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BLOCK 2 GENDER AND PEDAGOGIC
PRACTICES

Introduction

This block focuses on gender and pedagogic practices. It familiarizes students
with various pedagogic practices related to gender and critically evaluates
and challenges gender inequalities and explores the roles of family, caste,
religion, culture, law, state and media.

In unit 5, Teaching as Activism, we discuss teaching as a vocation, teacher
as a transmitter of knowledge, place of text in the pedagogical world of
knowledge, questioning and challenging existing curriculum, attitudes,social
practices and beliefs from the perspective of gender and teaching as activism-
transforming reality.

In unit 6, Standpoint Theory and Knowledge Location, we discuss the
meaning of standpoint, historical development, standpoint theory and
epistemology, standpoint theory and the perspective of marginalized, questioning
objective knowledge, experiences as a legitimate basis of knowledge
formation, diversity and intersectionality, gender and knowledge construction,
insight provided by the ‘feminist critique of disciplinaryknowledge, implications
of standpoint theory for stakeholders of education.

In unit 7,Participatory Classroom, we discuss, gender auditing of classroom
transactions, approaches to creating gender sensitive teaching and learning
environment, gender sensitivity through teaching of languages, mathematics,
environmental studies, teacher as a counselor for creating gender sensitivity,
gender sensitive classroom through participation and representation, changing
power equations in the classroom, implications of deconstruction and
reconstruction of teaching methodology.

In Unit 8, Strategies to Promote Gender Equality in the Classroom we
discuss, constitutional provisions and laws related to gender, policies and
progarmmes addressing gender equality, human rights and women’s rights,
addressing sexual harassment in school, transcending gender stereotypes and
enhancing optimum potential, vision for school practicinggender equality.
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UNIT 5 TEACHING AS ACTIVISM
Structure

5.1 Introduction

5.2 Objectives

5.3 Teaching as a Vocation

5.4 Teacher as a Transmitter of Knowledge

5.5 Place of Text in the Pedagogical World of Knowledge

5.6 Questioning and Challenging Existing Curriculum, Attitudes, Social
Practices and Beliefs from the Perspective of Gender

5.7 Teaching as Activism- Transforming Reality

5.8 Let Us Sum Up

5.9 Unit End Questions

5.10 Answer to Check Your Progress

5.11 References

5.1 INTRODUCTION

“Let craft, ambition, spite

Be quenched in reason’s night,

Till weakness turn to might,

Till what is dark be light

Till what is wrong be right”

- Lewis Carroll

Training teachers to ensure that they impart quality education, is a world-wide
concern. Teachers have responsibility in bringing about change in society by
shaping young minds. There are two steps in training a person to become an
effective teacher. First, an effective curriculum to train the teachers has to be
developed. Secondly, this will in turn ensure that quality education is imparted
to students by well-trained effective teachers. In this process, addressing the
gender concerns is the need of the hour.

Education was denied to women for many centuries due to social, cultural, and
religious practices perpetuated by patriarchy. In the early 19th century, the
significance of women’s education began to be recognized. Social reformers like
Raja Ram Mohan Roy, Madhanmohan Malviya, Ishwar Chandar Vidhyasagar,
Poet Bharathiyar, E.V.R. Periyar, and Dr. Muthulakshmi Reddy stressed the
importance of women’s education. In 1854, Charles Wood advised the
government to give priority to girls’ education and stated that social change can
happen only with women’s education. The efforts of social reformers and the
government started giving results. In this effort, gender concerns should be
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Gender and Pedagogic Practices part of course material to train teachers so as to prepare them for future
endeavors. It should also address gender justice. So what is it that the teacher
should learn and what is his/her role in the society with regard to gender? These
issues are discussed in this Unit.

5.2 OBJECTIVES

After reading this unit, you should be able to:

�x identify teaching as a vocation or calling;

�x know how knowledge is constructed and transmitted by the teachers;

�x know the role of the text in pedagogical knowledge;

�x recognize the need for bringing gender concerns in curriculum and
explore existing attitudes, beliefs and social practices with regardto
gender; and

�x recognize teaching as a form of activism.

