA
(Gender and Development), IGN(

The above table shows certain reasons for expecting a boy or a girl cl
the family and society. These reasons have to be analyzeas tb be discusd



with prospective teachers to break the myth about gender differences
society. These myths have to be deconstructed and gender equaljgrate
equity have to be reconstruct

Contextual knowledge includes knowledge gained through research.
context of recent developments, empirical as well as theoreticzdurets adc
more knowledge to the disciplir

5.6 QUESTIONING AND CHALLEN GING
EXISTING CURRICULUM, ATTITUDES,
SOCIAL PRACTICES AND BELIEFS FROM
THE PERSPECTIVE OF GENDER

In this section, we will see how gender bias is depicted in text book
how gender bias prevails in all disciplin

Goal 5 of the Education for All (EFA) Dakar Goals (2000) focuse:!
“Eliminating gender disparities in primary and secondalyaation by 2005 ar
achieving gender equality in education by 2015, with a faousnsuring girls
full and equal access to and achievement in basic education of good g
At the same time the Millennium Development Goal (MDG) 3 clearly s
that it aims to “Promote gender equality and empower women,” arértge
4 is to: “Eliminate gender disparity in primary and secogpdgucation, preferak
by 2005, and in all levels of education no later than 2015.& Oithe obstacle
in achieving gender equality in education is gender bias in text b

An article by Jon Ellis in 2002 about school textbooks in the state of
Bengal in India brings out the gender bias in text books. The tekigmistor
and geography (Parts 1 and 2) text books published in 1992 and

respectively, has visible gender bias. For example, Part 1 has 71 picti
males (76 percer and 22 of females (24 percent). Part 2 shows far |
extreme gender bias than Part 1. It has 50 pictures of males (96 perce
2 of females (4 percent). Pictures in the text book also show women w:
in unorganized sectors rather than organized sectotasitrdtes men as receiv
of government benefits. Men are shown receiving land tidédser then wome
In reality, West Bengal has introduced land reforms and naamyien own lan
tittes. The author concludes that the “gender bias against women founc
text and pictures of these books makes them unacceptabtz? . Bakht Ahme:
(2006) looks at gender bias in text books at the national level in his a
According to his study, National Council of Educational &ash and Trainir
(NCERT) have been working to remove gender disparitiesogfyeto removi
gender stereotypes and gender biases in the text books. The study cc
that “be it a book on science, social studies, mathematics, English or

women can be seen fetching water, working in kitchens or cleaning tine.
Most of the lessons are male-centric.” The study also cites aysbgEriend:
of Education. In that survey, it noted that the average primary sc¢agtidoo}
has 115-130 pages and carries 80-100 illustrations. Tiuely Sound that “ove
half of the illustrations depict (solely) men and boys...anlygix percent sho
(solely) women and girls.” Analysis of the six mathematics books used

primary classes showed that n dominate activities representing commer:
occupational and marketing situations, whereas no single woman is sh
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is that: “Despite the NCERT having developed a set of guidelines fc
elimination of gender stereotyping in textual material tr@lsame disseminat
to the authors and publishers, not much has chan

We all know the difference between sex and gender. Sex is the biol
difference between men and women. Gender is the socialfrooted differenc
between men and women. As far as teaching is concerned, we shall lo
the existing studies on attitudes, social practices and beliefs from ¢
perspective. We have already seen gender bias in school text books
from gender bias in text books, the existing studies clekapjict the disciplina
choices of male and female students. Female learners are leasttedar
disciplines like mechanical engineering, cardiologystat and chemical scienc
This is evident as the proportion of women in science decreased fror
per cent in 1950-51 to 28.8 per cent in 1980-81. This was the period
physical science was at a premium, especially physics adistry. Till eightie:
they were the first choice for male students and while competing with
women were pushed out. It is also possible that science was not, in ar
the first preference for young women whose parents perceived marria
priority over higher education. Only an undergraduateeegf any kind helpe
in the marriage market by raising the social status (ChatarZd11). A scienc
degree required a longer investment of time and other resguhmrefore we
not desirable. The young women were also socialized to perceive
education from that view poir

Number of studies have shown that women enrolment in Arts coursi
increased many folds. The proportion of men enrolment, on the other
has decreased. In teacher education, another “feminiiseipline, the proportic
of women has gone up. Once women enter higher educationadeegradua
level, they move on to the next two levels, namely, the graduate and re
level. In other words, their transition from one level to another has incr
which highlights their staying power. Their proportion iglrest at the gradue
level while their proportion in research programmes habrat The Universit
Grants Commission has been providing financial assistance torsitigs fol
undertaking well-defined projects for research in womenigists and also f
the development of curriculum at the undergraduate andizaktate levels ai
relevant extension activities. The Commission has alsaenepositions of pal
time research associateships for women candidates in science anities
including social sciences and engineering and technology. Research
related to the theme of women’s studies are being approved. Also ass
was provided to many universities and colleges/univedapartments for settil
up women'’s studies centres and cells. To pursue research and higher
the government has come out with a number of prograrn

The extent of higher education is generally measured byreart ratio in highe
education. Three alternative methods are used to estimate the efxeces
to higher education namely Gross Enrolment Ratio (GER)Adeblment Rati
(NER) and Enrolment of Eligible students Ratio (EER). TheR3&easures tt
access level by taking the ratio of persons in all age groupslediial variou:
programmes in total population in the age group8 to 23. The NER measul
the level of enrolment for age-specific groups namely those we betwen
18 and 23. While the EER measures the level of enrolment of those wh
completed higher secondary level educa



Table 1: Male female ratio in Higher Education

GER ‘NER EER

All India Survey or Censu NS< NS<

Higher Educatio 2011 200: 200:
2014-15 (provisiona

Male |24.t 21.¢ 12.Z 62.¢

Female | 22.7 18.¢ 8.7 54.1

Source: Census of India, National Sample Survey and All India Surve
Higher Education, 2014-1

The access to higher education is also low for girls as compared with
the GER being 21.6 for male students and 18.9 for female students ac«
to 2011 census. Gender disparity in enrolment ratio is mainly because
obvious differences in rural areas. In urban regions, the genderatites ai
minimal. Significant male-female disparities also existhie enrolment ratio fi
EER. In 2003-04, the EER is 62.9 per cent and 54.1 per cent for ma
female students respectively, the female EER being lowsirgyper cent. Unlik
GER, the differences in the male and female EER are visible botirahanc
urban areas. It needs to be recognized that although the enrolment
generally lower for female students when compared to males, girladjak
to lower castes and some religious groups suffer more while getting &o
higher education than othe

Another area that needs to be discussed and scrutinized is curr
development. There is a need to develop a meaningful and comprel
framework that would address the gender differences in the curriculurh
the increasing feminization of agriculture, educatiorersce and technology.
is very important that curriculum should be engendered by introducing
courses on gender concerns in all disciplines. For example, when nev
or testing instruments are invented in medicine, it needs to address
concerns. A male body is different from a female one. Both are différem
a transgender body. So each instrument or drug needs to take into ¢
the gender differences of human bodies. Gender-sensitivieldum should b
introduced from school onwards. Before that, since teadrerthe instrumer
in delivering gender sensitive curriculum, the curriculofteacher education ¢
to address gender issues. In teaching, the preference of women as f
in primary education is high. The existing notion is that women are so
caring. So, they handle small children better than male primary edu
teachers. This notion needs to be reversed. There is no gendeoent witt
regard to caring of children. Secondly, books at school level address tl
of men and women in the society. The pattern of roles addressed in
text is due to socialization process. The role reversal needs to be inclt
the school curriculum and should be given to the learners. Socially re
courses, employability courses should be started in a comprehensive
for all genders. The effort so far taken to improve the nunolibstudents gettir
higher education especially women, is not an end in itselfil €dciety shouli
also join hands with the government to advance women in higher edu

Activity 2

Select any book of your choice and examine how experiences of v
and men are portrayed in the bo:
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5.7 TEACHINGAS ACTIVISM-
TRANSFORMING REALITY

Before we start this section, what is the role of a teacheould the teacht
promote critical thinking in students and make them actitizenis who questic
existing social evils? Should the teacher inspire the siisde be activists? Th
what about the teacher? Should she/he be an activist too? Will sucthet
while teaching gender issues, question the existing powasiars? Firstly w
shall explore teaching as activis

There are so many theories related to gender, caste and class. Whehe
explains theories, ideas, concepts and research works related to the s;
the obvious question that arises in a student’s mind is — how do these=t
work in the field? What type of changes have they created in ttiety@ Tak
for example feminist theories. Feminist theories quesiasting power relatior
and challenges subordination of women. It also strives for the empowe
of women. Any individual effort or a collective effort that fights aga
oppression, exploitation, injustice, intimidation andlgnce against women &
strives for gender equity, and gender justice can be referred to as fam
There are various types of feminist ideologies like libgkédrxist, socialist an
radical. Each one has chosen different paths to attain equality for w
Students may experience gender bias in the society. Whéedbleer discuss
feminist ideologies/theories in the class, students will think aboulssiganc
gender bias in the society. So the teacher plays the role of an activis
Revolutionary educational philosophers always felt tregdom, liberation ar
equality are possible only if the teacher practices thetveral education mea
both the ideal (theory) and practi

According to Paulo Freir¢ it was the intersection of Paulo’s thought
the lived pedagogy of the teachers of my girlhood (most of them wo
who saw themselves as having liberatory mission to educate usinar
that would prepare us effectively resist racism and white supremac
hes hed a profound impact on my thinking about the art and practic
teaching”. (1994, 52

Secondly, the socio-political identity that the teachgreziences from childhoc
will have a profound impact on him/her. It is important foe tleachers to mainte
integrity and consciously bring out the hopes and aspirations among sti
The value the teacher carries should be separated from lthesvree/she shoy
in the classroom. There are various types of political activism that@vec
in teaching namely, conservative, liberal, assimilationist and radi¢hén ¢
teacher trains the students to think critically, they acquomgortant values ar
become democratic, humanistic, open-minded and gender just. The
the qualities of activism. So a teacher is capable of making the whole
of student activists. The emergence of critical mass ofstigin the classroc
may bring some transformation in the society. We have discussed the(
practice using feminist theories as examples. We can elaborate furt
considering the life of Socrates. Socrates took his philogopthe streets ai
fought for justice using his philosophy. His ideas are not abstract. Thi
concrete ideals for the community. Western philosophy starts from So«
ideas

Differences persist in a society due to caste, culture, gender and Diae
to the globalized economy there is a lot of migration from rural areaskar



areas and there are interstate, intrastate and intemeoitail migrations too. /
an activist, the teacher’s way of living, that is, fighting jostice and freedo
will certainly have a profound impact on students. Real activism is nof
teaching and writing about ideas but practicing those ideas and strugc
make them a realit

For feminists “the ultimate test of knowledge is not whethir‘true’ according
to an abstract criterion, but whether or not it leads to progressive ch
Mahatma Gandhi, the father of the Nation says “"We must be the char
wish to see”. The teacher, who is an activist, follows the s

To bring a positive change in the world, the teacher needs to teach re
students. Unless students experience the real world, it is notfmsi then
to connect learnt theories. Overall the activist teachedsé maintain integri
in both personal as well as professional front. Consciously bridging pe
and professional identity is significant. For examplenbei feminist should refle
in his/her profession too. The teacher should deconstruct existimggeole
and bring about a reversal of roles. Feminist activist teachers look aty
through the concepts of equality and fraternity. The development of th
of teacher/activist is constructed by seeing teaching asaton/calling, rathe
than profession. According to Schwarz, teaching as vocation means, 1
a need to bring a lot of reform in the vocation. For bringing reform, tea
itself must be humane and have personal and ethical con

Secondly, developing course content with more real life egpees than me
theoretical knowledge is the need of the hour. For example, Philosop
abstract concepts. Introducing real life experiences indingotilum opens tr
students’ minds and makes them understand the world practically inst
having abstract thoughts abou

Please take a short break and try to find answers to the following que
based on your readi

Check Your Progress Il

4. What is Gross Enrollment Rati

5.6 LET US SUM UP

The unit started with identifying whether teaching is a ‘&ten’ or a ‘calling.
We defined ‘vocation’ and ‘calling’ and discussed the difference betwes
two through stories. The next section was about knowledge, know
generation and transmission. Teachers are considered to be transof
knowledge. Then, the role of the text in pedagogical situation was disc
There is gender discrimination in teaching profession too. Here we disl
why and how a few disciplines are considered masculine ae@ a$ feminine
Along with that we used GER to show women’s low enrollment in hi
education. Gender dirimination begins from the texts of primary school its
Teachers are instrumental in bringing gender awarenesaiindrs. This is lik
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teachers will bring up gender-sensitive learners. The fircl@etalked abot
teaching and activisr
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5.

S UNIT END QUESTIONS

1.

N

‘Teacher as Transmitter of knowledge’- Do you agree witl
statement? Examir

Discuss the prevalence of gender differences in curriculur
elaborate on women'’s status in higher educa

5.

1C ANSWER TO CHECK YOUR PROGRESES

1.

Frederick Buechner’s (1973) defined vocation as “the place where¢
deep gladness and world’s deep hunger meets”. According to
“Vocation is a work that results in service to others andgaaksatisfactio
in the rendering of that servict

Regulative approach is about how she/he views and interprets |
teaching. Teachers adopt vocational posture as if he/she thinks as
and positioning himself/herself in a place. From that position one g
This approach says that vocation is not only of a psychological ori
is of a social origin toc

Polanyi (1958) is pioneer in distinguishing tacit and explicit Knowk
Tacit knowledge is subjective, context specific and comisatad throug
demonstration. Explicit knowledge is objective, can be describ
systematic and propositional langus

The GER measure the access level by taking the ratio of person:
age groups enrolled in various programmes to total population in tt
group of 18 to 2
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UNIT 6 STANDPOINT THEORY AND
KNOWLEDGE LOCATION

Structure

6.1 Introductior

6.2 Okjectives

6.2 Meaning of Standpoil

6.4 Historical Development of Standpoint The

6.5 Standpoint Theory and Epistemolc
6.5.1 The Standpoint Theory and the Perspective of Margina

6.5.2 Questioning Objective Knowled

6.€ Experiences as a Legitimate Basis of Knowledge Form

6.6.1 Diversity and Intersectionali
6.7 Gender and Knowledge Construct
6.€ Insight provided by the ‘Feminist Critique of Disciplinary Knowle:
6.€ Implications of Standpoint Theory for Stakeholders of Educ:
6.1C Let us Sum U
6.11 Unit End Questior
6.1z Answers to Check Your Progre

6.1 References and Suggesteeading

6.1 INTRODUCTION

Education must be viewed in terms of its transformative potential by &
stakeholders of education. Gender inclusive pedagogitigea should emphas
participatory learning and teaching, within which subjectivity, emotions
experience have a definite and valued place. A gender iseresitucation shou
focus on the development of the traits like being able to recognize th
building a positive self-image and fostering self-acaaion by stimulating critici
thinking, deepened understanding of the gendered structure of pow
reinforcing girls and boys to challenge gendered structure of power ar
control of their lives. This unit attempts to explore Standpoint theory t
education, schooling and knowledge construction throhglyendered lookir
glass. It also enables a teacher to evolve strategies to crgatelar sensiti\
classroom to critiquing existing knowledge and recognigrgerience as “
Legitimate Basis of Knowledge Formatio
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6.z OBJECTIVES

After reading this unit, you should be able

> explain the meaning of ‘standpoir
> understand standpoint theory in relation to knowledge constru
> understand implications of standpoint theory for a classroom teacid

> plan strategies to create gender sensitive classr

6.2 MEANING OF STANDPOINT

The Standpoint theory is a post modernistic approach to people’s perc
A view point or an attitude towards the issue from their own perspect
called Standpoint. It states how the day to day experience alters and i
a person’s opinions. When people recognize the value of power that «
diverse groups within the society then standpoint tendsise.al' he standpoi
theory focuses on gender perception focusing on the femaiaspoints. Throug
the book “The feminist stand point: Developing ground fopecsfically feminis
historical materialism” Sandra Harding and Nancy Hartsock’s develope
stand point theory. Nancy Hartsock works were greatly influenced t
concepts of Georg Wilhelm Friedrich Hegel, a German phpbso who studie
the standpoints of the people belonging to various socio-economic cla:
has emerged from the early feminist theory which studies the smooemi
status of women in the society and is also termed as femtaistigoint theor

6.4 HISTORICAL DEVELOPMENT OF
STANDPOINT THEORY

Standpoint theory is organized around two central principles, the “sit
knowledge thesis” and the “inversion thesis”. The situated knowledge
claims that knowledge production is conditioned by socdfedre@ntiation: knower
are always embedded in a particular historical moment and socio-c
contexts. Also called the thesis of epistemic advantagentiersion thesis giv:
epistemic authority to those marginalized by systems of oppressiofaires
these people are often better knowers than those who benefibfsppressior
Put simply: social dispossession produces epistemidggesiPart of the ratione
for this thesis comes from the fact that the beneficiariesystemic oppressi
have little reason to critique background assumptions, while those w
marginalized are privy to the knowledge, for example, thecstire and effec
of capitalism, since they live with its gritty realities of day-to-(

First-wave Standpoint Theory

While the origins of standpoint theory lie in Marx’s view of class oppres
feminist philosophy popularized and developed standpointytiaghe 1970
and 1980s. Central to the initial impulse of feminist standpoint theor
challenging forms of scientific neutrality and objectivity that presuppo:
generalized knower. Early standpoint theorists sought terstahd the way
which the gendered identity of knowers affected their episteagources ar
capacities (Wylie 48). Nancy Hartsock provided one of thiéest articulation



of standpoint theory, combining object relations theory and a Migiedisinis
perspective to interrogate gender socialization and theasized division of labc
For Hartsock, sexual divisions of labor could be accounted for b
internalization of gendered psychological processes that produce di
gendered cognitive and psychological orientati

Equally influential was Evelyn Fox Keller’s intervention in the pisiiphy o
science. Drawing again on object relations theory, Keller (1978) argue
gender produces different scientific “postures.” Stereotyiyicaasculine an
feminine traits overflow into scientific practice to pramuan association betwe
the masculine and objectivity, and the feminine and syngt@atinderstandin
Given their socialization, for example, women in this regdire better at engag
with and being immersed in their objects of stt

Second-wave Standpoint Theor

Standpoint theory has seen a renaissance in the past 15Wulesthe critique
of standpoint theory are well founded, they have often failed to engag
the fundamental challenge that standpoint theory posasigeational theorie
of knowledge-production, nor have offered constructiapomses of their ov
(Wylie 61). Taking the epistemic effects of social diffeliation seriously is tht
a project that should not be quickly abandoned. Part of standpoint tF
return to favor comes from a rearticulating of its methodology, aims
limitations that directly answer the criticisms mentioaddve. Wylie has perhe
provided the most succinct articulation of second-wave standpoioityteo!
her, a standpoint does not mark out a clearly defined teyrsiach as “womer
within which members have automatic privilege but is a rather a post
epistemic engagement. Responding to the claim that treesitknowledge the:
reifies essentialism, Wylie thus argues that it is “an open (aogjrquestiol
whether such structures obtain in each context, what form they take, ar
they are internalized or embodied by individuals” (Wylie 2012, 62)ntidies
are complex and cannot be reduced to simple binaries. Likewise, she
that the criticism of automatic privilege falters insofar agandpoint is nev:
given, but is achieved, “characterized by a kind of epistemic engagen
matter of cultivating a critical awareness, empirical andoeptual, of the soc
conditions under which knowledge is produced and authdiri@s3). To occup
standpoint is accordingly to cultivate a critical awareneisthe effects of one
situated place in society on the ability to kn

Primary and Secondary Standpoint:

Unmoored from historical, biological and essentialistgaties such as “womel
second-wave standpoint theory recognizes that it is an open question
can participate in or achieving a standpoint. A distinctiotwieen primary an
secondary standpoints may clarify the issue. Primary ptints are tradition.
standpoints, being self-generated from direct experiences of margtiail
Those occupying secondary standpoints, however, do not have direct
to experiences of marginalization and are accordingly grounded in pi
standpoint agents. Secondary standpoints must be cdhytireewed in primar
standpoints to maintain the epistemic privileged cortstéof a standpoint. Th
distinction enables us to think of the ways parents, pastaed allies participa
in privileged knowledge production with marginalized pec

Standpoint Theory and
Knowledge Locatior
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6.2 STANDPOINT THEORY AND EPISTEMOLOGY

Epistemology is in general a “theory of knowledge,” the gtathow one know
things about the world. Standpoint epistemology or, moregaly, standpoit
theory is concerned with the impact of one’s location instyoon one’s abilit
to know. Because men and women, for example, are gendered differer
accordingly have different experiences, how they know and what the
capable of knowing will differ. More specifically, standpotheory insists th:
those who are socially marginalized can most easily pick out biases fe
within systems of knowledge production. From the perspective of stan
theory, people with disabilities, including eugenic survivors, & Buited t
understand how ablest knowledge and systems of oppressignauced ar
maintained. First-person testimony and oral history accordinglg hacentre
role to play in understanding the legacy of eugel

6.5.1 The Standpoint Theory and the Perspective ¢
Marginalized

The core concepts of the standpoint theory lead us to uadertte perspecti
of the marginalized society particularly the women. The standpoint ma
from one person to the other but when certain groups share co
environments the collectiveness in perspective can be easily recogniz:
perspectives can be basically objective and subjective. The person be
to a higher strata or from a higher position in the societyallgisees the issu
one-sidedly whereas the person belonging to an average position or &t
strata of the society takes the issue more practically. This is becauke
dissimilarities in circumstances in which these two sets opfeelve. In cas
of women in the society, the perspective differs majorly.dtbe marginalize
group that is the women tends to accept the perceptions pbtherful groups
So the circumstances change the perspective of the women. (You may
consider migration and the phenomena of single headed Ialdsean the rure
context

6.5.2 Questioning Objective Knowledge

Sandra Harding and Julia T. Wood founded Standpoint Theory. This f
is about objectivity in society. They present the idea that where someds
in the social hierarchy sets the tone for how open and objective he is.
are on the lowest rung of the social ladder, then you have to look u
be able to see and understand everyone above you. However, if you
the top, you have no one to worry about but yourself. Harding and '
believed that being able to see and understand the people above yc
to a more correct viewing of the world, and those at the top with lin
viewpoint have a false view of the world. They felt that women, people
low socio economic status, homosexuals, and minorities had a less fals
of the world than the white male because of their place in the ldaieig@rchy

Feminist standpoint epistemology seeks to create a stronger objectri
rejecting the traditional concept of objectivity, yet not becoming a relait
epistemology either. In her articRethinking Standpoint Epistemology: W
is “Strong Objectivity?’ Sandra Harding, a prominent advocate of fem
standpoint theory, addresses this topic explicitly and argues that theioé



strength of standpoint theory is its belief that knowledge is socially sitt
In other words, who we are as knowers, affects what we can kdpecifically
Harding uses the example spontaneous feminist empiricito demonstral
the dependency of research results on the social situation of the rese.
Harding defines the originspontaneous feminist empirici as the “spontaneo
consciousness’ of feminist researchers in biology andakeciences who we
trying to explain what was and wasn't different about their research s
in comparison with the standard procedures in their field”. Hardiigle no
ideologically aligned with the spontaneous feminist eraist; notes that reseai
done by spontaneous feminist empiricists was often ablprtiduce less parti
and distorted results” than research done by males. Harding therefora
that the knowledge these feminist empiricists could produce weastgically
superior to that of their counterparts, precisely becatigeedeminist’s sociall
situated standpoint. Hence the feminist endeavour of spotting andro
assumptions in the production of knowledge is simply “good sciesioe car
help “maximize objectivity” Objectivity, for Harding, sees to be more attainat
if people are aware of their own social situation. Hardingazés the conce
of neutral objectivity. Harding refers to this concept as, in a phrased ¢
by Donna Haraway, the “God-trick”, which is when researchers atten
observe the universe with a complete impartiality that is supposedly bit
—what Thomas Nagel calls “the view from nowhere” (Crumley 213) dita
admits that while traditional science is good at elimingsicial values so th
experiments can have the same results across culturesselwadins that “th
scientific method provides no rules ...for even identifyingocial concerns ai
interests that are shared by all (or virtually all) of theexters”. For standpoi
epistemologists the scientific endeavour, as it is now, is flavesdbse it we
created by people from a social situation who had influencegwer. Hardin
argues that the system within which female empiricists pegaiing (tradition:
science) is one that lacks space and methods for researchers toaeflieeil
social situation, leaving them blind to their inherent basHdow then can peoj
identify their own biases? Harding argues that marginalized groups hi
advantage over others in spotting biases. The author ltendpoint epistemolo
in the production of knowledge to Marxism in politics with its productiol
goods by the marginalized workers. Harding argues that dominant grot
so engrossed in their dominance and power that they are blind to the
assumptions. For example, the Marxist worker would be acutely aware
owner’s assumptions and biases. Similarly, according to Harding, fe
researchers would be similarly aware of biases in the $ialsr@mmunity sinc
the scientific community has historically been dominatgdien and androcent
assumptions. For Harding, having women in science is helpful as in th
of the spontaneous feminist empiricists, but ultimatelyermugh: for feminis
standpoint epistemologists, the system needs to be changed to incc
marginalized group

Check Your Progress
1. What is primary and Secondary Standpo
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2. Why does the person belonging to higher strata or from a hjgbsitior
in the society usually see the issues one-sidedly whereas the
belonging to an average position or the lower strata of the s«
takes the issue more practical

6.€ EXPERIENCES AS A LEGITIMATE BASIS OF
KNOW LEDGE FORMATION

Some central questions in relation to knowledge are — How represent:
knowledge of the learners’ experiences of life? Does it addiesr needs ai
desires? Does it enable all learners — boys as well as girls — to achigit
fullest potential in terms of their cognitive, creative ardalytical abilities? Tt
mode of enquiry developed through gender studies can esdiatationists, wr
have been dogged by the question of how well curriculum content is €
represent the actual experiences of the learner. Can the textbook add
lived experiences and perspectives of those on the margins, or even
of those who are privileged? If, for example, textbooks depictlfemas two
parent two children units, at the most with a grandparent or two includ
the unexceptional norm, then how would children of the over 30 per ct
single parent (mostly female) headed households, even toegjiuate themselv
within this world where they are aberrations? It is important to recoghes
education is a process, not an input, and experience is a significant |
this process. Unless the learner can locate her/his standpoint inmetathe
contexts represented in textbooks, unless s/he can relate thisskigato his
her lived experiences of society, knowledge is reduced to the level oi
information

If we want to examine how knowledge gained relates to future visio
community life, it is crucial to encourage reflection on what ¢ams to kno\
something, how one can use this knowledge towards building a future
Consider, for example, the following responses of young tfwgisdemonstra
how constructions of masculinity oppress not just girls but bogsltsuppos
| learned early that | wasn’t too interested in hanging with all the tougfs
because | just thought they spoke a lot of nonsense... People preten
putting on a front, getting very aggressive. It wasn’t something that Iy
appreciated, all that fakeness. You just didn't really ustdad where they we
coming from. One moment they might be your friend and withapht secon
they wouldn’t be and | didn’t want to deal with it. What would the alterne
and more humane, more realistic frameworks of masculiodgk like? Clearly
such articulations create the possibilities of questioning assigmettgeole
without a didactic talking down to the learner of the values that have
imbibed. Implicit in this is a pedagogical approach that centres the leas
a proactive participant in his or her own learning. It validates the stanc
of the learner. It also recognises that there is a contradiction betwert
constructions of reality, which are determined by the relations of rulinc



the learner’s own experiences of this reality. Ideal or mairstreonstructior
of the kind we find in textbooks do not consider the child’s nua
understanding of his/her world. Feminist scholarship thuikls upon and link
two levels of analysis: structure and agency. Structureslab social institutior
and cultural practices, which create and sustain gender inegaaditd link i
to other systems of oppressions. The focus on agency hontv&lual women’
expression of their own experiences and includes individel&kspresentatic
and personal voice. Hence feminist scholarship positdghéisance of “situate
knowledge”, where knowledge and the ways of knowing are specific
historical and cultural context; and the standpoint of the subject/produ
knowledge cannot be divorced from the content of knowledge produc
the Indian context, social structures in different contegtia a flux. Migratior
due to several reasons, employment opportunities, growth of consurn
demand for better quality life has made inroads into theiiegisocial and cla
structures of our society. There is no rigid divide as hatiziband vertical mobilit
is visible in communities across our landscape. The wondwaed aspiratior
are no longer fixed. Media has also influenced children in a very signi
manner. Therefore, the Standpoint Theory needs to be uadéiis the conte:
of changing scenario in rural and urban context in contemporary Indie
textbooks in several states have contextualized their content eletmentar
stage, along with themes that children can relate to. However, as $eq
earlier, the dynamics of changing families can also be exan

6.6.1 Diversity and Intersectionality

Located at the intersection of categories of caste, clasgion and communit
one of the strengths of gender is its acknowledgement of trezsity of socie
experiences. And feminist scholarship argues that the experience of

relations forms a basis for understanding the links between gender an
asymmetric systems. It is critical to account for race,s;lathnicity and cultul
as well as gender within social inquiry, since gender as a conceptual c:
clearly does not fully capture the complex web of relations that determ
individual’s location in social reality. Gender analysis does not operat
vacuum — it always works in tandem with forces of caste, ctafigion, ethnicity
and in relation to the rural-urban divide. Gender relatimm@smanifested in ve
specific and constantly shifting configurations over time and space. Iss
gender have been framed within diverse and more realistic frameworl
consider the intersectionality of different forces. From a gezdiperspectiv
the popular representations of “Unity in Diversity” repated in textbooks see
extremely limited and superficial in that they evade more sigmfticssues ¢
diversity in confining themselves to foods of different regions, or way
celebrating the festivals of different communities. Ottigerse modes of livir
and being that are integral to people’s lives are seldom represented,s
discussed. In fact, the last major educational policy dantirather than arg
for the need to enable children to engage with and underssnes of diversit
even denounces aspects of diversity such as the existence of “single |
unmarried relationships and so on” in contrast to the joint family syste
the result of an “alien technological ethos” that has distdrthe elite membe
of society from “the religio-philosophic ethos” and an “understanding c
heritage of the past. “Instead it advocates an easy “cohesion” witho
understanding of the ground realities, for what is evidestich pronouncemel
is the lack of knowledge of the lived realities of the poorat@and marginalise
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children with the perspectives of diverse groups, and equally so the ge
standpoints of these groups. Textbooks rarely represent the diverse fc
economic activity the people engage in. Farmers, doctors, teachers,

labourers, shopkeepers and at the most bankers are represented it
textbooks. Other occupations rarely find visual representation nor ar
included in the content matter of textbooks. The impliciasption is that farmir
is the only economic activity in rural areas and urban spaces are pof
only by professional

6.7 GENDER AND KNOWLEDGE CONSTRUCTION

As a general practice biases regarding gender, in knowledge construc
identified in the given forms- invisibility, stereotyping, imbalane&iéstivity,
unreality, fragmentation/isolation, linguistic biasswal bias and cosmetic bi

Invisibility

Invisibility occurs when a gender, male or female, is noluded in the work
Invisibility can only be detected after an entire work hasrbeeviewed. Rando
sampling of the text is not sufficient to show that a certandgr is not include
in the entire work. Occurrence of invisibility is a generabpomenon in Soci

Studies textbooks where instances of not including the roleoofi@n are vel
common

Stereotyping

Stereotyping occurs when gender is assigned a rigid set of characten
the text confirming to their “traditional” roles. Stereoggcast males as acti
assertive and curious, while portraying female as dependablerounty ant
obedieni

Imbalanced Selectivity

Imbalanced selectivity is an imbalance in presentationatenmls by selecti
interpretation of events being reported. Textbooks sometimesept only on
interpretation of an issue, situation, or a group of pecuteplifying and distortin
complex issues by omitting different perspectives. This can leadlistorte:
reality.

Unreality

Unreality is like imbalance in nature. It occurs when thénauthooses to avc
controversial issues, or reduces large complex issuasipbesiVWhen discussio
on discriminations, harassment and inequality are digahias remnant of bygo
days, students are being treated to unreality. Portrayal of women as in
in non-productive activities, even though they are diyaatlindirectly involvec
in productive activities leads to unreal

Fragmentation/Isolation

Fragmentation/Isolation can occur when, to include wonraninority in theil
works, authors, editors, and/or publishers, add an additichapter on wome
Isolation presents a group and topics on them as periptesalimportant the
the main narrative. Obvious forms and some not so obvious forms ¢
detected by viewing the materi



Linguistic Bias

Language can be a powerful conveyor of bias, in both blatashsabtle form:
By linguistic bias the researcher is intended to explore whether biastex
in cross-sex and same sex discourse behaviour of male and female ch
wherein subordination is very much obvious in female dissebehaviour ar
authority and dominance in male discourse behaviour. Betglinguistic bia:
can be overlooked due to cultural background or upbringing. Linguistic
also leads to language wherein the general use of mascaeiime and pronour
to reflect a composite audience is very common. Ranging from ‘mar
‘forefathers’,” mankind’ and ‘businessman’ to the genéne, this form of bia:
denies the full participation and recognition of worn

Visual Bias

Visual bias refers to the pictures and illustrations in a work, and the oé
male to female representation. Other than inequality, visual imagealst
contain stereotypin

Cosmetic Biat

Cosmetic bias offers an “illusion of equity”. Beyond theattive covers, photc
or posters that prominently feature all members of diversays, bias persis
For example, a textbook may feature a glossy pullout of female ssigibiu
it gives little narrative of the scientific contributions of wom

Activity 1

While teaching a chapter on any festival or celebration discuss ir
class whether the chapter explains the participation of women an
(in the festival or celebration) in a realistic manner. Ask them ten
how and why experiences of men and women are different rela
a festival or celebratio

6.€ INSIGHT PROVIDED BY THE ‘FEMINIST
CRITIQUE OF DISCIPLINARY KNOWLEDGE

The term ‘feminist’ refers to all those ideas and all those persons whe
to address and end women’s subordination. In the past two decades f
critiques, nationally as well as globally, have been instrumalen challengin
accepted definitions and expanding the extant boundaries ofl&dgevacros
disciplines through critical engagement with traditibpakcluded issues relati
to gender and other social inequalities relating to caktssgcrace, and ethnici
At the intellectual level, the critique encompasses a number of challer
established ideas, including insights into the nature of power and hiel
analysis of the importance of gender division of labour, the division bel
public and private, and a re-valuing of women’s experiet

On the other hand, the linkages between gender and curriculum are ct
and challenging. School textbooks are a crucial component in the acqt
of knowledge and unless syllabi are revised to incorporate a ger
perspective—along with other marginalized perspectsassoling will reproduc
the narrow biases. Therefore, it is important to recognize that regaafl
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incorporated in the syllabi each generation of children will absorb thed
of existing ways of understanding society and reproducetivags of thinkin
into the future. Hence, it becomes imperative that we addheslarger conte
of feminist critiques of knowledge to clearly understand/wee can progressive
inform, transform, and map the gender contours of disciplinary knowlec
delineate a more inclusive and democratic curriculum fraank. This implie:
not only addressing the initial “invisibility” and undegepresentation of wom:
across the disciplines but also the manner, when, in which they enter
the inter-linkages between competing inequalities ofesasass, race, ethnici
and gender. In addition, it also implies that true knowleddéeratory, crafte
with the goal of social transformation. This requires theividuals, be it teache
textbook writers, or students, read, write and relate taoekiewith an awarene
of their positions in the complex hierarchy of domination anbadination i
which we live

History

The field of history has conventionally been associatel thi¢ power—of ever
and people that are believed to have impacted the world—and therefor
excluded most categories of men and almost all women sinselraman being
have been subjected to power, and only a few have wielded it. Convel
history has therefore marginalised most people and itsegdnds has therefc
been almost intrinsic. However, this limited framework basr the last centu
been expanded to include social, economic, political aitdraliprocesses al
institutions as well as accounts of what is called histaryrfibelow or people
history. Unfortunately, these new developments haveruaedi to exclude womi
subsuming them mechanically under men, even as the fodtedsta peasant
labourers, tribals, and dalits. The ‘add women and stir’ approach ha:
particularly unsatisfactory in the case of women becauserbgre mechanic
enumeration of such and such women who ‘also’ on occasion wielded
(like Razia Begum, Nurjahan or Rani Lakshmibai), or took pamovement:
or worked on the lands, or helped to make pots etc. only serves to cons
the position that women did/do very little. This is partly because the sc
have either reflected the biases of history in terms of emphasising the
a few men and even fewer women or excluded the roles of women in :
economic and political life altogeth

Feminist historians have therefore argued that given theasdivision of labou
and the concurrent creation of a public/private dichotomy and thiaritey of
values attached to them, women will remain marginal in acypact of history
Hence, while it is important to outline women'’s participation in producbf
food and goods which has been invisibilised as they are rarely the owr
resources and their work is subsumed under that of men, this is clea
enough. Therefore, unless there is a paradigm shift in &medwork of histor
and it expands to become not merely the history of production but al:
history of social reproduction—of the reproduction of tleeibehold and of tt
labour-force and human and cultural resources more géneramen will neve
feature adequately in history in a way that does justicedw thork, their live:
and the totality of their experienc

Geography

Geography in India continues to remain andocentric i.e., maixic and pa
of this myopic vision stems from the intellectual historyG¥ography’s evolutic



as a discipline not only in India, but also in the Anglo-Saxon world tha
dominated the Indian Geography for long. But while the Anglo-Saxon \
has moved ahead in terms of developing a distinct branchagi@ghy various!
called Geography of Gender and/or Feminist Geographyatn@eography h.
lagged far behind in this respect. Part of the problem is the unresolved
about what geography is and what is not, with an emphasis on the ldktel
than the former, which makes bringing women as a subjecemiatyjeograpl
more problematic, particularly at the school and undergraduate level.
particularly distressing in a situation where theory araki@have moved fro
multidisciplinary and interdisciplinary approaches teesms-disciplinary approa
elsewhere in geography teaching and research. The tenddndian geograpt
has been to produce research of a descriptive naturedtaiiby the historic
tradition of empirical data gathering made possible |grgetause of extensi
reports, gazetteers and a record keeping system of colonial «