5.3 TEACHING AS A VOCATION

There have been debates in the field of education regarding whether teaching
is a ‘vocation’ or ‘calling’ (Booth, 1998; Hansen, 1995, 2001; Huebner; 1987).
Let us explore what is actually meant by teaching as ‘vocation’. According to
Merriam Webster dictionary, vocation means “a strong desire to spend one’s
own life doing certain kind of work and the work that a person does or should
be doing’. Considering this definition, we need to analyze how prospective
teachers identify teaching as a vocation and how a vocation operates in one’s
life. Parker Palmer and David Hansen provided two approaches to vocation.
Both refer to Vocation as “the activity or work that providespersonal satisfaction
and service to other”. Palmer further said “True vocation joins self and service”.
He quotes the theologian Frederick Buechner’s (1973) definition of vocation
as “the place where your deep gladness and world’s deep hunger meets”.
According to Hansen “Vocation is a work that results in service to others and
personal satisfaction in the rendering of that service” (p.3). Bearing in mind the
above definitions we can conclude that vocation is not just about financial security,
but more about individuals calling for self-satisfaction in helping others. We have
already mentioned that there are two approaches with regard to vocation. One
is psychological approach and other is regulative approach. According to
psychological approach, vocation is a spiritual and psychological journey that
helps one in knowing oneself. Once this happens the person will be able to
identify where he/she belongs. This is referred to as ‘calling’. Palmer explains
that the calling for a particular vocation comes from within. The person needs
to identify the vocation with himself/herself. But the callto teach does not come
from external encounters alone- no outward teacher or teaching will have much
effect until my soul agrees to do the same. Any authentic call ultimately comes
from the voice of the teacher within, the voice that invites me to honor the
nature of my true self”. (p.29).

Now let us explore Hansen’s regulative approach. Regulativeapproach is about
how a person views and interprets her/his profession. This approach says that
vocation is not only about psychological origin, but also about social origin.
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According to Hansen (1995), there is “social practice” in the society. Based
on the existing social practice prevailing in the society, one learns, grows and
chooses a profession/vocation. There are social contexts within which one works,
learns and grows. This is called vocation. The following Indian example gives
you more clarity.

Indian society considers teaching as a suitable vocation for women. Girls get
the impression that teaching is the best option from young age onwards. Women
in India are triply burdened. They need to take up productive, reproductive
and societal roles. Women need to take care of many activities assigned to
them. In this context, society considers teaching as a suitable vocation. According
to the societal impression, teaching is a time bound activity. Society feels women
can contribute in all three roles if they chose a feminine vocation like teaching.
This practice is ingrained and inbuilt in the society. Accordingly, most of the
women prefer to choose teaching as a vocation.

In the following paragraph we try to explain how to discover and choose one’s
own vocation and how to view ‘teaching as a vocation’. Apart from giving their
views on vocation, Palmer and Hansen also answer our queries regarding how
to choose teaching as a vocation. In the psychological approach, teaching as
a vocation is not only about acquiring outward qualities, but also about developing
inbuilt qualities. These qualities are reading, listening, solitude and silence. One
should explore oneself with the above mentioned qualities. Once we are used
to it, it becomes a part of our habit. In this process, one can find her/his ‘calling’
for a particular vocation. Even if one chooses teaching as vocation in the
beginning of her/his career, she/he will be able to discover his/her vocationof
interest in the later stage. She/he may shift the vocation too. Then the next
question is “Can we choose a vocation? Or is it an inbuilt quality”? This question
is answered by both Palmer and Hansen. According to Palmer, qualities of
teaching are inbuilt. But, Hansen says that one needs to choose a vocation
consciously and pursue the same with choice of accomplishments and discover
oneself in that. One has to gain knowledge and know the existing social practices
to choose the vocation. One needs to cultivate real interest in teaching to keep
the students attentive, if he/she chooses teaching as a profession. More than
that, preparing students to become learned professionals and showingthe path
to discover their own vocation is challenging. The following stories explain further
the concepts of Hansen and Palmer.