Moreover, physical, regional and social—cultural dissesmoved independer
of each other with the result that grounded realities warsyraeen as providir
a backdrop for human activities to unfold. Even the semiaaiative of Spate
Geography of India and many more (regional) works that followed wet
free from such limitations in the sense of having masterlyrijgsans withou
linking the physical and the regional with wider social and cultural proc
in a mutually interactive framework. The quantitative revioatthat followec
in the positivistic tradition of the West was once again delinked fron
understanding of processes embedded in space. Data gathered wityen
readily quantifiable attributes perhaps because of tiefléstual preconceptio
of geography as an ideographic rather than a homothetic discipline.
otherwise, it was the men who spoke for humanity at large even tl
historically women were at the forefront of transition from nomadic ttex
lives. This was essentially because women were confindeketprivate domal
of hearth and home whereas the outside was associated with men. £
have pointed out the inadequacies of such binaries and the fluidity of |
and public spaces and that given the division of labour between and wome
women can experience their environment differently as condgarsen. Th
current discussion on environment and the differentiabeqnences of depleti
natural resources on women vis-a-vis men because most of the fores
informal activities are carried out by women for livelihaoof their families i
a good example. Women'’s exposure to and interaction with natural an
environment may be limited also because of their limited physical and

mobility resulting in quite a different experiential warldany recent developmer
reports in India have brought out how spatial location in which womer
makes a difference even to such basic well-being as longevity, i. e. av
in Kerala can expect to live longer by 18 years than a woman in Mz
Pradesh despite slight difference in per capita incomes betweéndrstate
(Kalyani Menon-Sen and Shiva Kumar 2001; Rastogi 2003, also see Al
1994). Until recently, survival chances of girls as comgadoeboys (sex ratio
had a distinct regional pattern of its own (Atkins et. al. 1997; Kumar

1997) and yet for quite some time geographers have been slow in reicg
that the spatial implication of place may differ for women and men and
can be geography of women (Raju et. al. 1999). For one, those who pr«
geographical knowledge in India were men. A critical pectipe on Geograpl
of Women is yet to come. A relatively recent body of research by indivi
and a small number of university departments (as well asigiiregeminars ar
workshops), sporadic or small it might be in terms of overatteach and impa
does demonstrate an intellectual growth in terms of moving from desci
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to critical analyses of processes pushing women to mar@n&en this situatio
and the mandatory gender inclusive understanding of development pro
it is imperative that the younger generation is systematicaliypsed to issut
of gendered deprivation and marginalization that havendistpatial and region
character in Indii

Economics

Three distinct theoretical frameworks are identifiable@ganomics: neo-classic
orthodox Marxism, and institutional economics. Among the three, it i
neoclassical economics that asserts considerable power over the ec
imagination of the rulers and is addressed in school textbooks. The otF
schools are usually excluded from the economic textb

Over the last two decades, feminist critiques of knowledgeemo doubt mac
considerable inroads into traditional domains of the humanities and trad
sciences. However, among the social sciences, mainstreararacs, name
neoclassical economics, has been the most resistant to engaging with
as a socio-cultural construct with an impact on construction of knowl
Although this has not restricted the successful emergeifeeninist economic
as an area of scholarship; unfortunately, its proponents have not been
mainstream their critiques as effectively. Economics ri@aarly an importar
discipline to address because it remains to be the hegemonic disciplin
the last half a century, it has increasingly ventured into studyiegsathat au
the subject matter of other disciplines: economic theory ofipslieconomic
of education, and even that of marriage and divorce among others. N
has it strayed into other disciplines but holds considerable sway in info
the policy process. Hence, it is more important to interrogate the

assumptions of the discipline and make students aware of not only ther
of economics but also understand the economics of gender (Folbre
Jacobsen 1994). Having established the masculinist biases implicit

discipline, it is also important to explore how gender défeces lead to differe
economic outcomes for the sexes. The outcomes are measured in t
earnings, income, poverty rates, hours of work, and other standards t
economists to determine economic well-being. As opposed to the “ator
individual, it is important to acknowledge that economic agents can be
or female, and they interact in families as well as in firmg inmarkets (Jacobs
1994)

Three types of economic inquiries need to be pursued in order to expl
economics of gender: i) theoretical models based on two sexes ii) em
work that addresses similarities and differences betweerettessii) analysi
of economic policies that affect the sexes differentlyhidithe context of Indi
it is also important to introduce within the school curriculum the gende
development discourse to understand better and explore how gel
constitutive of the larger economic development trajgchmid alternative wa
of understanding development (Kabeer 1994, Sen 1987). Key areas or
school texts are usually silent and are critical in explpgender issues incluc

Women and Work: Traditional economic analysis has tended to m
substantial proportion of women’s work invisible becausenemic activity wa
directly or indirectly associated with the market. Incoraenéng activities wet
conceptualized as work; so was agricultural family labbat produced mark
oriented goods, even when labor was unremunerated. A wide range of



activities — producing goods and services for the familysconption, were n
economically seen as work along with domestic production and volt
community work. A high proportion of women concentrate in these acts,
the result was economic invisibility and statistical uredgimation of women
work. Further women'’s activities remain undervalued because of viewil
market as the central criterion for defining ‘economic’. Evemew women al
“economically active”, they are still working in a segmented labour mg
primarily in areas defined as ‘feminine”. These also tend to be the oo~
paying jobs. There have been considerable efforts to makeanwis work mor
visible at the theoretical and empirical level. The 1991 census expanc
category of work to include subsistence activities — rerddkie statistical purd:
that had rendered women'’s work invisible. However, the tiebantinues wit
“caring work” and the care economy remaining outside theipur of “work”.
If children are supposed to grow up as sensitive young men and wor
is important that they are aware of issues and debates attoeisdeming natui
sexual division of labot

Looking at Intra-household Dynamics: Households areddkas the basic soc
economic unit of analysis and viewed as being internally undifferentiate
homogenous structures, especially by economists. Thelassical view of th
household as the proverbial “black box” treats them as undifferentiatec
which are safe locations of mutually benefiting reciprocal interests ari
“altruist” patriarch, a construct of New Household Economics, at the he
household affairs (Becker 1981). Individuals and households are dis
interchangeably as if they are one and the same unit. On ok th@ househo
is treated as an individual by another name as though it has irtam@$iogi
of it's own; and, on the other hand, individual behaviounigrpreted as bei
motivated by household interests and reflects the houselealds (Folbre 19¢
Wolf 1990, Kabeer 1994

Sociology

Textbooks of sociology in India are usually divided into twotpatealing witl
theoretical and substantive themes respectively. Eaktnthe theoretical secti
are references to the “Founding Fathers” such as Durkheim, Marabe
This cannot be resolved simply by adding the contributions of w
sociologists, though this is important. What is required is a gendereysas
of the thinkers. Indeed, resources for furthering a gendered undersiarzal
also be drawn from them. Further the gendered assumptions und
theoretical approaches such as Talcott Parson’s struftincionalism, thoug
almost invariably dealt with in sociology textbooks, i lehquestioned. With
the substantive sociology the focus is on structures such as caste, dbe=
family, culture and processes such as modernization, mestton, sensitizatio
urbanization, industrialization and lately globalizatidleither the structures r
the processes are gendered entities and the fact that these structt
processes mean different things to men and women are often overl

Visibility is very important in social sciences where women have bylargs
been missing. But in Indian sociology the fact that women are not treat
well in the contemporary Indian society (if remarked at all) would b
aberration from the normative status and the role of women in tla ideiar
society. This must be understood in the context of the prevailing influer
the “book view” rather than the “field view” in Indian socamy. The distinctio
between the “book view”, often coinciding with the Indo logical perspe
and the “field view” has been much labored upon in the discipline. Yet,
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“Indian joint family” crumbling under the forces of socidlange but epitomizir
the values of Indian womanhood override all the empiricalist that sociologis
themselves have conducted about the regional, caste, tribéasian family
patterns. The high status of Hindu women is eulogised wittteace to wome
as key symbols of purity and honour of family, lineage and caste. titisety
unproblematic that a woman is recognized as a person whes isicerporate
into her husband’s family only then does she become a social entity

that state, she is auspicious, a sumangali (auspicious womanplzesgava
(fortunate woman). Both terms are used only for a woman whose hust
alive. A gendered understanding of the ideology of honour would for ins
go a long way to make explicit in textbooks the relationships betweeday
caste, and labour. The many instances of honour killings or everyadteath
could then be explained sociologically rather than being seetheatance’ o
‘social problems’. The engagement between “questions of visibility” v
questions of “interrogating the cognitive structures” of the disciplinarisly
explored

The subject matter of the discipline has conventionallyheelerstood as abc
marriage, family and kinship, about customs and ritualsrevperforce it is nc
easy to ignore the presence of women. Accordingly, the problem nev
that women were entirely absent. Indeed, sociology is popularly consid
soft option and therefore more suited for women students. | therefore
on the family to problematize the notion of visibility. Inglstudy of family an
kinship the relevant structures and processes have been seen from tl
(the man’s) point of view. Thus, practices such as patripayrilocality, kanyade
are presented in an apparently gender-blind fashion. expet aspects of fami
life (with which students are familiar) are completely negldcteor instanct
the inclusion of wedding songs sung in patrilineal sogdase good pedagogit
device to illustrate the gendered nature of patriliny and patrilycals woulc
be the inclusion of common gendered sayings from matrilis@aeties. Sinc
very often the North Indian, upper caste, patriarchal joint family nor
presented as “the Indian norm”. An inclusive treatment béokinds of famil:
and kinship structures in different regions and across caste classdhiies i
required. | use the word “inclusive treatment” for very afteesatment of ‘othe
customs” is done in a fashion that renders them as the odii; d&es develope
remnants to the dominant, homogeneous norm. It is evident that wonr
visible in chapters on family and kinship but the fundamigraant that the privat
and the public are inter related is usually completely missing from sta
sociology textbooks. A common way of making women visiblefauestionin
stereotypical gender roles is to bring in stories of suésbes®men or of showin
boys doing atypical tasks like housework. It is more difficult to challeng
cognitive structure of sociology itself. Sociology of family and kinship
mandatory chapter in any sociology textbook. Central to theteenth centu
social movement had been a concern with ameliorating thaitgmmof widows
No modern history book fails to mention this. Yet widows anasible in chapte!
on religion, on caste, on family, on religion, on culturetiis case even maki
them visible would be cognitively unsettling. Apart fronm&ettling” the questic
of visibility, it is important to interrogate why women areated under “deprive
groups” or “social problems”. This reflects the broadeiybem of understandir
gender as an additional topic to be covered. Issues such as child mi
widowhood, sati, rape, dowry and wife beating are aberrations and nio&l
to the structure and processes that sociology studies.deget sociology mu
locate these as intrinsic to societal arrangements. For a genderesggdi



is imperative to make linkages between the micro and the macro, the
and the private. Gender must be an organizing principle@égg and no topi
whether caste or industrialization, religion or globdiiaa, tribes or media c:
be dealt without a gender perspective. Finally, it is important that an ai
towards a gendered sociology does not lead to gender essentialism die
of social sciences is to develop a critical awareness, elegeg sociology woul
be a step in the right directic

Political Science

The mainstream discipline of political science has renthiasgely focused c
politics in the narrow sense — party politics and party systems, electia
electoral alliances between diverse groups in Indian sociehgftysemation o
institutions. Social movements are studied to some exgarticularly Dalit an
women’s movements, but from the point of view of institu@md party politic
— for example, the representation of women through the 72nd anc
amendments, or through studies on reservations in gevidttaih this framework
gender and feminist theory are invisible. Existing work on gendepetitics
is done by feminist scholars from other disciplines — sagjgl economics, at
history. Even in the sub-field of Political Theory, where one could expe
engagement with the existing rich field of feminists, theiogzhat challenge
mainstream political theorists, entire courses on Conteanp Political Theor
or Western and Indian Political Thought can be taught without any fer
understanding whatsoever. For example, Marxist thoughiarttany referenc
to socialist feminism, Rawls without any reference to Susan Moller G
critique, and so on, except where individual teachers nfaedwn interventio
in the syllabus. There have been some optional coursesluted on “Wome
and Politics” which have largely remained like ghettoesrdvisturbingly, suc
courses can be taught with no reference to feminist scihgteas all, in a “statu
of women in India” mode, along the lines of government policies on “ge
and empowerment.” The real challenge is to ensure a feminist perspet
mainstream courses, and to shape the form of teaching through spec
of readings, so that whoever teaches the course, it cannot be done
reference to the readings developed by interested teacherasultation wit
scholars in the field. Indeed, this last point is one that needs to be me
political science teaching since it has tended to be textbook@htWe nee
to develop a set of readings (chapters/sections from books, key article
delineate debates around the topics in the syllabus, and make these a
to teachers. Further, these reading sets need to be translated intodl
language:

Science and Technology (S&1

In recent years, many countries in the world have adopted policies for
gender equality in education. Measures have been taken to increase a
education, and to have a common curriculum in schools. Heweworldwide
female enrolment in tertiary level Science and technology (S&T) isthes:
male enrolment and less than in other subjects (World ErtuncBeport, 1995
The school experience plays a key role in influencing the decisiorudést:
to continue higher education and their choices of study. &ohave historical
had a limited access to S&T and are almost excluded fromentahl, scientifi
and technological communities. They have always beeniatsbaith nurturanc
childrearing and house-keeping. Areas, in which women bagelled, such &
nutrition and midwifery, were never considered S&T. Furtlige contributio
of women to S&T is “hidden from history” as documentationaser (Wajcmar
1995)
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and have accordingly been justified on different grountese justifications ha
ranged from the irrational to the psuedo-scientific. Paxazhlly, modern scient
with its professed obijectivity, far from demolishing biased perceptions
women, is strengthening them. The organized knowledge of the anciel
(or sciences), often viewed women as unique creaturegsalisom men. Thes
sciences rationalized that women were incomplete men and thusmiere
‘science’ of craniology claimed that women were intelladiginferior becaus
of their lighter brains. The fact that corrections for body size were igr
indicates that the processes of science are not free from bias (Gould,
Nature, the focus of the scientific study has been figuratively coresicier b
female and was symbolically depicted as female. Most lagegiase the feminii
gender for abstract nouns like science and knowledge. Hemssientists we
depicted as male and with time the popular images of scieswamniie masculit
(Scheibinger, 1989). The emergence of social structurtbe alcientific enterpris
(e.g. the formation of the Royal Society) reflected as well agliede image
(Haggerty, 1995). Language used in the scientific circles also reedaitn
masculine image of science. These ideas gradually toakgstomts in the soci
milieu. Gendered language continues even today in science, perhaps i
offensive manner than in the pz

The objective sciences (mathematics, physics) are dulshlegrd sciences wi
the implied connotation of being masculine, while the subjective brancl
knowledge (sociology, psychology) are dubbed as the soft sciences, in
that they are more relevant to women. The stereotypes they generatéd-
fulfilling. Far fewer women opt for mathematics and physics than for
subjects (Jones and Wheatley 1988). The under-representation of wc
S&T is often ‘explained’ by suggesting that there are biologicded#nces i
cognitive ability between men and women. Recent remarksrbgd awrenc
H Summers, president of Harvard University, suggesting that fewer w
succeed in science and mathematics due to innate gendeedifes show th
similar ideas exist in the highest echelons of academiaisthe of sex differenc
in cognitive abilities keeps raising its head regularly and is often play
prominently by the media. Research in this area has been by anc
inconclusive. The differences, if any, in ability, turn up only at agbsmvit i<
difficult to separate the effects of genetic factors froraiglization. There me
or may not be biological explanations for sex differences in learning bt
obvious that social factors play a key role. From the earliest possible
girls and boys are treated differently by those close to {luffiflering expectatior
are held from them and later, the mass-media constantly bombards thia
messages of what it is to be male or female in the so

The key forms of identified bias in textbooks are (i) exclusion or invisik
of girls and women from textbooks, (ii) sex-role stereotgpifii) subordinatiol
of girls or women to boys and men in texts and pictures, andg©k) of femal
figures in history (AAUW, 1992). These biases in the culacunaterial relat
often not only to women but also to all minority groups (Sadker.let1889)
Textbook analysis continues to show the existence of these biases in
textbooks. The image of S&T as the male-only domains remhsmddminar
perception in most students’ minds. Studies have showrdhag children give
information of generic language such as “mankind” and “he” draw pictur
men and boys when asked to visually present the information or stor
had heard (Martyna 1978, in Rosser 19



How do students view science and scientists? In a study conducted
HomiBhabha Centre for Science Education (Chunawala and Ladage,
girls and boys drew a male scientist, who was young and worked alc
a chemistry laboratory. They used masculine pronouns (he, hi) veferrin:
to scientists in the singular. Not only the scientific focus and applicatio
also the very conceptual organization of scientific knowkeds influenced
the social and cultural milieu of the time. Feminist theamjdis on this insigt
and examines in detail how gender ideology permeates the socgitactior
of knowledge (Keller, 1985). With respect to technology the perceptiol
what women do is non-technological persists, despiteithalvement in survive
technologies since the dawn of history. One cause for this perception
the way we define technology. Even the term ‘work’ is oftereresd for thos
activities that result in monetary rewards or payments. Women’s wi
perceived as ‘domestic’, and outside the purview of techgyolarious socic
cultural factors keep women from entering fields that are overtly
technology. One such factor has been the deliberate exclusiooméwfron
certain areas of work. Craft unions have played an active role in resibi
entry of women into trades, thereby relegating women to unskilled jok
identifying skill work with men. The gender stereotyping dbgas remarkab
ubiquitous and even very young children strongly projeat there are differe
occupations for different sexes. One result of such all-pergestereotypes
that women may choose to avoid areas that are hostile to them direc
which indirectly the society is hostile to as career choices for women.ig
confirmed by the low percentage of women entering fieldgllad S&T. Wome
account for only 9 per cent of the scientific personnel in India (Expert ¢
meeting on training of women graduates in the developmemigss, Thailan
1999). The gendering of technology occurs since technology is the proc
social relations and forces. Of all the possible technologieg,smthe may k
selected, their development paths may vary, and theirteftecdifferent soci
groups may be different. These choices are shaped by social armanigean
are often a reflection of the power structures in soc

Mathematics

Everyone does mathematics, and yet, for many studentswiatimal educatiol
it remains a distant and inaccessible area of knowledge. School mathe
is given a prime place in the hierarchy of school knowledge, but it ter
get constructed as a closed system made up of rules and method
memorized, rigorous practice of skills and applicationreigse methods. Tr
construction masks the relationship of mathematics tortie@nization of powe
and privilege in societies. The assumption of mathematics as a dis
exemplifying perfect rational and logical argumentatioreg it an exalted stat
in the school curriculum of the modern nation state, which placesatienal
detached, autonomous epistemic subject at its center. This constru
premised on an understanding that mathematics constihedsghest point ¢
human reason, that ‘logico-mathematical structures arsttiictures of ration
thought’ (Walkerdine, 1988, p.6). As Walkerdine (1989) elaltes ideas abc
reason and reasoning cannot be understood outside considerations of
Since the Enlightenment, if not before, the Cartesian qurafereason has be
deeply embroiled in attempts to control nature. Rationaldg taken as a kit
of a rebirth of the thinking self, without the intervention of the women.
rational self was a profoundly masculine one from which womas exclude:
her powers not only inferior but also subservient. The historical evoluti
mathematics as a discipline has thus come to define it as a masdolhmair
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as lacking in the rationality required to access mathemldtimowledge. In th
case of women, this view acquired legitimacy through nstafrwomen'’s ‘innate
inferiority which originated in the 19th century and continues to circule
contemporary times. While mathematics appears to be valuerfce® aepot
universal truths is based on masculine values and perospiibe constructic
of this ‘masculinist domain’ is aided by the complete lack of referenc
textbooks to women mathematicians, the absence of social concern:
designing of curricula which would enable children questg received gend
ideologies and the absence of reference to women'’s lives in problem s
study of mathematics textbooks found that in the problem sums, not a
reference was made to women'’s clothing, although several problems d
to the buying of cloth, etc. (AWAG, 198¢

Classroom research also indicates a systematic devaluditirls as incapab
of ‘mastering’ mathematics, even when they perform redsgrveell at verba
as well as cognitive tasks in mathematics. It has been seen that &g
to address boys more than girls, which feeds into the construction

normative mathematics learner as male. Also, when ingtnaitdecisions a
in teachers’ hands, their gendered constructions coleuntithematical learnii
strategies of girls and boys, with the latter using more invented stestéy
problem-solving, which reflects greater conceptual understanding (Fer
2000). Studies have shown that teachers tend to attribute boys’ mathe
‘success’ more to ability, and girls’ success more to effort (Weisp£892)
Classroom discourses also give some indication of how the ‘massng’ of
mathematics occurs, and the profound influence of gendeldadies in patternir
notions of academic competence in school (Manjrekar, 200ith performanc
in mathematics signifying school ‘success’, girls are cleariphatiosing enc
It is important to acknowledge that mathematical competence is situat
shaped by the social situations and the activities in which learning o
However, school mathematics has little relation to theaeadrids of childrel
where they are engaged in mathematical activities as a pdéilgflife. Open
ended problems, involving multiple approaches and notysbbéesed on arrivin
at a final, unitary, correct answer are absent in the way mathema
approached in our schools. An overriding assumption of school mathe
is that an external source of validation (the teacher, textbooks, guidebs
always needed for mathematical claims. This approachathe tdisadvanta
of all learners, but often acts to the disadvantage of girls. Isssiple to thin
of a gender-inclusive and gender-sensitive mathematraswalum at the schor
level which goes beyond textbooks? Do we know enough abautjirts learr
mathematics, how they approach problems, what kinds of problems thu
appealing and challenging? Is it possible to think of a ‘less masc
mathematics? Feminist mathematics educators are struggldefine what
feminist approach to the study of mathematics might be. Some are ®ixg
the ways that females and males think and how they learn matiosnadm
are concerned with using women’s voices and their histavigentify importan
questions. Others are examining the language of mathematics to def
whether it is gendered. Folk mathematics provides a rich resource to d
for such an approach, and needs to be incorporated in the curri

Language

Language is an integral component of culture. It encodeareis values an
preoccupations and transmits and disseminates thems kautss all discipline



is basic to the construction of knowledge and has pervasive and wide-r
implications for gender relations. Hence it is very important to examine
gender is encoded in language. Like other representdtiungstic representatio
too are a marker of women’s position in the society. We need to questi
commonsensical assumption that the sexes share “a comngu@ae”. Existin
language is patriarchal and inscribed with the inequitable power relatic
society. Since language is andocentric there is a need to change it: t
it responsive to not only for women’s use but for society. While ge
differences are crucial in understanding how languageitumedifferently, it i
also important to remember that men and women are not horooggnous —
they are in turn defined by class, culture, ethnicity differencesréfbee, it is
essential that we recogn differences while rejecting stereotypes of

difference in language use. Feminist critique of languagelbe mapped alo
several axes: Feminist critiques argue that the fundamental seman
grammatical structures of language construct male as positive and fat
negative, attributing value to “male” qualities and degytimem to the “feminine
Language functions as a carrier of ideas and assumptiom$\are naturalize
and reinforced through everyday exchanges. They becomensertiional the
we miss their significance. Sexism pervades language — it penetrs
morphology (e.g. word endings), affects stylistic conventions and fun:
through something as common and everyday as the generic use of “n
designate all humanity. Similarly, in naming conventiormsven were traditional
marked either by their father’s or their husband’s surnamgassing from or
to the other. The titles Miss and Mrs. indicate women’s masitatus, wherei
there is no such indicator in men’s titles. Therefore, tredrte sensitize studel
to the way that language functions and how it entrenches ideas andlize:
power differences is pervasive. This is not just an issue of certards bein
offensive. However, it is also important to highlight that becausesthesm:
have been historically constructed they can also be unmade - hence tl
for feminist deconstruction and reconstruct

Feminist critiques of language are also concerned with whether the w
“named” or represented from a masculinist point of view or whether
reproduce a stereotyped view of the sexes. “Names” are a culture’s \
fixing what will count as reality. It is argued that langualges not merely proje
something that is out there and already exists but also shapes and cot
it as well as our attitudes towards it. Thus, using langu#égrehtly can chanc
conditions and situations. Students should therefore be taught that la
matters, not only on the superficial level of “political correctness” but o
deeper level of changing attitudes and thereby situati@atobtain in the worl
Using the word “black” instead of “negro” or “differently able” instead
“disabled” or “sex worker” instead of “prostitute” is notguabout greater soc
acceptability but about being aware of histories of oppressegregation ar
moral condemnation and the will to change it. A critical exatmn of the sexi:
terminology in human sexuality clearly illustrates how women’s passis
linguistically reinforced through the lexicon and its inggltions for the identit
formation of boys and girls. The language used to descrileedourse wheth
colloquial or clinical constructs the male as active (“penetration” as op
to “enclosure” etc.). Feminist scientists have shown hadahguage of biolog
reinforces these stereotypes in the sphere of cell reprasiucto. Also, word
which are “neutral” take on sexual also negative connotations\apeplied t«
women. Schulz points out how words like “professional” and “tramp” v
applied to women mean “loose woman”. Also, how certain words likeg™s
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characterize male promiscuity do not exist or at least are rare. Thask
are consistently used to sexually harass girls as well &gtdate their sexualit
Not only are the girls subject to sexual harassment, but are alsaddstes
to the language of sexuality. Women are thought unfeminine or coarse
write or speak of sex. The need to make a language of sexuality, phys
and bodies available to our students, particularly girls is extremedprtant
We have heard cases of young girl students falling ill becausesofitiability
to articulate bodily needs, functions or dysfunctionsipaldrly in mixed classe
or in mixed pedagogical situations. The language of sexuality in textbo
caught between the awkward evasions of Moral Science texts andrttval
abstractions of biology books. None of these address the ground real
students’ sexual lives and particularly the socio-culturpkats of sexuality
it obtains within the entrenched gender systems. The language of lite
conventional metaphors, ways of writing also do not reflectale lives, bodie
or ways of being. The language of female subjectivity is absent in tradi
male dominated literary discourse. This makes the subjeéetohing literatur
texts (which are usually male authored texts, very few women authc
represented in middle or high school “rapid readers” or literary selegtin
classrooms particularly challenging. In producing teg#tsofor literature teachir
as well as in class-room situations we need to question the liberal hu
invocation of “universal values” or “human” values whiclfuses to take mater
distinctions of class, gender, location or identity into@mt. This is an attituc
which pervades much of our literature teaching in classeodieachers strugg
to explain why a poem about a bunch of daffodils that delighted Words
is a “universal”, “human” document that children from say West- Midna
who barely understand the language must relate to. Hovibigeis not to sugge
that no literature other than our own or describing experiences not ot
should be taught, or that “relevance” should be decided along very r
utilitarian lines. But perhaps the same sense of literary merit cou
communicated to the student without insisting on the “universality” o
experience (which may really be quite specific and alien as far asuters
is concerned) and without insisting on a complete identification on thef
the student which only confuses and distances her. Thisi@lgtrue of teachin
male authored discourses where the specificities of theaat position shoul
be made transparent so that as readers the students do not feel com|
identify with situations patently not their own. However, this i$ toosay the
they should not be encouraged to be sympathetic to these different sitt
That would defeat the very purpose of teaching literature whichlsl ideally
be a means of sensitizing students to the specificities mimexperiences a
feelings. We must address the issue of silence in women’s speeatriéingd.
Women are silent because adequate words do not exist, bestazisty censor
certain forms of women’s articulation, because silence can somegisebe
subversive. Yet paradoxically women are stereotypically characterz
garrulous and gossipy. But their speech is disparaged. Also, wom
associated primarily with certain kinds of speech like private confesk
outpourings (letter, diaries etc.), story — telling etc. Most of these genc
are not taken seriously. They are “private” forms of language, confined
home, family or the community. Women are rarely associated with
communication like religious rituals (there are taboos emen being ordaine
as priests, articulating prayers or preaching publicly), political rhettega
discourse, science, poe

Female voices and concerns are absent from high culture. But theguaaky



excluded from sub-cultures. It is considered inapprapf@twomen particular
from the upper and middle classes to indulge in swearinggplr using slan
There is a need not only to make women’s silences heard, but also tc
them by questioning taboos and dogma against women’s speech wit
existing structure. Textbooks should not replicate this system aifcsilg ant
exclusion and teachers should sensitize students to be aftiem in languag
and culture. Traditional linguists have suggested that women’s langu
timorous, conservative, overly polite, trivial in subjetatter given to repetitio
simple and illogical and incomplete syntax. According to Lakoff, fer
inadequacies of language are not markers of biological outaHtinability in
women but are signs of inadequacies in culture which saeglivomen as timi
meek and polite and deferential (which is part of the trgnebe subordinate
Other linguists have shown that women use language in a@migy and hay
seen the difference not as “inadequacy” but as a positive qualifgiay etc)
These works have challenged the male standards of “good” or “ade
language use. The fact that women ask more questions or use more “t
(like “rather”, “somewhat”, “you know” etc.) is not a sign of their insecu
but a mark of a more inclusive and less aggressive or dominating mar
speaking. Perhaps it is crucial to re- examine the valuedwinderlie a certa
mode of speech characterized as “male”. So, while the girl child shot
encouraged to be assertive in class etc., she should also be taught to «
these values as the only desirable ones. She must be heard and not
but she must not think that the only way of doing it is by being comiationa
or undemocratic. So, appropriation of male prerogativesisigo hand in har
with questioning the very rules of the game. Not only in tremeof the spoke
language have women been silenced, the written language has als
monopolized by the powerful. Women are not the only group affecte
illiteracy, but gender differences in literacy rates are stgkWhere educatic
is a scarce resource it is thought more profitable to educate boys. But t
economic compulsions there are political ones too. Powerful groups fe
education can empower the powerless and incite them tospritehis contex
the divide between written and oral communication becomesat. In moder
societies, the language of permanence and authority isrittewlanguage ar
it is privileged over the oral. This is problematic because the sithlé mear
of communication most easily accessible to the powerleskaPs both in ot
text books and in classrooms we need to be a little critical of thiganrworc
in general and learn to challenge the dogmatic authority of the book.
the students should learn to value the text, the power of themwword shoul
not overwhelm them or deafen them to the possibilities of other forr
communicatior

6. IMPLICATIONS OF STANDPOINT THEORY
FOR STAKEHOLDERS OF EDUCATION

Education of women has been justified in the interests gbleapentary inconr
generation, lower fertility rates and population controttéremothering skills
upholding “tradition” and spiritual values, and improvisgcial cohesion. Mo
of these interests address women as instruments for upkeep of the fan
society, sacrificing or ignoring their very identity andhis as individual hum:
beings. The paradox here is that education, which has been a site
reproduction of social values and stereotypes which bind and eamst als:
potentially a site for empowerme
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through curriculum and pedagogy are also caught in this paradox. On t
hand, they become instrumental in reinforcing subordimadind perpetuate t
status-quo and on the other, take on a progressive mantle. The contra
and tensions that this situation produces is then replicated irottteadictor
messages inherent in the construction of knowledge in textliook# is ver
often observed that the same textbook can show women as eaued lessol
and mock women in anoth

If education policy is committed to gender equality thess ttontradiction nee:
to be addressed, and the development of unambiguousl\epsdge perspective
in the very construction of knowledge must be acknowledged as a for
transformation. The curriculum’s presentation of gender igatis frequentl
based upon popular assumptions or upon ideas perpetuatediayant group.
And it normally posits the male as the normative epistemic subject. Iy
considers the differentiated contributions, capacities@erspectives of wome
Alternative Gendered Frameworks of Knowledge require legtdiaction of the
worlds of both men and women and carry within them the seeds of

social transformatio

Addressing the Hidden Curriculum

The Hidden Curriculum implies, organizational arrangesyencluding, rituals ar
practices in everyday school life like segregated seasiegarate lines for git
and boys, or having them form separate teams, differential task assic
and sexual division of labour in school like boys allowed to go out of sc
girls sweep, clean, serve water, present bouquet in furg;tgystems of rewar
and punishments, disciplining of boys and girls through different strat:
teacher’s labeling patterns, teacher-student and ststigfent interactions. Al
teaching and learning materials, classroom practicefjai@ and assessm
procedures and language policy are all components of curriculum ‘lean
school. It demands investigation of the contexts within Wiie children mak
meaning of, or respond to, these notions, through the &fter/his subjectiv
experience while growing up as female/male in society. While it is iraox
to understand, the ideologies underlying the presentation of gender in
textbooks, it is equally pertinent to examine how these idgetoare express
at the level of everyday school practices, experiences and pedagagtices

Teacher as Facilitatol

Feminist pedagogy emphasizes participatory learningesawhing, within whic
subjectivity, emotion and experience have a definite and valued place.
participation is a powerful strategy, its pedagogic edge is blunted whe
ritualized. Participation, when seen as an instrumentheesge certain specifie
predetermined objectives and where the teacher’s own diteamate classroo
discussions is not meaningful. It involves appreciatiotnefimportance of startii
from experience of both students and teacl

The curriculum also must accommodate pedagogic strategies that de
the idea of conflict, between what is observed and valued in contemy
society, in the social worlds that children inhabit, and what eaimla gende
just and less violent world. To use conflict as a pedagogic strageg enabl
children to deal with conflict and facilitate awareness of its natucerale ir
their lives



If children’s social experiences are to be brought into otasss, it is inevitabl
that issues of conflict must be addressed. Conflict is an inescapable
children’s lives. They constantly encounter situations which call for r
assessment and action, whether in relation to subjectiveriexges of conflic
involving the self, family and society, or in dealing withp@sure to violent confli
in the contemporary world. Yet the official curriculum terig treat knowled¢
as neutral, erasing conflict to legitimize a certain vision of socaatg it:
knowledge, a vision that is related to dominant discou

The school teacher plays a key role in maintaining, modifying and rest
her understanding of the location, in terms of her class, caste, gesidgon
sexuality and region. In the present scenario, where a considerable nur
children belonging to diverse groups bring with them a variety of cul
practices, knowledge systems, ways of seeing and an undengjarhdlentity
becomes critical for the teact

What is expected from the teacher? Initiating processes of placing va
the world of the learner while simultaneously developing abilitiethe chilc
to reflect on her world and engage with new forms of knowledge, the te
could facilitate the child towards positive identity foria. This would requir
the teacher to ‘Unlearn’ her own given assumptions regarding norms,
and ideals. In the absence of this, the teacher’s own biasiggra-conceptior
would make the adoption of such objectives and pedagogies mere rhe
statements to be enacted through mechanical, ritualized processes. d
curriculum and pedagogy require critical attention to make education ¢
sensitive

What a Gender Sensitive Education Should Focus C

Promoting self-recognition, a positive self-image antiaeualization stimulatir
critical thinking, deepening understanding of the gendistauctures of powe
including gender, enabling access to resources, especially to an exf
framework of information and knowledge, developing thdigtto analyze th
options available, and to facilitate the possibility of making inforrakdices
reinforcing the agency of girls to challenge gendered structures of pow
take control of their live:

Therefore, removal of biases and addressing inequalities are ndegamsfs
they are complex and challenging. To meet the challenge, all the staked
must view education in terms of its transformative potential, as a :
intervention that works towards re-examining existing realities. Then
education will become the single most powerful process for redressii
inequities of gender, and will facilitate the forging of new valaes forms o
society that would enable both women and men to developttheian capacitic
to their fullest and thereby moving from the given to realgzinnovative way
of imagining our future

Exemplar Gender Inclusive Activities

Many people believe an activity is a way of learning which involves phy
participation of the children, and is something which is fun for them
dramatization, rhymes and songs, puppet play, fun games and so dme#
can serve as very good learning activities. The risk is thahdftese activitie
are conducted for their own sake by the teachers and thereitimough joyfu
may not lead to any learning. Given below are some of the coope
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process

Activity 2: Just a Minute

\
/

~s

~s

~s

~s

~s

~s

~s

~s

Take 10-15 small household objects like bangles, tootlepsisaving crear
knife, one or two-rupee coin, lipstick, pencils socks etc. and place
in a tray

Put the tray on a table and keep it on the back side of the class

Ask each student to go one by one, and let him or her observe the ¢
in the tray for a minute

When a student comes back ask him/her to recall the objects ob
and then write down the names of the objects he/she can

Ask them to share one by one how many articles each of them cecadl

Have a discussion on the objects each student could recatuiite possibl
that a girl could recall stationary articles and a boy cosmseind househo
articles. Give positive reinforcement for the type of desthey could reca
saying statements lik

“It seems that Ram helps his parent’s in house hold work. That is
he could recall more of household article

“Sunita has a keen interest in studies that is why she could recall
of stationery articles

Ask the student to reflect and share why they were able to recall
specific item

Learning Outcomes

\
/

3\
/

\
/

\
/

\
/

Improvement in the skill of observati
Improvement in the ability to rec:
Exploration of area of interest of stude

Learning about diverse types of objects we come across isustsunding
and their use

Removal of gender role stereotypi

Activity 3: Think-Pair-Share

Think pair share starts with the individual and finishes with the whole g

\
/

\
/

~s

~s
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Provide the group/class a topic like “how essential is Watefroad safety”

Ask students to recall and write down points about what tirexaedy knov
about the topic

Ask students to make a pair with another student. Make sure that t
includes a girl and a bc

Ask each pair to share their current understanding to reach an agre



)

Finally ask them to share this information with the whole clasake sur
that both boys and girls participate in the process of sh:

Learning Outcomes

)

)

Enhances thinkir

Sharing of knowledc
Development of communication sk
Equal participation of boys and gi

Brings out a boy’s and a girl’s perspective on different éssand they lea
from each other’s experienc

Activity 4: Introduce Your Partner

)

For a class of 20 make 20 slips. Take two slips at a time and appesit
words like Black-white, Day-night, Brother-sister etc. Putleatthe slif
in separate contain

Ask boys of the class to pick up slips from one container and the
from another onu

Ask students to read the word written on the slip and find out the st
who is having the slip upon which opposite word is writ

This way you will have 10 pairs of a boy and a girl in et
Tell the pair to ask the following questions to each o
Your nam¢

Your father’s nam

Your mother’s nam

Number of siblings you ha

What does each member of your family

Your hobbies, interest, likes, dislikes ¢

Anything else they feel like askil

Now ask all the pairs to introduce each other based on the convel
they hac

Learning outcomes of the Activity

)

)

Rapport buildini

Provides concrete learning experiences in Environmehidi€s on the topi

like “my family”, “a day in my life”, “my neighbourhood” et
Improvement in communication sk

Improvement in socio-personal skills like sharing, cooperadind respe
for each othe

Standpoint Theory and
Knowledge Locatior
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Check Your Progress Il

3. Whatis hidden curriculun

6.1C LET US SUM UP

Feminist standpoint theorists make three principal claims: (1) Knowle«
socially situated. (2) Marginalized groups are sociatlyated in ways that ma
it more possible for them to be aware of things and ask questions the
for the non-marginalized. (3) Research particularly that focuses on
relations should begin with the lives of the marginalized. It has been ¢
the most influential and debated theories to emerge fromrgskewave feminis
thinking. Feminist standpoint theories place relatiortesben political and soci
power and knowledge center-stage. These theories are both descript
normative, describing and analyzing the causal effects of power structt
knowledge while also advocating a specific route for erygairoute that begii
from standpoints emerging from shared political struggleimwmarginalized live:
Feminist standpoint theories emerged in the 1970s, in the first instanc
Marxist feminist and feminist critical theoretical approachéi a range o
social science disciplines. They thereby offer epistegicé and methodologic
approaches that are specific to a variety of disciplinary frameworksHau
a commitment to acknowledging, analyzing and drawing on jpuwewledgt
relationships, and on bringing about change which resultsare just societie
Feminist scholars working within many disciplines—such as Dorothy S
Nancy Hartsock, Hilary Rose, Sandra Harding, Patricia Hill Collings@x
Jaggar and Donna Haraway—have advocated taking womegtkdixperience
particularly experiences of (caring) work, as the begigmhscientific enquin
Central to all these standpoint theories are feminist analyses and csité
relations between material experience, power, and epistemology, anc
effects of power relations on the production of knowle

6.11 UNIT END QUESTIONS

1. Whydo issues relating to gender and other social inequalities rela
caste, class, race, and ethnicity need to be addressed through edi

2. What are the challenges ahead in addressing social inegsaétating t
caste, class, race and ethnicity, through educs

6.1z ANSWERS TO CHECK YOUR PROGRESES

1. Primary standpoints are traditional standpoints, being ssiemted fror
direct experiences of marginalization. Those occupyingrsgary standpoin
however, do not have direct access to experiences of marginalizati
are accordingly grounded in primary standpoint ag




This is because of the dissimilarities in circumstances in whiebd v
sets of people livi

The Hidden Curriculum implies, organizational arrangements.dieg.
rituals and practices in everyday school life like segregjaeating, separi
lines for girls and boys, or having them form separate teams, differ
task assignment and sexual division of labour in scl
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7.4  Approaches for Creating Gender Sensitive Teaching and Le:
Environmer
74.1 Gender Sensitivity through Teaching of Langue
74z Gender Sensitivity through Teaching of Mathems
74.2 Gender Sensitivity through Teaching of Environmental s

74.. Teacher as a Counselor for Creating Gender Sens
7.5 Gender Sensitive Classroom through Participation and Représe
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7.7 Implications of Deconstruction and Reconstruction of Teac
Methodolog

7.8 Let Us Sum U
7.C Unit End Questior
7.1C  Answers to Check Your Progre

7.11 References and Suggested Readings/Res

7.1 INTRODUCTION

The teachers are a valuable resource and at the forefront for bringinc
pedagogical and curricular changes. As professionalgcthribute in impartin
guality education and bringing about a qualitative change in the teachi
learning environment of the schools. They play a pivota ikransmitting equit
to their students and assist in removing all types of sociakaitdral barriers
They are the facilitators of transforming information into knowledge. E
facilitators of knowledge, they need to critically question theisty norms o
patriarchy and reflect on women'’s traditionally subordinated position i
society. The schools located in all contexts are an important ager
socialization and has a key role in the growing up process of childrer
children are not only introduced to formal education in the school bt
provided with several spaces for interaction and inforeairing. It is importal
for the schools to provide requisite spaces for girls and boys to grow
an enabling environment. For this, the teachers need to analyze the
socialization and attitudes to ensure that the curricular tchioseis equitabl
for boys and girls. This unit will help the teachers understand the impol
of gender equality in shaping the personality of boys and girls in

impressionable years and the need for its mainstreamirgiaritire schoolir
ethos




7.2 OBJECTIVES

After reading this unit, you should be able

z understand the relevance of gender auditing of classroom transe
z create gender sensitive teaching and learning classroom enan
z  create gender sensitive classroom through participatidmepresentatio

z create a change in the power equations of the classroom tf
participatory methoc

z understand the implications of deconstructing and rengetgin of teachin
methodologie:

7.2 GENDER AUDITING OF CLASSROOM
TRANSACTION

Gender refers to a socially determined and culturally $patifference betwee
women and men. Gender issues are not just women'’s issue but theyua
that concern both men and women. The concept of gender as an im
social construct is important for planning, managing, anditoring of classrool
processes. For this the issues related to girls and women should be
relation to boys and men and should not be seen in isol

The gender roles played by both men and women are not degatiologicall
but by the socio-economic and cultural factors in the society. Women ir
societies perform domestic and reproductive activities; in addition, the
involved in unskilled economic productive roles also. Tdusible burden of wor
results in heavier work load for women as compared to men. Thus, w
work in both paid and unpaid areas and very often in paid work unde!
they are not remunerated. This is perhaps one of the main reasons ti
do not find place in our economic surveys. These gender roles areicosls
or unconsciously portrayed by teachers and students indbsraom dynamic
For promoting gender equality and making it an achievable goal ofrolais
processes, there is a need to instill the attitude of valuimmgen work by childre
of different age group

Children learn a lot from out of school and they constantlyoemter situatior
in which they have to assess and judge involving self, faamly society. The
have to be provided with the learning situations which will inelinlearnin
gender both at individual and collective levels. This can be done th
pedagogic strategies which deal with as to what is observed in contenr
society and what can be in a gender inclusive society. To make thewurr
transaction gender sensitive it is important to analyze the static anding
roles and position acquired by men and women in differenbsmdtural contex
Further there is a need to identify and address all forms of diversitie
inequalities, to be able to develop and strengthen gender gguatiassroor
transaction:

Gender auditing of classroom transaction involves thege®uvhereby teact
can examine the type of disparities that exist between bwygials and analy:
how they are constructed through curriculum transaction. Genaét is don

Participatory Classroom
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in the classroom in terms of construction of knowledge and through h
curriculum. Curriculum transactions include everythingttoccurs in a learni
environment in the teacher learner interaction, the activities angrasents
evaluation and communicatic

Hidden curriculum is what students absorb in school which may or mze
be a part of the formal course of study for example the intieraof the studen
with peers, teachers or other adults, how they perceive different peopld
on class, race, religion or gender. It includes learning that takes plaice
and outside classroom in an unintended manner. It also includes as 1
ideas and behaviours students feel as acceptable or unacceptable. Ity
unacknowledged in formal settings and is assumed that they do not r
change

In schools, many teachers support traditional gender rolethagydgraise girl
and boys for their “feminine” and “masculine” qualities. There affecence:
in boys and girls school uniform rules. Girls and boys are askéelp aroun
the school in gender specific roles like boys are asked forheliing the furnitur
and girls are asked to clean and serve. Even while providing guidantec
to subject and careers they may be provided with gender specific a

In other curricular activities like sports, boys are encouraged to join bc
cricket etc. and girls generally play kho-kho, badminton etc. The fc
curriculum apparently does not discriminate between boggals but the hidde
curriculum reinforces stereotyped notion of gender idgthirough the proce
of gender socializatio

The gender analysis of classroom transaction both formal alu&hihelps tr
teacher to identity the specific needs and strengths of gadent whether b
or girl. This will help in planning and management of classrooms in diffi
settings to ensure equal participation of both boys and girls accordthgit
identified needs and potentic

The gender based stereotyping in the society is the most common \
portraying gender inequality. The teacher’s forms atitidased on stereotyp
acquired by them during their own upbringing and culturegraissions acquir
formally and informally. Teacher thus needs to be gender sensierself firs
for gender auditing of classroom transactions. The tead&uld first identif
the gender differences experienced in all schooling activities amcsthgyz:
the implications of these differences for the planning and implementat
activities in the classroom and outside classroom actvifibe tasks assign
to boys and girls based on gender need to be identified and studied ir
and the gender constraints experienced by both boys and girls related
participation need to be identified and studied. The teacher can perfo
gender auditing of the classroom transaction by answeinmgjes questions like

> Does she/he segregate girls/boys in the classroom e.g. letting goh
one side and boys on the other side of the classr

~s

Does she/he have only one monitor in the class either a girl or a

~s

Does she/he provide opportunities to both girls and boys to parti
in all types of activities

Does she/he discourage gender-based distribution ofrateesponsibilitie
in school like asking girls to receive a chief guest and boys to look
arrangement:

~s



> During group activities does she/he separate groups of boys fron

> Is any effort made for girls to improve their participation e.g. by as
them to read aloud in class and directing questions at thererasouragin
them to answe!

> Does she/he discourage gender based participation of children in
sports and cultural activities organized in and outside the sc

> Does she/he organize activities to counter negative ${gemabout bo
and girls’

> Are there any activities like sports and cultural events organized by
her or students that tend to eliminate gender-based discriminatic
promote gender friendly environment in the schi

> Whether she/he perpetuates traditional behavior in tissrcdlam like callin
on boys first and encouraging interruptions, argumentations and
traditionally male behaviours while discouraging girls from the ¢
behaviours

> Does she/he follow a different pattern of rewards and pumésit for boy
and girls’

> Does she/he or the school encourage both boys and girls to expre
opinions, needs and concerns fre

Activity 1

1. Identify other activities performed by the teacher in asi@sm which wil
help them in gender auditing of classroom transac

2. Prepare a checklist of hidden curriculum practices in skchom a gende
perspective

Check Your Progress

1. What is the gender auditing of classroom transac

2 What is the hidden curriculum in the classroc
3. How can the hidden curriculum be made gender sens

Participatory Classroom
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7.4 APPROACHES FOR CREATING GENDER
SENSITIVE TEACHING AND LEARNING
ENVIRONMENT

It is a well-known fact the gender is a cross cutting concerass all discipline
and is basic to the construction of knowledge. The knowledge whichés
shaped in every discipline and through the medium of language mak
inequalities of gender seems natural. It is important to criticzillenge thi
and deconstruct this knowledge for redressing the ineqt

Discriminatory traditions and practices that exist in any society astagme!
because of the prejudicial attitudes of the people of the society and lar
used. These attitudes are influenced by one’s own socio-culturmbament
The teacher should help students to reflect on their persohed sgstems ar
perceptions of gender issues. Discussions can be heldtamcgatements lik

- Men are the heads of households and all decisions related to the
should be taken by the

- Men and women should be equal partners in all development proc

- Awomen’s place is home and she should concentrate on hddsgtare:
and child rearing activitie

- Men and women should share household responsibilities and de:
- Women should have same rights and opportunities as

- Discussion can be held on the cartoons given below on thes glivomel
to pray in religious place

IT'S ALWAYS BEEN LIKE THIS,
50, 0BVIOUSLY [T MUST BE RIGHT/

WAITING FOR O’="§f=

Source:Hindustan Times, 30 January 2(

Discussions should also be held on prevailing attitudes\drather gender rol:
are static or do they change with time and place. The people’s values
influenced/conditioned by the society in which they live. Values are att:
to the roles of women and men. As roles are not biologically determine
are determined by socio-economic and cultural conditioey ¢an change. Wh
roles change the personal value, system also needs to ¢



Source:H.T. 27 May 201

The education of girls and women is considered as imporasufpplementa
income generation, reducing fertility rate and thus cdintigopopulation and fc
better family upkeep. They have never been seen as individual human
or having their own identity. This also shapes our education syster
classrooms. The curriculum presentation of gender relai®very often bas:
on the ideas perpetuated by the dominant group i.e. males. The contrit
capacities and perspectives of women are very rarely receymdependentl
To generate awareness among the students on gender sensig/followinc
activities can be conducted in the classrc

Dalit women in Gujarat are
the ‘worst-hit’ by caste bias

Stinand Jha ~ -
‘!l“ s .2

» st

SAMADHALIYA/AHMEDARAD: T
duly 11 e ity in

168,

« Awoman wait fo the reloase of hor iative after Dk proteatars
ware datalned In Dhofks town naar Ahmedabad.

svery ab manths
CPI(M) leader and All Indla fe
'8 Association

Source H.T, Wednesday, June 08, 2(

> Teacher can ask the students to critically analyze the newspaper c
as to how gender analysis does not operate in vacuum-it always
in tandem with forces of caste, class and relic
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> An activity can be done to make the students understand that diffe
between men and women can lead to creation of constraints logits
and boys. The activity will focus on the fact that this diéfece is not bas
on biological differences but created due to socialization. The boy
girls can be asked to write the characteristics common toandrwomer
three exclusively male characteristics and three exclusively &
characteristics. Since there are no exclusive male charactetistn
woman has and vice versa in an ideal situation student should no
up with any characteristics in the second and third optidosvever, som
students may write same characteristics exclusively for male amald
Discussions should be held to question the barrier between the fe
and the masculine which limits the self-development of lgrs and boys
Discussions should be held on as to what are the biggesttiffes betwes
individual people regardless of their sex or between girls and.bidyes
differences may influence the occupational choice or life prioritie
individuals

Girls and boys can be asked to name the characteristics atedfpically
female or typically male. They will also think about advantages
disadvantages that male and female characteristics agoderbeing me
and women. Discussions can be held on how many and what ki
constraints are related to the traditional stereotype of the male rc
men and female role for women. Which constraints would the girl:
boys would like to eliminate and ho

~s

Students can also be asked to bring newspaper clipping showingmc
women engaging in various activities. These activities carabegorize
as most frequent “men’s and women'’s” activities. Then the student
be asked to modify them in which women will do the male activities
vice versa. Students can be motivated to create the pictures de
women doing “typical male” activities and men doing “typically fee
activities, for example a muscular man holding a baby. Thiidead childrer
to understand that most activities can be done easily by both wom:
men

~s

In all activities related to reflection of one’s own gendalerit is very importar
not to judge students’ statements and thus avoid labeling. For children
experiences can be painful or they may find difficult to speak about thni
life and family. It is therefore better to use an approach where childae
use other examples from media or historic personalities. Once the cl
articulate stereotypes in their own words then there shimeildiscussions abc
the stereotype’s alternatives. It is also important that for the teaoheraw
that while conducting activities it is important to foster a discussion v
everyone is involved. Discussions should be done with an oped amd witl
respectful approac

While forming groups for the activities whether to form mixg@up boys an
girls or single sex group will depend on the theme and the type of disci
we want to have with students. If a discussion is held on a theme of ¢
roles than a more free and open discussion can be held if it is a sin¢
group of boys and girls. In a separate group, there is a higher chance
to the root of the gender stereotype restraining the livesrisfand beys. The
can better and more openly focus on their own gender role rather than



of opposite sex. In mixed groups, the gender role discussion lapses int
kind of competitions as to who is better and who is worse. The resu
the group discussions should be presented in diverse ways like
summarization, through posters, role plays, pantomim

7.4.1 Gender Sensitivity through Teaching of Language

Language is a valuable tool for expressing and reinforcing gendeosgpe
and teacher’s verbal statements should be gender sensitive. When w
about important personalities one should explicitly sayitmportant personaliti
are both men and women. We should speak about female writers, rul
scientists etc. When we speak about house hold chores ltishaiitbe presume
that it is only women’s task but it should be emphasized that it is botnev
and men who can carry them out. If the text books have gender sterec
language teachers can motivate the students to modify the text and 1
gender sensitive. In a language, a lot of stereotype adjectiveseddarsnel
and women who portray them as masculine and feminine. The adjscise
for women are: adorable, charming, sweet, lovely, divieautiful, submissiv:
gentle, emotional, affectionate, soft hearted, talkative, weak, appvex
attractive, dependent, sentimental and the adjectives used for men ar
terrific, great, adventurous, creative, energetic, a&gve, ambitious, assertr
confident, courageous, daring, handsome, independent, logical, ration:
confident, robust, strong, tough, unemotional

Language cuts across all disciplines and is basic to théraotisn of knowledge
as a result, it has wide ranging implications for gender relations. The g
use of word man in language designates all humans. Similarly, wom
traditionally known by their relational category either by their father’
husband’s name or as mother of, sister of daughter of etc. Therefor
important to sensitize students to the way language functions and
naturalizes power difference. It does not merely project which alreadte
but also shapes our attitudes towards it. Thus using language differen
actually change conditions and situations. While knowledge constructic
concept formation from a gender perspective in teaching of languag:
following points should be kept in min

> Use of sexist language should be avoided and communication shc
done using gender sensitive language in the class

> Use language in such a way that it develops a sense of mutual 1
and dignity, cooperation and sharing among boys and

> Encourage children to speak about their personal experiencehbnon
to school giving equal opportunity to both girls and k

> Teacher can tell real stories of local role models of bravenem educate
women, women writers/poets, women entrepreneurs, enanertalente
women using their own local resources such as newspapeagazina et

7.4.2 Gender Sensitivity through Teaching of Mathematic:

It is a common myth that Mathematics is not for gitAnother view is the
the syllabus of Mathematics and its teaching does not havsaape of gend
discrimination and stereotyping. It is important to break thyghmthrough ou
curriculum and its transaction by the teacl
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following points should be kept in minc

3\
/

3\
/

~s

~s

~s

~s

~s

~s

Use both men and women pronouns/pictures to introduce awcaincep

Work at the home is equally important and productive and shou
projected (through mathematical problems) as a resptitysibibe share
by all members of the famil

Dignity of work in all walks of life should be reflected through exees
projecting computation of time, labor, and energy consumed at eac

Reinforce growing participatory roles of women/girls in all workdifs.
Depict women/girls in no-traditional, new occupationdsosuch as wom
as managers, traders, executive, businesswomen, dingimgptvn vehicle:
pilots, scientists, mathematicians, industrialists

Show both women and men in problems/visuals related to meesactio
e.g. buying, selling and as owners of propt

Highlight through mathematical illustrations that botkesehave equal rig
in the family propert

Develop decision making competence in both boys and gidallghrougt
teaching of mathematic

Explain through mathematical problems that female popoxias less tha
male population in our country and the declining sex r

7.4.2 Gender Sensitivity through Teaching of Environmenta

Studies (EVS

Environmental studies are integration of nature with hub&ings which make
students to interact with social and physical environmgiat\@hole. EVS teach
them to become sensitive towards their life, their rights andedutiaring ar
sharing, respect for each other, etc. while doing knowledge constructic
transaction of EVS it should be seen thi

\
/

~s

~s

~s

~s
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Physical attributes and differences do not reflect superioritgferiority.
There should not be any discrimination between boys and girls
different in physical attributes. Care should be taken to note indiv
differences in capabilities, abilities and aptitudes of chilc

Basic body structures, functions and requirements aresatstar for botf
boys and girls therefore, no discrimination should be made in pro\
food, health care and learning experien

Avoid portraying women and men in stereotypical roles eanen fetchin
water, cooking, looking after children and men working outsid@és ir
offices and fields

In visuals show persons in various economic activities e.g. scienti
women because women are also contributing in these acti

While teaching EVS involve girls in conducting experiments, prac
activities. If they are hesitant for any reason, encourtageaf motivate the
to ask question



> Collect information about eminent women who may be scientigstorian:
social workers, panchayat members, activists, local leaders etc.\a
their examples at relevant places while teaching EVS. This willvate
girls to continue their education and may help in developipgsitive sell
concept among thel

> Preservation and conservation of the Habitat is responsibility

7.4.£ Teacher as a Counselor for Creating Gende
Sensitivity

The teacher cannot just define his/her role as a knowledge giver but
needs to be a facilitator of knowledge and act as a counselor for ¢
development of the students. Both boys and girls face cigale problems a
difficulties in their lives. But the girl child faces them more doehe societ:
expectations and she being a girl. Teacher should act as a counsellor 1
girls and boys for their social and psychological develaptxfeor this the teach
can take-up the activity given below as a starting p

Collect information about the students, which can be dor@itih simple grou
activity by making mixed groups of both boys and girls in the classroor
by asking them to write individually on a sheet of paperrtpersonal informatic
their strengths, their weaknesses and parental expewaBoain storming ce
be done on the responses obtained for boys and girls. Thigrawlide a gendt
analysis of the differences that occur in that stage of life and help Hobaé
to perform his/her duties as a counselor in an effective me

It is important for the teacher to know that not all problems can be s
by the teacher but at least she/he can develop among stademsgive attitud
for dealing with the problems. She/he should help the students to arri
solution rather than solving the problem on her ¢

The adolescent girls need greater counseling as they have to cog
psychological and physical changes occurring due to pulddréye are certa
beliefs and restrictions due to the menstrual cycle like not going ttethele
or talking to boys freely. All these impact the self-concept of girls atpliire
help from the teacher. As a counselor, it is important for the teacher tc
his/her personal biases aside and address the problem from the si
perspective

The teacher must be careful and sensitive while responding so as not
wrong messages to the students for e.g. when girls arefggathong themselv
the teacher might say do not fight like boys. When the boys get emo
the teacher might say do not cry like girls. The teacher shioellgender sensiti
and not pass such messages. The issues should be handled in such a
they develop a positive attitude towards the other ge

In some cases, it is possible that students who are a part of the cla
have already been confronted with some negative implications of ¢
stereotypes like gender based violence, sexual harasenmessures to confi
to set norms of being masculine and feminine, thus it is necessapptoac
these issues with sensitivity. The teacher should coundetentor both fema
and male learners with regard to the continuation of thediss, job perspecti
and psycho-social needs. This support should be provided@nder sensiti
way so that both boys and girls do not choose stereotyped paths. For ir;
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or boys should not select subjects that are regarded asineirey‘masculine’

Activity 2

1. What other approaches according to you can make know
construction in classroom gender sensit

2. Gender cuts across all disciplines; analyze the other disegplike
history, Geography, Economics etc. from a gender persp..

7.2 PARTICIPATION AND REPRESENTATION
AS VALUES OF GENDER SENSITIVE
CLASSROOM

The construction of the female learner as passive may act against het
the participatory teaching and learning context. In the name of clas
discipline a strict devision is maintained between girls bogs and a girl wh
is interactive is pulled up for transgressing the ‘gender code’. Chani
curriculum and classroom organization through partieypesind representatis
of girls and women will help in creating gender sensitive environmel
participatory activities, all children can sit on the fldoreinforce equality. The
can be engaged in small group work of mixed genders or in npaed. Equalit
can be modeled through planning and performing activities togetivs.aee
generally shy and do not open in front of boys but group ppetory activitie:
will help in breaking this. In private girls behave with ateén kind of freedor
but when they are in public or around boys their behavior ghas significan
This would instill in them confidence to do things in front of bc

Boys and girls should be equal partners in participationiaugcision making
Girls generally lack self-confidence because of the low waunaof their work
as a result they are hesitant to assume leadership roles. They nee
motivated to take up these leadership rc

The girls and boys together can play snake and ladder kind of gar
understand the different forms of hurdles faced by girls and

For participation and representation as a value for GenglesitBve Classroo
the teacher shoul

> Break down hierarchies and power networks that exclude girtl womel

> Development of greater understanding and conditions wéazhto bullying
sexism and homophobic behav

Value pupils’ experience and knowledge and have closer involvem
students in planning and evaluating their educational \

~s

~s

React cautiously to unfriendly and potentially gender-ldastétudes th:
learners may demonstrate towards other female and male learner
learners question these attitudes in order to prevent them from hag
in the future




Give both female and male learners an equal opportunity to write
writing board and to present their work or answers to the ¢

Give similar duties to both female and male learners (example cle
moving furniture, etc

Support and encourage both female and male learners to be class,
possibly having one female and one male as co-le¢

If possible rearrange the structure of the classroom seating withhelp
in developing an informal and personal connection among studettte
classroon

Use materials that portray female and male characters in equal nt
and involved in similar activities. If not, the teacher should try to ca
learners and help them challenge stereotypes in the pairoBfgmale an
male characters in the teaching/learning materials

Display posters on the walls that portray female and male charac
equal numbers and involved in activities toge

Give all students equal attention in advising and mentoring and
overlook capable but quiet studel

There are gender differences in communication styleshAlstudents shot
be encouraged to participate. In general boys respond tjuistion mor
confidently, aggressively and quickly. They are more spontaneous
class. The girls on the other hand wait longer to respond to questi
class, choosing their words and constructing the answerssogbeaking

Be careful in whom to call upon and how to respond to their ques
and answers. React positively to the responses of both boys an
All the students should be encouraged to response. Givesaatdnt equ.
attention and equally specific feedbe

While curriculum transaction care should be taken to use gender r
language and attempt should be made to learn all students’ nam
and highlight the contributions of women in all walks of Jifieis will provide
female students with a greater feeling of connection and srafu Revis
curricula if necessary to include female experiences and to include
in more than just stereotypical wa

The students should be encouraged to learn in cooperative small
which is an effective strategy for motivation and achievetod student:
The project works and class assignments can be given in groups
will encourage students to work together as a team. Monitor clas:
dynamics to ensure that discussion does not become dochimatesrbally
aggressive studen

Educators have reported that there is a general decline in
performance among girls entering adolescence that can be relate:
decline in the self-esteem of girls as they attain pubehysTteachers ne
to identity this and help girls to come out of
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Activity 3

Identify differen participatory activities which can be conducted to n
the classroom gender sensit

Empower boys with skills to overcome their gender oppressivte@dét
and behaviours such as machoism, bullying, sexual affl

7.6 CHANGING POWER EQUATIONS IN
CLASSROOM

It is very important for the teacher to assert that equality involves devel
in the learner the ability to question the relation of pownethie society. Ateach
through gender sensitive pedagogy can help in changingreguations in th
classroom. While teaching he/she should take care as to whose knowl
more valued and who can speak. Encouraging a child to speak in cla
be important for some children and learning to listen tomstheay be of priorit
to others. A teacher’s role is to provide a safe space for children to e
themselves and at the same time initiate a healthy interaction. An abere
of trust would make the classroom a safe space where children ¢
acknowledged and where resolutions can be mutually workedapace whel
they can practice informal ways to interact with each other and buills $&
negotiate with conflicts outside the school. Particuléohygirls the classroon
should be spaces to encourage decision making, to question the bases
decision and to make informed choic

Considering female learners as passive may act against them witl
participatory teaching and the learning contexts. Schamelly in the nan
of classroom discipline propagate gender based constructions wher
divisions are maintained between boys and girls. A girl who is interacs
discouraged as her behaviour does not fit in the gender

The teachers can address the power relations in classroom matevefieby
understanding the social milieu of the students and making them unlee
biased form of socialization. While teaching, teachers must be aware

socio-cultural practices prevalent in the areas from where the student:
from and even about the locales and surroundings area meschbol. Schoc
and classrooms should not be closed structures and there is a need

out to the community and nearby locality to make knowledgpstraction gend:
sensitive

The teachers can themselves gather information about the gender per
of the community and try to sensitize the community with thklof student:
The students can gather information about the work done by men and\
in the locality and discussions can be held regarding it. Thegbe a sour
of water like lake, tube well, hand pump etc. in the village. The studen
collect information regarding the use of water source by men and womt
the gender division of labour related to water and who gets more affec
it, which will help to raise crucial questions on power relati

The teacher can bring newspaper/magazine articles inttetseroom and disct
the issues raised in them. They can watch serials, films and pqmolgram



and develop media analysis skills. Let students say just thilag feel and thinl
encourage them to simply express and articulate. Debates can befex
related to violence which will exercise their minds and emotionscHeacal
ask the students to hold group discussions in a participatory manner
articles below with their family members as

- Whether treating women as witches in society is

- Whether a crime like rape can be pardoned by just touching the f
the survivol

Source: HT, Wednesday, July 27,

Source: TOIl 4 Febh. 20:
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awareness. They have to be provided with emotional support which wil
them in voicing anger, pain, frustration, as well as joys, deeand hopes. E
this they will learn to work through issues and developinigubee. Issues ne
to be raised in a very gentle way, creating a safe space for sharine
same time not threatening their identities and comfort z

Teachers can without being patronizing or condescendraggrand encoura
girls in their work and extend invitations for further assge as needed. Th
should be a zero-tolerance policy with clear punitive meafar gender-bast
teasing and harassment in the class and outside the class. To make
understand the power equations in the society which in turn will help th
change the par equations in the classroom, the teacher can ask the
to perform the following activitie:

> Students can be asked to imagine themselves in shoes of others lil
can imagine themselves in the roles of the girls and girls in the rol
boys. Discussions can be held as to — How they are going to b
in the family, school, sports and other activities. What would they
to do which they could not do while they were a girl/boy? Would
like to stay in this situation, why and why n

Two mixed groups can be made in the classroom and create avglert
the students must visit their relatives house for a function of a new
baby. The baby is small and they have not seen the baby. The onl
they know is that she is a girl and her name is Khanak. The second
will be told that the baby is boy and his name is Mihir. What pre
would they be giving to them as a girl or a boy, which kind and cc
clothes, which toys, which kind of other things. Discuss as to why
thought that these presents are good for Khanak and |

~s

Students can be asked to analyze the way men and women are ¢
in both print and non-print media. They can identify the ldrd activitie:
women and men do in advertisements. What products men and v
are promoting? What jobs men and women are doing in media port
They also may identify the stereotypical qualities of woraad men beir
stressed upon in the media. There can also be discussion of som:
media portrayal which shows breaking of gender stereot

~s

Teachers can ask the students to analyze the following news iter
hold discussions as to how it will help in breaking gender stereot

~s

Source: H.T- 1.12.20:



Source: H.T. 16.11.20:

We can speak with students about the extent of differentiation of ideas
men and women in literature, film, fine arts and in everyday lifesdDssion
can be held on the implications of one-sided representafioren and wome
in the lives of peopile

)

Students should be made to understand that though we are both
and men but first we are human beings. For this the students shc
asked to describe the characteristics of a human being to an alie
another planet. Some of the students may give more “Malg’ackexistic
as a human being’s characteristics. This will help the studenisdove
the seeming gender neutrality that for being a human being is equi
to usually being a man and that woman’s experiences are kabeviT his
can be further extended to the invisibility of women’s experienc:
textbooks, media and other sour:

The students can work with their textbooks with a lens of gesdnsitivit
so that they can see how textbooks represent men and womeunsgian
can be held on how men and women are depicted and how freq
they occur in content, visuals and illustrations. The kind of roles the
depicted in who is missir from the textbook and in which situation tf
can be included occur in it. Discussions can also be held on whett
characters and situations in the textbook are identical to or diftérorr
real life. What implications can the one-sided depiction of certemogs
of people have. What stereotypes does this one-sided depitticoneer
and men boys and girls reinforce? We can speak about diversit
everyday life that is often missing from textbook for exaenfaithers takin
care of babies, female scientists, female pilots, diverse types olié¢s
a single mother, families with adopted childless child@eouples, transgent
families. The rights of the transgender people can be discussed
some newspaper articles as given be
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Source: H.T.16 April 201

Source: H.T. 11 November 20

Activity 4

Try and analyze how power equations make the play in school gen

7.7 IMPLICATIONS OF DECONSTRUCTION
AND RECONSTRUCTION OF TEACHING
METHODOLOGY

In the past few years there has been a constant effort by the feminigtet
to expand the boundaries of knowledge across disciplinexhyding the issue
related to gender and other social inequalities such as caads,ahd religiol
There is a need to have insights into the nature of power amdriochy analys
of the importance of gender division of labour, the diviso@tween public ar
private and re-valuing of women'’s experiences. The linkages between
and curriculum are complex and challenging and unless the textboo
teaching methodologies incorporate gender perspectives, the curricult
portray gender biases. Therefore, it is important for the teacher to ree
the importance of gender and ensure that gender perspective is incor
in the teaching methodologies so that the students imbibe the value of
equality




The engagement of student and teacher in the classroom is importants
the power to define whose knowledge will become a part of school r
knowledge and whose voice will be more heard in shaping this know!
The students should not just be observers but should be the part
discussions and solving issues related to their educ#ttiemecessary to devel
their mental skills and make them reason independently. The teadhieave
to deconstruct her own teaching methodology according to the need
students especially for children from underprivilegeddgaounds especially gii
as the world they inhabit and their realities are underrepresented. The!
will have to reconstruct such methodology like participateaching and learnii
which involves subjectivity, emotions and experiencesiefstudents, which w
help the child to critically understand her surroundings and empower h
Though participation is a powerful teaching methodology but the teach
to be cautious in using it often as the teacher’s own ideas dontfesgsroor
discussions and it may not be meaningful for the students. It should ir
appreciation of experiences of both students and teachers. Real partic
works with the principle or recognizing differences. Thedgnts share and refl
on their individual differences along with this they also relate the egpeé
of others who may not be sometimes a part of their social re

The students should also be made to learn from conflict as strategy. S
face conflicts related to violence of various kinds, like child sexsah seeir
domestic violence at home, communal violence and violence at schoo
form of bullying. They may even face conflict with their owalfs performanc
iIn examination, parents’ expectations and other adolesssis. The studel
come with their own socialization and conflicts to the classroom. Co
becomes an important part of their lives. They constantly find themsel
situations where moral judgments are passed by the fandlytensociety. Tt
knowledge given in the curriculum is neutral and does not deal with
conflicts. The teacher should provide with alternate ways ofiigalith suct
conflicts both at the individual and collective levels. Esially related to gend
the students need to deal with the idea of conflict between what is ob:
and valued in contemporary society in the social worlds that children ir
and what can be in a gender equal and world with less of viol

The students can be asked to respond to following picture which sho
zeal with which the girls are going to school and the boy irpilsture is smiling

Source: H.T. 22 March 20:
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the received knowledge the teacher should be able to reconstruct heng
methodology by group discussions or other participat@snieg methods whic
will encourage the learners to comment, compare and thioltagements th
exist in their own environment. It is essential to equip students to Igaids
the grain, whether it is a biased text book or any other literaayces in the
own environments. They can even use songs as a powerfuledlaiscussior
comment and analysis in cultures that are primarily oral. Asepesitories ¢
knowledge exist in different mediums, all these forms whether telev
advertisements, songs, paintings etc. can be used for creating a d
interaction among the learners themsel

The implications that arise from such teaching methodekodiffer in differen
educational settings based on location, background of learners and d
subjects. Reconstruction of such methodology results ingggaim curriculur
and classroom organization which results in the increaadttipation of girl
and women and other underrepresented groups of studdmtpdtin questionir
the curriculum and breaking down of hierarchies and power network
exclude girls and women as pupils or teachers. There is tegugaderstandir
of the conditions which lead to bullying, racism, violence and other u
behavior. The teachers can start valuing students’ experiences ancekige
and involve students in planning and evaluating their educational. Vibeke
IS an increase in critical consciousness among students andaihelpalleng
narrowed conceptions, prejudices and stereotypes. Thus, deconstruct
reconstructing teaching methodology will help provide space for indiv
students to express themselves freely in the classroohmutitear of judgmel
and stereotypin

Activity V

Reading against the grain is an important methodology for deconstr
and reconstruction of knowledge. Give some examples as to how
be used to make the classroom gender sens

Check Your Progress Il

4. How can gender sensitivity be promoted through teachingfierent
disciplines’

5. How can a teacher change power equation in the classi




/7. LET US SUM UP

Gender as we all know cuts across all disciplines and is bagiie constructic
of knowledge. The critical challenge is of deconstructing the knowledg
portrays inequalities of gender. This can be done througlyi@ral participator
and pro-active pedagogical strategies in the classroopro&gphes that equa
reflect the life worlds of both girls and women make visible the invisible
will help in changing power equations in the classroom. Begashould mov
from a transmission mode to a more affirming participatory and a dialc
interaction between the teacher and the students. Thisessery for recognizil
the needs of girls and other marginalized students and for creating a le
environment in which their voices are heard. The pedagogy must incor
conflict as transitional strategy in the classro

7. UNIT END QUESTIONS

1. Reflect upon your own classroom processes from a gender pers|
as discussed in the modt

> Have there been any situations in your life where you havetopnes
the gender norm:

> What approaches have been used by you in your classroon
encourage learners to comment, compare and think about ele
that exist in their own-environmer

> Analyze any teaching learning material used by you from a gt
perspective

7.1C ANSWERS TO CHECK YOUR PROGRESS

1. Gender auditing of classroom transaction involves the procedsa®im
the teacher can examine the type of disparities that exist betwee
and girls and analyze how they are constructed through curric
transaction. It helps in understanding the gender relaipd getween bo
and girls in the classroom in terms of construction of kndgéeand throug
hidden curriculum. It involves auditing of everything tleaturs in a learnir
environment in the teacher-learner interaction, the iies\and assignmen
evaluation and communication. It helps the teacher to ifyethié specifi
needs and strengths of each student whether a boy or a girl anc
in planning and management of classrooms in different settingsstar
equal participation of both boys and girls according torttaeintified need
and potential:

2. Hidden curriculum is what students absorb in school which may ol
not be a part of the formal course of study for example the intere
of the students with peers, teachers or other adults, how they pe
different people based on class, caste, religion or gelderiudes learnin
that takes place within and outside classroom in an unintended
It also includes as to what ideas and behaviours studehasfeeceptab
or unacceptable. It is usually unacknowledged in formal settings
assumed that they do not need to cha
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3.

The teachecan ask theirls and boys to help around the school witt
consideringtheir specific roles like boycan be asked to clean ¢
serve and girls can be asked to help in moving the furniture. In
curricular activities like sports, girls can be encouraged to join bo
cricket etc. and boys can be encouraged to play kho-kho, badmint
The teacher should not segregate boys/girls in the classroom e.g.
girls sit on one side and boys on the other side of the classroom.
can be two monitors in the class both a boy and a

Equal opportunities should be provided to both girls andhioyarticipat
in all types of activities. Gender-based distribution ¢és@nd responsibilitit
in school like asking girls to receive a chief guest and boys to look
arrangements should be discouraged. Cultural events and other a«
should be organized in schools that tend to eliminate gender-
discrimination and promote gender friendly environmenhaschool. Th
teacher should address her own biases like whether she perp
traditional behavior in the classroom like calling on boys first
encouraging interruptions, argumentations and other traditionally
behaviours while discouraging girls from the same behavi

Gender is a concern across all disciplines and should be integrate
the disciplines of knowledgiLanguage is a valuable tool for expres:
and reinforcing gender stereotypes and a teacher’s védbahgents shou
be gender sensitive. When we speak about important personaliti
should explicitly say that important personalities arénboen and wome
We should speak about female writers, rulers, scientists. When we
about the house hold chores it should not be presumed that it is ol
women’s task but it should be emphasized that it is both women an
who can carry them out. If the text books have gender stereot
language, teachers can motivate the students to modify thandxnhak
it gender sensitive. In language, a lot of stereotype adjectives ar
for men and women which portray them as masculine and feminine
of sexist language should be avoided and communication should b
using gender sensitive language in the classr

In the knowledge construction and concept formation in mathemati
teacher should portray work at the home as important anduptive witr
the help of mathematical problems. Dignity of work in all walks of
should be reflected through exercises projecting computat time, labol
and energy consumed at each job. Growing participatory role of we
girls in all works of life should be reinforced. Women and gitt®sld be
depicted in no-traditional, new occupational roles such as wom
managers, traders, executive, businesswomen, driving their dvicies
pilots, scientists, mathematicians, industrialists Btth women and me
should be shown in problems/visuals related to money transactic
buying, selling and as owners of prope

Environmental Studies is integration of nature with human beings\
makes students to interact with social and physical environment
teaches them to become sensitive towards their life, tighitsrand dutie:
caring and sharing and respect for each other. The teachddsimphasiz
that physical attributes and differences do not reflecésapty or inferiority.
There should not be any discrimination between boys and girls be
of having different physical attributes. Care should betia note individus



differences in capabilities, abilities and aptitudes of children. Baity
structure, functions and requirements are also similar for both boy
girls therefore, no discrimination should be made in primgdood, healt
care and learning experiences. Avoid portraying women and m
stereotypical roles e.g. women fetching water, cookirakifgg after childre
and men working outside homes in offices and fields. In visuals pe
should be shown in various economic activities e.g. scientists, as v
because women are also contributing in these activitigsrniration abot
eminent women who may be scientists, historians, socideverpanchay
members, activists, local leaders etc., can be given whikmativate the
girls to continue their education and may help in developipgsitive sell
concept among thel

5. Ateacher through gender sensitive pedagogy can help in changing
equations in the classroom. While teaching she should takeas to who:
knowledge is more valued and who can speak. Encouraging a c
speak in class may be important for some children and learning to
to others may be of priority to others. A teacher’s role is to provi
safe space for children to express themselves and at the saenmitiiate
a healthy interaction. An atmosphere of trust would make the clas:
a safe space where children can be acknowledged and where res:
can be mutually worked out. A space where they can practice inf
ways to interact with each other and build skills to negetwith conflicts
outside the school. Particularly for girls the classrooms should be
to encourage decision making, to question the basis of their decisi
to make informed choic

The teachers can address the power relations in classroom mata/efieby
understanding the social milieu of the students and making them unlee
biased form of socialization. While teaching, teachers must be aware
socio-cultural practices prevalent in the areas from where the student:
and even about the locales and surrounding areas near the schoolsZeh
classrooms should not be closed structures and there is a need to re
to the community and nearby locality to make knowledge construgemale
sensitive

7.11 REFERENCES AND SUGGESTED READINGS/
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Gender_and_EducationToolkit.
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VIDEOS

> Gender-Responsive Teacher Education: http://www.youtube.con
watch?v=eZuUY4Vwh3

Gender Stereotyping in the Classroom: ttp://www.youtabey
watch?v=i3BFwWRGOId

~s

How to Avoid Gender Stereotypeshttp://www.youtube.con
watch?v=9ZFNsJO-a

~s

UNICEF: To Educate a Girhttp://teachunicef.org/explore/media/wa
educate-qgirl-feature-length-fil

Chuppi Todo, Plan Ind
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UNIT 8 STRATEGIES TO PROMOTE
GENDER EQUALITY IN THE
CLASSROOM

Structure

8.1  Introductior

8.2  Objective:

8.2  Constitutional Provisions and Laws related to Ge
8.4  Policies and Progarmmes Addressing Gender Eq!
8. Human Rights and Women’s Rig

8.€  Addressing Sexual Harassment in Scl

8.7 Transcending Gender Stereotypes and Enhancing Optimum Pc¢
8.&€  Vision for School Practicing Gender Equa

8. Let Us Sum U

8.1C Unit End Exercise

8.11 Answers to Check Your Progre

8.1z Reference

8.1 Suggested Readir

8.1 INTRODUCTION

In the previous Unit youave read about the participatory classroom. By

you have understood the meaning and importance of participation

classroom. What are the ways in which the process of classroom patitic
function and operate at various levels? In this Unit, we will study the de
on constitutional provisions and laws. For instance, laws such as ‘¢
Harassment at Workplace Act, 2013’ and so on. What is the relatic
between laws and gender equality? How have laws brought equality
societal level? What are the policies and programmes that are dealir
gender equality? Therefore, we need to understand the major debate
by such policies, programmes and laws in the larger context of gend
society. However, to promote gender equality, what kind of effodsstihool
and institutions should consider breaking the existing geatkreotypes? Hc
can schools be engaged to bring out gender equality in everye of schoc
children? We will discuss all these issues at length in this

8.2 OBJECTIVES

After studying this Unit, you should be able

learn constitutional and legal provisions on gen

73



Gender and Pedagogic Practice | know the policies and programme addressing gender eqi

74

engage with the debates on women’s and human right:

critically analyze the gender stereotypes in sch

8.2 CONSTITUTIONAL PROVISIONS AND LAWS
RELATED TO GENDER

Gender and laws are the prime topics of discussion in the nation:
international discourse. Laws are the key instrument ofasvepment for womel
Thus, it is very important to engage with the legal provisions and its ir
on gender. Let us read a few constitutional provisions and \@hich talk abot
gender equality. The Constitution of India is a legal, maral political docume
that guarantees equal rights to all citizens in the coufthgFundamental Righ
ensure the safeguarding of individual liberty, along with themDirective
Principles also provide justice to the citizens in every sphere such &
economic, social and political across caste and comm

The Fundamental Rights and the Directive Principles of StalieyPare state
to be the central principles in the nation state as given in the Constituti
Flavia Agnes argues, “The Fundamental Rights are justicraghts which prote
individuals from arbitrary, prejudicial State actionsuatity, non-discriminatiot
freedom, liberty, and protection to minorities are its primary pillg&jnes
p. 84: Constitutional Debates). On the other hand, the Directive P rascgpl
the authentic body in the Constitution of social revolutidocording to Agne
“The essence of the Directive Principles lies in Article 38 which echbe
Preamble

The state shall strive to promote the welfare of the people by securir
protecting as effectively as it may a social order in whigtige, social econorr
and political shall inform all the institutions of the national lifégnes, p.84
Constitutional Debate

Let us learn about some of the major interventions done in the Const
for rights of women for gender equality. (The following details/ citation:
taken from the bookWomel Rights and Law by Thomas B.Jeyasee
S.J.pp.87-9(

Article 14: Equality before Law: The State shall not denyrg person equali
before the law or equal protection of the laws within the territory of Ir

Article 15: Prohibition of discrimination on grounds ofiggbn, race, caste, s
or place of birtr

(1) The State shall not discriminate against any citizen on grounds o
religion, race, caste, sex, and place of birth or any of t

(2) No citizen shall, on grounds only of religion, race, caste, sex, pla
birth or any of them, be subject to any disability, liability, restrictiol
condition with regard tc

(@) access to shops, public restaurants, hotels and places of
entertainment; (



©)

(4)

(b) the use of wells, tank, bathing ghats, roads and places titpabor
maintained wholly or partly out of State funds or dedicated t
use of the publit

Nothing in this article shall prevent the State from making any sf
provision for women and childre

Nothing in this article or in clause (2) of article 29 shall previat Stat
from making any special provision for the advancement ofsmyally ant
educationally backward classes of citizen or for the Scheduled Qad
the Scheduled Trib

Article 16: Equality of opportunity in matters of public employm

Article 17: Abolition of untouchabilit

Article 19: Protection of certain rights regarding freedom of speech.

a)
b)
c)
d)
€)
f

9)

To freedom of speech and express

To assemble peacefully and without ar

To form associations or uniot

To move freely throughout the territory of Inc

To reside and settle in any part of the territory of Ir
(right to property — delete

To practice any profession or to carry on any occupatiodetaa busines

Article 21: Protection of life and personal libe

No person shall be deprived of his life or personal liberty except accc
to the procedure established by |

Article 23: Prohibition of traffic in human beings and forced lab

1)

)

Human trafficking and other simil forms of forced labour are prohibit
and any contravention of this provision shall be an offence punishe
accordance with la

Nothing in this article can prevent the State from imposing compt
service for public purposes, and in imposing such service State sh
make any discrimination on grounds of religion, race, caste or cl:
any other formr

Article 24: Prohibition of employment of children in factories,

No child below the age of fourteen years shall be employed to work i
factory or mine or engage in any other hazardous employ

Article 39(d): The State is directed to provide equal pay for equal \

Article 42: State is directed to make provisions for enguand human conditio
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says that, a fundamental duty is imposed on every citizeartounce practic:
that are derogatory to the dignity of wom

However certain interventions of laws through various judgts are remarkab
The efforts of women’s groups/ women’s movement are alsuofgignt toward
the question of women'’s equality and rights in which the @tut®nal provision
are making positive interventions. For instance, The MateBenefits Act, 196
The equal pay for equal work under the enactment of The EqemUReratio
Act, 1976, The Protection of Women from Domestic Violence Act -2005
Sexual Harassment at Workplace -2013 are some of them. Moreov
demand for reservation for women in parliament or campaagainst politice
violence, rape, dowry, sex selection abortion, and surrogadga on are als
addressed. The Nirbhaya case of 16th December 2012 brought tt
discourse about criminal amendment laws with the recommiemdait Justic
Verma Committee. The committee has also recognized the categortdl
rape which can be considered as a landmark intervention for the fe
movement. It also talks about acid attacks, child sexualeli{tsap panchaye
and honor killing etc

Check Your Progress |

1. Write details about article 15 of the Indian Constitut

You must know the Labour Laws for empowerment of wor

The Factories Act, 1948- Several provisions protecting wome
workplace are in this Act, for instance, occupational safetyipians of
sanitation and creche facilitit

The Mines Act- This Act prohibits the employment of women engiount
and provides for restricted timings of work for women employed a
the grounc

Maternity Benefit Act, 1961- This Act Provides for maternity leave
benefit to protect the dignity of motherhood and jus

The Equal Remuneration Act, 1976- This Act provides equalrgeratiol
to men and women workers for same work or similar w

(Cited from Saumya Uma, pp. 70-9



No. | Sectior | Offence Nature of the | Maximum
offence Punishment

1 294 Doing any obscer | Cognizabl 3 months or fine ¢
actin any publi Bailable bott
place; singing
reciting or utterini
any obscene son(
ballad or words i
or near public plac

2 304 E Dowry Deatt Cognizabls Minimum: 7 year

Non-bailable | Maximum: Life
imprisonmer

3 31¢ Causin( . Cognizabls Life imprisonment @
miscarriage withot | Non-bailable | 10years and fir
woman’s consel

4 314 Death caused | Cognizabl 10 years and fir
act done withinter | Non-bailable | Life imprisonment c
to caus 10years and fir
miscarriage
-if done without th
consent of th
womar

5 31t Act done witf Cognizabli Imprisonment c
intent to prevent Non-bailable | 10years and fine «
child being bori bott
alive, or to cause
to die after its birt|

6 31€ Causing death « Cognizabli Imprisonment and 1
unborn childbyac | Non-bailable | years and fin
amounting ti
culpable homicid

7 317 Exposure an Cognizabls Imprisonment or
abandonment ( Bailable years and fine (
child under twelv botr
years, by parent
person having ca
of it with intentior
of wholly
abandonin

8 31¢ Concealment ¢ Cognizabls 2 years or with fin
birth by secre Bailable or bott
disposal of dee
body

9 32¢ Simple hurt-wife Non-cognizabl| 1 years or with fin
beating Bailable up to Rs.1000 ¢

with bott

10 324 Simple hurt witt Cognizabli 3 years or with fin
dangerous weapo | Bailable or with bott
or mean

1 32¢ Grievous hurt-wifi | Cognizabli 7 years and with fin
beatin( Bailable

12 32¢ Grievous hurtwitl | Cognizabli Imprisonment for life
dangerous weapo | Non-bailablc | or 10 years and wi

or mean

fine
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13

14

15

16

17

18

18

2C

21

22

23

24

25

26

27

354

363A

36¢

366 A

366 E

37z

37z

374

37¢

376 A

376 E

376 C

376 C

377

49¢

Assault or use ¢
criminal force to
woman with intent t
outrage her modes

Kidnapping o
obtaining the custoc
of the minor in orde
to employ such minc
for the same reas:

Kidnapping o
obtaining or inducin
woman to compel hi
for marriage or cau:
her defilement, et

Procuration of minc
girl

Importation of gir
from foreign countr

Selling or letting t«
hire a minor fo
purpose o
prostitutior

Buying or obtainin
possession of a min
for purpose o
prostitutior

Unlawful compulsor
labou

Rape

Intercourse by a m¢
with his wife during
separatio

Intercourse by publ
servant with woma
in his custod

Intercourse b
superintendent of ja
remand home, el

Intercourse by ar
member of th
management or ste
of a hospital with an
woman in the
hospita

Unnatural offence

Cohabitation caust
by a man deceitfull
inducing a beliefo
lawful marriage

Cognizabls
Bailable

Cognizabls
Non-bailabl

Cognizabls
Non-bailabl

Cognizabls
Non-bailabl

Cognizabls
Non-bailabl

Cognizabls
Non-bailabl

Cognizabls
Non-bailabl

Cognizabl
Bailable

Cognizabls
Non-bailabl

Cognizabl
Bailable

Cognizabl
Bailable

Non-
Cognizabls
Bailable

Cognizabl
Bailable

Cognizabls
Bailable

Cognizabl
Bailable

2 years or fine ¢
botr

10 years and fir
Imprisonment for life
and fine

10 years and fir

10 years and fir

10 years and fir

10 years and fir

10 years and fir

1 years or fine ¢
with bottr

Minimum: 7 year.
Maximumimp. Fo
life

2 years and fin

5 years and fin

5 years and fin

5 years and fin

Imprisonment for life
or 10 years and fir

10 years and fir




28 494 Bigamy-Marrying Cognizabl 7 years and fin
again and durin Non-Bailable
lifetime of husband ¢
wife

29 49t | Some offence wit Non-Cognizabl | 10 years and fir
concealment of form( Non-Bailable
marriage from persc
with whom subseque
marriage is contractt

3C 49¢ Marriage ceremor Non-Cognizabl| 7 years and fin
fraudulently gon Bailable
through without lawfu
marriagt

31 497 | Adultery Non-Cognizabl| 5 years or fin

Bailable

32 49¢ Enticing or takin Non-cognizabl | 2 years and fin
away or detaining wit| Bailable
criminal intent i
married woma

33 498 A| Husband or relative (| Non-cognizabl | 3 years and fin
husband of a wom: | Bailable
subjecting hert
cruelty

34 50C Defamatiol Non-cognizabl | 2 years or fine ¢

Bailable bott

35 50¢ Word, gesture ora | Cognizabl 1 year or fine or bot
intended to insulttt | Non-Bailabl
modesty of a wome

Source: Women Rights and Law (2005) by Thomas B.Jeyaseelan
110-116., published Indian Social Institt

All citizens are equal under the Constitution of India. Let us read som:«
studies on law and equality of gender. Let us also read some case stu
right to equality

CASE STUDY

India is witnessing diverse struggles related to the freedbexpression, rigl
to faith, gender equality and so on. Struggle of Trupti Desai for the rig
stop the gender bias related to the temple entry is one of the most im|
and contemporary incidents which has fore grounded multiple dimensi
equality and faith. In other words, Trupti Desai with other activists ¢
organization calleBhumata Brigadedecided to challenge the tradition t
prevents women to enteShani Shingnapt temple in Maharashtra. Th
challenged the belief that the vibrations that come fromdbés, harm wome
and therefore women are not allowed to enter the sanctum sanctoru
organization was founded in the year 2010 at a village near Humgti Desa
argued that “My organization made the decision...We were affected wh
temple was “purified” after a girl entered the sanctum. We would have
thinking of a way that breaks the tradition which discrim@ssagainst wome|
(Trupti, 2016). She further argued that “I am a devoted_ord Shan anc
| want the Temple Trust to respect the women” (Trupti, 2C
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publicity: Bhumata Brigade's Trupti Des.

http://economictimes.indiatimes.com/news/politics-and-naticmbitadoing
anything-for-publicity-Bhumata-Brigades-Trupti-Diéadicleshow/50782511.cr

CASE STUDY -l

Religion and individual freedom is always discussed in threext of the ethici
core of the religion versus the individual's approach/standpointaei@ her
her religion or any form of faith or religion. Patriarchy has penettahe cor
of religion across the globe. Gendered nature of faith tadd to marginalizatic
of women who follow that religionBharatiye Muslir Mahila Andolar has
50,000 members in fifteen states. Activists Bharatiya Muslim Mabhil:
Andolar, an independent, secular Muslim women’s organizatioeddise issu
related to Muslim women’s discrimination relatedHaji Ali Dargah. They
could enter the sanctum sanctorum via separate entry. Women had 1
prayers and had a different entry locat

One of the activists saw the steel barricade that preventsswdrom enterin
the sanctum sanctorum. Activists thus visited the members of the Tru
enquired the reasons for the prevention of the entry. The presiddmHaji
Ali Dargah Trust said that women who wear certain forms of dresses e
the parts of their body. It also said that it is done for the “safety and se
of women”. Itis also argued that earlier, they were not aware@ptovision
of “shariat and made a mistake and therefore had taken steps to rec
same”. The petitioners sought the help of diverse, state authoritiestodi
a solution to the problem. Based on the Article 14, 15, and 16 women ¢
be allowed to enter the sanctum sanctorum like men. Bomigaydoiurt’s verdic
ruled in favour of the petitioners in this case has raised severaletetsbte
to the nuances of faith, gender and so on. This judgment created empf
the fundamental rights that are enshrined in the congtituReligious law ar
gender equality are viewed as contradictory and conflictual in nature
questioning, the patriarchal appropriation of religiomuggles of these sorts tl
address the larger questions of gender equality and neligive provoked soc
movements in India to rethink about the contemporary dsivalated to religior
and their positions on gender equality. Thus, women'’s seifor human righs
have expanded the question of social justice. One of the debates thgke
was whether a custom must be justified or one needs to folevZCbnstitutior
Right to equal access in the context of religion has widehedacietal struggl
related to democratization of entry to sacred ree

Source: The Hindu, Newspaper. Richa Khare and Shivam IHaji Ali entry
ruling a victory for women say petitione

http:/Mmww.thehindu.com/news/cities/mumbai/womenisyeinto-haji-ali-sanctun
a-victory-for-women-say-petitioners/article 9037 @a%

Check Your Progress Il
2. Write about the struggle of Trupti Desai for the equal rigifteromen’




8.4 POLICIES AND PROGRAMME ADDRESSING
GENDER EQUALITY

Several policies and programmes were introduced since India’pendenct
We shall review the important polices he

Colonial modernity and its impact on education in India haged new questio
related to social mobility, equality and education. Post-colordatation ha
witnessed innovative ways of educational thinking and satisfactory res
society. Gender was central to those concerns related tatolo. For instanc
National Committee on Women’s education was one of the pione
committees that emerged in Postcolonial/post-indepéii#a. Durgabai Deshmi
played a significant role and it got constituted in the ye8. The Committe
pointed out that lock of education of girls and boys determines the

backwardness. National Council for Women’s Education (1959) was fc
as a part of the Committee’s recommendations to design policies to
practices related to the education of girls. It broadened the public dis
by initiating new educational programs that accelerate the consciousnt
social mobility of women from diverse sectio

It is important to revisit history to understand the backgebof several prograr
and policies that were created to end the social disparity related tatsoiu
For instance, Kothari Commission on Educational Reforms (1964-196|
was formed to develop the educational scenario in India played a vit:
in the thoughts and practices related to education. It led to the founda
State Boards of Education and School Education CommisBi@se institutior
were created to ensure equality in the field of education. One ofrtperitan
committees that considered the larger questions of edacatid gender equal
was the Committee on the Status of Women in India (1975). It analyz
diverse aspects of law. Constitution and administratigdhércontext of the live
of women. It also argued that women’s education is underdeveloped. T
suggested co-education as a viable alternative that daaducation and genc
equality. It also suggested common educational program for girls aysduy
to tenth class. It also allowed boys and girls to select all coursesjoa
basis. Thus, it tried to minimize the gender stereotypifajed with the identitie
of students, nature of courses/subjects and so on. It also recommenc
boys and girls at the primary level should be taught dance, music and
Some of the chapters in the policy documents exemplify the higher le
consciousness related to gender equality. For examplatecimamed “Educatic
for Women’s equality” in The National Policy on Educatio®8b) argued th.
education can operate as an “agent of basic change in the status of w
It aimed to correct the earlier, gendered inequalities aodentowards a brig|
world of gender equality. It imagined national educatioawgd play a key rol
in the development of women. Thus; it addressed the concerns relate
the empowerment of women. It analyzed illiteracy as an olesta¢he overa
growth of womer

Policy makers realized that elementary education also faces gendarityi
Efforts were initiated through District Primary Education Feogme (DPEF
in the year 1994.1t attempted to address the inclusion apdraymities of girl:
related to education. It also emphasized on the marginalized sectmes
to education. It discussed the measures that can tackle the questions
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perspectives that reflected on the educational -upwardliyaif girl students

Literacy is one of the key aspects that determine gendeligggiiamale illiterac
from the underdeveloped states created problem for thegolal opportunitie
and status of women in those states in particular and nateed in particulal
Therefore, National Literacy Mission was created to addites larger questio
of female illiteracy. In addition to National Literacy Mission, Totateracy
Mission was also started to reduce the illiteracy and geredated education
contraries. Elementary education of girls from margiraligections is addres:
through the National Programme for Education of Girls at Elementary

(2003). It focuses on remedial forms of teaching, helpful coursesigo of
stationery and so on. It also focuses on Girls from scheduleds;aschedule
tribes, below poverty line sections, minorities, otherkveard classes and th
diverse aspects such as residential facilities, programaefeed to personali
development and so on. For instance, it provided residgmbgrammes relate
with upper level-primary education for girls from marginalized sectiard
provided opportunities for girls from rural areas in difat, fundamental leve
of education. It also focused on the significance of communication sk
addressed the need of consciousness related to health. Central Sofaa¢
Board has introduced condensed course of education tossdtieeeducation
needs of the women from the most marginalized communéggefrs. It is initiate
in the context of stark gendered divisions that lurk in theiges of secondar
higher education. State based policies have impacted the edutatiainity
of the women. For instance, women from the developed states have ac
higher level of educational mobility than the women from the undezldgec
states. This hiatus of educational underdevelopment accelerates thality
among the women from the diverse caste-class, social composHlavent!
Five Year Plan (2007-2012) has contributed to the gendeaaliggiin educatiol
through the increase in representation of girls and boyseatliementary leve
Universalization of secondary education which is a part of the Eleventl
Year Plan will lead the Indian education realm in a positive directiande
equality will thus democratize the ethnocentric and patriarchal dimensii
educational thought/practi

8.2 HUMAN RIGHTS AND WOMEN'S RIGHTS

Questions of human rights are transforming according tglthtgal and nation.
political environments. At the same time, the question of citizenship it
becoming complex across the globe. New social movemenesredefined th
understanding of rights through their paradigm shifts fthengrand ideologi¢
and traditional, political parties. However, these old as well as new ¢zl
praxis coexist and certain consensus persists among themdikargjer soci:
and political conundrums related to the rights of the wot

Patriarchy is the social order that legitimized the domination of men ov
women. Family, by the radical feminists, is considered as a centrahl
institution that legitimizes patriarchy (Millet, cited Rilcher and Imelda,2005:9
One of the central contraries that haunt the Indian society is that
contradiction between the political and social dimensions of demo
Constitutional privileges empower the diverse sections in society. Hov
majority of the society still follows certain stereotypes and taboosee &



the marginalized sections in the society. Therefore, thgxities of empowerme
and marginalization of women have to be explored in that context. Otine
vexing questions before Indian society is whether it hasesded the challeng
that exist before the social mobility of Indian women. What the anteceder
of the rights of women in India? To explain this question, one needs to
the vestiges of agency that lurk in the larger terrain of women'’s artionk
for their rights. For instance, one needs to revisit the broader debat
revealed the notion of agency of women in the global/national human
context

It is argued that contemporary Indian women’s movement Fax@moments
the moment of making liberatory demands based on esseldrdities, and tr
complementary moment of deconstructing these identigésfrom its beginnin
in the mid-1970s” (Desai, 1997 :111). It further leads to diverse, pol
articulations. It attempted to explore the larger questions relatemantaic
in turn expanded the meaning of human rights in India. It is &rHrgued thi
the autonomous women’s movement has to be seen in the backgroun
political change that happened in India during “late 1960s” and “early 1!
through the assertions of employees in the public sectpilspworkers, advias
and peasants (Kothari,cited in Desai,1997:121) . It is analyzed that v
activists who were alienated from the male activists who considere
oppression of women as “secondary to class oppression” waishen activist
to rethink about their “gendered division of labour” witltire protest movemen
(Desai,1997,111-.12). It is asserted that western feminist approaches
socialist and Marxist feminist interventions influencled indian feminist thougt
practice and it led to new forms of rethinking/rereading praxis. “The R
of the National Committee on the status of the women” (1975) crec
difference in the feminist understanding in Ini

It addressed the marginalized location of women in Indian society. @
accelerated the activities of independent feminist grolipsldressed the isst
related with women and development. Broadly, women’s ggdogmed alliance
with another human rights activist across India. For instathe Mathura raj
case based activism condemned the brutal rape of a fourteen-year-ol
girl and it sparked new perspectives on the linkages betwesestatus of mo
oppressed women and social/political inequality. Legal activisdwvegomen’
activism thus provided new dimension to the law and socehgh. For instanc
four law professors from the University of Delhi who foughegal battle durin
1978 encouraged the women’s movement to engage with deployment
for social transformation. Women'’s groups also addressed issues sueh
selective abortion, sexual violence and communalism, yilbagsed violence a
so on (Gandhi, Shah, Kumar, cited in Desai, 1997:113). Women’s ¢
diversified the ideological content and modes of resigtaaecoss different regio
in India. For instance, they exposed the perpetrators of crime to the
through ‘public shaming’. Protest marches created majaramess among t
educated and illiterate sections in the society. Poster didribj street theatr
and poster protests created new awareness about the rights, law anc
among the women who face multiple forms of gendered oppression. W&
groups intervened in the field of criminal law to convert e for large scal
societal transition (Desai, 1007:11

Women'’s self-groups, for Manisha Desai, that supported women at d
phases of their life were motivated by the “protest groups’. However
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and depoliticization by the status quo. Activists indulged in sari@thinking
about the nature of patriarchy understood that patriarchy is very muséry
in the family of husband as well as natal families. Thus, dwtributed innovativ
ideas to understand the oppressed location of women. They emphasi
universal nature of violence. For instance, autonomous waneoeganizatior
considered rape as a “violation of human right of a woman to have c
over her body. It is not just a sexual offence; it is an exhihiand confirmatio
of power” (Abraham, cited in Desai, 1997:115). Class based feminis
women’s groups created dissolution among the women dstiviso argued th
caste reproduces patriarchy. They also argued that socgdasition of wome
group leaders is from privileged-class/caste locations and whether sig
leaders have the epistemic priority to speak about the rights obwier Iclass
caste women. The shift from class to caste is contested. At the sam
women’s groups have started recognizing the change in Baoketical/practic
shifts. Women'’s groups argued for the equal rights related to religio
challenged gendered/politicized religion. They have tatbyery careful approact
to the issues related to politicization of religion, comralwiolence and so o

8.6 ADDRESSING SEXUAL HARASSMENT IN
SCHOOLS

Discussion about sexual harassment is considered as a taboo in a soc
is sexually repressed in all respects. Norms and regulations acrogie e
thus, condition discourse on the diverse aspects of sexuality. Howevel
conditioned discourses about sexuality do not allow any crisicaltiny of the
exploitation related to sexual behaviour. Sexual exploitagfarhildren thus i
not much debated due to the patrimonial order and its ambiguous sile
the role of the elders. Silence thus defends traumatic impact on the cr
However, international political discourse and human rights paradigm:
recognized the catastrophe created by sexual harassmbatday to day live
of children and how it subjects children to certain, psyogmlal states of min

However, sexual harassment in schools has become an area of discu
the ramified, post-globalized Indian media. The issues and diverse asp
sexual exploitation of children are discussed as a part ofehatds that deep
democracy. Those debates thus help to think about the rights and self-
of children. Those discussions thus raise larger questions related to ts
of the educational thinking and practices. It enquired whether our edual
thoughts are fallacious and incompetent to address such formgloitation
Sexual harassment of children thus is rampant within théiésto that of publi
spaces. Sex education and moral education are discussed within the
of education. However, the increase in the sexual harassshenitdren show
that it has not impacted much on the public conscience. Howeveanielya
discourse has produced cogent understanding related tal$erassment al
it has provided valuable suggestions and legal remedies in this c«

Ministry of women and Child Development introduced “The Protectio
Children from Sexual Offences or POSCO Act in the year 2012. Acca
to this act, child is defined as a person below eighteen ydage. It address
the “wellbeing” of the child and addresses the overall dgwelent of the chilc
It is concerned with the social and emotional aspects related with tredf



children. Definition of diverse categories of sexual abuse is very meaotra
to this act. It deals with penetrative and non-penetrative assault, paptoy
sexual assault and “deems sexual assault to be “aggravated” under
circumstances, such as when the abused child is mentaitwilhen the abu:
is committed by a person in a position of trust or authority vis-atvsahild
like a family member, police officer, teacher or doctor. People who eng:
trafficking children for sexual purposes are also punighabder the provisior
relating to abetment in the Act. The Act prescribes strihgenishment grade
as per the gravity of the offence, with a maximum term of Ggsr‘imprisonmer
for life and fine’

(http:/AMmmww.ncpcer.gov.ireadhttp://Mmaww.ncpcr.gov.i
index1.php?lang=1&level=1&&sublinkid=14&lid=6/)

National Commission of Protection of Child Rights under Section 44 ¢
Protection of Children from Sexual Offences (POSCO) Act and Rule
POSCO Rules (2012) also looks into the following asp

1. To monitor in the implementation of Protection of Children from Se
Offences (POSCO) Act, 201

2. To monitor the designation of Special Courts by State Governt
3. To monitor the appointment of Public Prosecutors by StateeGouents

4. To monitor the formulation of the guidelines described in section <
the Act by the State Governments, for the use of non-governn
organizations, professionals and experts or persons having knowle
psychology, social work, physical health, mental healthcuild developmel
to be associated with the pre-trial and trial stage to assist the, @mt
to monitor the application of these guidelir

5. To monitor the designing and implementation of modulesréoning police
personnel and other concerned persons, including officers of the (
and State Governments, for the effective discharge of tineations unde
the Act:

6. To monitor and support the Central Government and State Goverr
for the dissemination of information relating to the provisions of the
through media including the television, radio and print media at re
intervals, so as to make the general public, children asasgstieir paren
and guardians aware of the provisions of the

7. To call for a report on any specific case of child sexual alfaiiag within
the jurisdiction of a CW(C

8. To collect information and data on its own or from the relevant age
regarding reported cases of sexual abuse and their disposal un
processes established under the Act, including informatiothe following

Number and details of offences reported under the

Whether the procedures prescribed under the Act and rulesfal®owed
including those regarding timefram
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Details of arrangements for care and protection of victifriffences unde
this Act, including arrangements for emergency medical cadleraadica
examination; an

Details regarding assessment of the need for care and fwote€a chilc
by the concerned CWC in any specific ci

9. To assess the implementation of the provisions of the Act and to ir
a report in a separate chapter in its Annual Report to the Parlie

(Cited from website ohttp://www.ncpcr.gov.ir
index1.php?lang=1&level=1&&sublinkid=14&lid=6)

Therefore, it is important to introduce such debates of sexual harassr
the teaching curriculum regarding the rights and laws of children. It sHie
mandatory in all public and private schools. At the same tim&ral educatio
should be simultaneously taught as a compulsory subjectwinuld cultivat:
values and ethics in the mindset of children for creating a healthy st

Check Your Progress llI

3. How can we promote gender equality in schools? Write a note
it.

8.7 TRANSCENDING GENDER STEREOTYPES
AND ENHANCING OPTIMUM POTENTIAL

Gendered understanding of schools is a shift from the sestiseptions withi
the school. In other words, sexual division of categorizangils to that of soci
construction of a girl / a boy / a transgender will be a novel positive chanc
for education, development and democracy. Such an approach attel
understand the multiple identities within the class room and toiessure th
right to education of diverse students. Therefore, the division of the stt
based on biological markers is reactionary in every respect. To denza
the education, one needs to attempt to address the diverséiabs of student
In addition to the new reading of the students on gender lines, the te
community should generate intersectionist understandingudtiple identitie:
based on gender, class, caste, race, and ethnicity and so on.teocé)sext
books can be sites of such inclusive reading of the pluralism of the s
and such an understanding of the equality of diverse voitbgmMhe education
sphere thus leads to a broadened definition of educational justice.
socialization thus is subjected to critical analysis aaghers should introdu
students to the ways in which their social locations/identities are s
deconstruct such closed/ethnocentric educational miheurn, students will k
introduced to an open space of critical pedagogy which accommoda
diverse, gendered locations. Educationists should map the ideologi




strengthen the patriarchal as well as other dominant igedavhich strengthe
the oppression of women, girls and so

The dominant culture that legitimizes patriarchy can be subverted tr
introducing alternative cultural forms such as genderiseasext books, musi
performances etc among the students to inculcate a new sense of eing
education. Leadership of students needs to be free from gender stere
and students need to be introduced to the history of the social motetha
addressed gender equality at the global and national l&ety should be max
sensitive to deploy civilized language that defines gestéeotyping in the d:
to day school life of pupils. Construction of knowledge is usually look
with the patriarchal eye of the society. Reading of knowledge based ol
centered point of view marginalizes the location of women in the prodt
of knowledge. Girls and their contribution to knowledge production th
undermined in a society which positions the boy as the harbinger of fc
knowledge and so on. Teachers need to be critical to suctieay ideologie
which highlight boys as the carriers of knowledge and do aohtthe immens
competence and contribution of girls to diverse forms of knowledge ii
society. Teachers and students need to be introduced to the larger del
knowledge production and its linkages with patriarchy. Social locatibtise
knower girls have to be understood to recognize their contribution to d
fields of society

8.€ VISION FOR SCHOOL PRACTICING GENDER
EQUALITY

A school that practices gender equality combines healthy educational
ard practice. Democracy that is key to education can only be implem
through gender equality. The social and political dimension of democr
expanded through the recognition of gender equality. Inratioeds, social ar
political inclusion of girls within the larger nationalf@al paradigms of hum.
rights contribute certain right and correct actions within the broad sph:
education. Educational intuitions should revisit the questiorgaelto forme
and substantive equality to have balanced, educational 9paliey regime ii
educational studies can bring out sensible programs tosifiyéhe curriculun
Gender equality can be introduced through the very text/practice
educational institutions. The space of education generally is gendered
society that is plagued by the dominant ideology of patriarchy. For ins
boys and girls are differentiated in the allocation of space in the otesa
Educational experts argue that such organizational $yprag is patriarchal ar
it should undone. In addition to that scholars have analyzed the polit
assignment culture. Scholars have analyzed that assignmemfisen usuall
in patriarchal manner. For instance, boys are taken for granted as tho
can move outside the school and tackle the problems. Thus; boys are «
with certain forms of ability. On the contrary, girls are stereotypedhos
who cannot cope up with the harsh realities of society. Policy makers
analyzed this understanding of the teaching communitynaiteld and negati\
in understanding the capabilis of girl students. For instance, the traditiol
educational sphere which is not exposed to the vibrant idea obgexdality
assigns girl students with certain stereotypical acts asateaning and sweep
class rooms, cooking meals in schools and so on. Progressive schools
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in an equal fashio

8.¢ LET US SUM UP

Thus, this Unit broadly discusses the gender equation in schooling.
encourages us to think seriously about gender equality, the safety and
harassment of children in the school as well as educating the teacher
the rights of children such as National Commission of Ptmeof Child Right:
under Section 44 of the Protection of Children from Sexuéfes (POSC(
Act and Rule 6 of POSCO Rules (2012) and so on. Moreover, it re
upon the role of the teacher which can bring radical changes to bre
stereotypes among students based on gender such as girls andhéioys)e:
in everyday life and so on. Hence, it is the responsibilitthef society to assL
a safe, healthy atmosphere with values and ethics in which the stude
grow and live and respect each other with democratic values. This un
talks about legal interventions and measures through Constitution for
equality. How to promote gender equality in the classroom aschiag is on
of the important aspects covered in this t

8.1C UNIT END QUESTIONS

1. What are the measures the school should take up to promote
equality? Discuss with the help of a case st

2. Discuss the various laws related to gender equality throeggl broces
Give an example which demonstrates gender eqt

3. Discuss the policies and programmes of Government of loddag abot
gender equality after Independer

4. Do you think teachers have a key role to play in breaking ge
stereotypes? Analy:

8.11 ANSWERS TO CHECK YOUR PROGRESS

1. Atrticle 15: Prohibition of discrimination on grounds ofiggbn, race, cast
sex or place of birth. It says tt

(1) The State shall not discriminate against any citizen on groanty
of religion, race, caste, sex, place of birth or any of tf

(2) No citizen shall, on grounds only of religion, race, caste, sex,
of birth or any of them, be subject to any disability, liaili restrictior
or condition with regard tc

() access to shops, public restaurants, hotels and places of
entertainment; (

(b) the use of wells, tank, bathing ghats, roads and places ditpabor
maintained wholly or partly out of State funds or dedicated t
use of the public

(3) Nothing in this article shall prevent the State from making specie
provision for women and childre



(4) Nothing in this article or in clause (2) of article 29 shall preven
State from making any special provision for the advancement ¢
socially and educationally backward classes of citizen or fo
Scheduled Caste and the Scheduled T

Struggle of Trupti Desai for the right to stop the gender bias relat
the temple entry is one of the most important and contemporary ims
which has fore grounded multiple dimensions of equalityfartt. In othe
words, Trupti Desai with other activists of an organizaiatied Bhumat
Brigade decided to challenge the tradition that prevents women tc
Shani Shingnapur temple at Maharashtra. They challenged the bel
the vibrations that come from the idols, harm women and ther@vomel
are not allowed to enter the sanctum sanctorum. Her organizatic
founded in the year 2010 at a village near Pune. Her organization
the decision to enter the temple by emphasizing that women anduy
not impure and therefore they will enter sanctum. Women also a
devotees of Shani and have an equal right to enter the te

Social and political dimension of democracy is expanded throuc
recognition of gender equality. Social and political irsotun of girls withir
the larger national/global paradigms of human rights daurtte certain right
and correct actions within the broad sphere of education. Educe
intuitions should revisit the questions related to formal and substi
equality to have balanced, educational space. Policy eegiraducation:
studies can bring about sensible programs to diversifythiealum. Gende
equality can be introduced through the very text/practiceeeducation:
institutions. Space of education generally is gendered in any socie
is plagued by dominant ideology of patriarchy. For instabogs and girl
are differentiated via the allocation of space in the claest. Education:
experts argue that such organizational stereotypingnsyzdial and it shou
be undone. In addition to that scholars have analyzed the polit
assignment culture. Scholars have analyzed that assighaneriven usual
in patriarchal manner. For instance, boys are taken for granted a:
who can move outside the school and tackle the problems. Thus
are equated with certain form of ability. On the contrary, girls
stereotyped as those who cannot cope up with the harshegalitsociet
Policy makers have analyzed this understanding of teadamgnunity a
limited and negative in understanding the capabilities ofsgutients. F
instance, traditional, educational sphere which is nobsgg to the vibra
idea of gender equality, for instance, assigns girl students with ¢
stereotypical acts such as cleaning and sweeping class roooking mea
in schools and so on. Progressive schools must discard the gende
societal stereotyping of girls and have to treat girls in an equal fa:
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