Story 1

Mr. Hatch was a reserved person. He worked at a shoelace factory. He got
a parcel with a sweet box from someone for the first time. He felt happy and
celebrated the event with his neighbours. Few days later he realized that the
sweet box was wrongly delivered to his address. Again he became a reserved
person until his neighbours made him realize that everyone in the colony liked
him.

Story 2

Ms. Rumphus lived in a small house on the seashore. Her house was surrounded
by lupine flowers. When she was a child, her grandfather advised her that when
she grew up she must contribute to bring more beauty and happiness around
her. After travelling to many places she finally settled near the seashore. First,
she sowed the seeds of lupine flowers around her house. Later she spread

Teaching as Activism
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Gender and Pedagogic Practices lupine seeds all around the village. It bloomed in the next season. The entire
village became beautiful. She converted this into a vocation. She passed this
on to the younger generation.

In the stories narrated above, Mr. Hatch chose a vocation based on his skill
and settled in the shoelace factory. He never explored further. But in Ms.
Rumphus’ case, the calling was to make the world beautiful. She does so by
sowing the seeds of a flowering plant. Ms. Rumphus’ vocation was a life long
process. Students who want to become teachers must realize that it is a life
long process. At the age of 18, it is difficult to decide on a particular vocation.
Someone may help the young minds to identify their vocation based on their
interest or they may also instill some values in them to make aparticular vocation
a part of their life. When they move into life, they take the instilled values and
must excel in the chosen field with interest.

Please take a short break and find answers to the following questions based
on your reading.

Check Your Progress 1

1. Define Vocation.

.............................................................................................................

.............................................................................................................

.............................................................................................................

2. What is regulative approach?

.............................................................................................................

.............................................................................................................

.............................................................................................................

5.4 THE TEACHER AS A TRANSMITTER OF
KNOWLEDGE

Education serves a number of social purposes. The core activity of education
is knowledge acquisition, acquiring capability of generating knowledge, applying
the same for initiating qualitative changes in one’s own attitude and behavior
and acquiring skills for human resource development. Along with knowledge
creation, it has to impart skills and values. Human development aims at ensuring
overall wellbeing of the person. Education plays a significant role in human
development. Educational indicators are part of measuring the phenomena of
continuity and change in both qualitative and quantitativeindicators in education.
Teachers are the core persons in these activities. Teaching is a diverse and
complex activity. It is multi-dimensional. Boys/girls learn and acquire knowledge
culminating in overall personality development with skills of self reliance. There
are various stages in these processes. Various teaching methods need to be
adopted at each stage of human development to impart knowledge and skill.
The methods and content may vary depending upon the development age of
the learners. For example, the primary school teacher can use activity based
teaching to impart knowledge and skill. The college teacher can use mixed
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methods like lecturing, activity and multi media. Teachingconsists of cognitive,
affective and interpersonal elements. Teachers can draw and construct teaching
methods and transmit knowledge by identifying significant points from these
elements.

In this section we will concentrate only on knowledge base as we are going
to deal with ‘teacher as a transmitter of knowledge’. Teachers also have the
responsibility to construct teaching behaviour among prospective teachers.
Knowledge can be transmitted through various ways.

Unlike other professions, education not only creates knowledge base but is also
a practicing profession. Teachers need to draw theories of learning and bodies
of knowledge to generate student learning, understanding,and later helping them
to apply it in their lives for addressing different challenges. Teachers are not
only generating learning in others, they also learn while teaching.The field of
education has two sets of knowledge base. For example, a Physics teacher
or a Chemistry teacher or a Music teacher must have the domain knowledge
along with pedagogical knowledge. A Physics teacher should not only know
his/her subject, but he/she should also be able to clarify doubts relating to all
basic sciences, so that children are able to acquire knowledge along with
inculcation of scientific temper.

There are different approaches to categorizing knowledge base for teaching
profession. First we will look at the knowledge of the discipline. Disciplines
such as Psychology (Cognitive Psychology, Educational Psychology, and
Psychometrics), Sociology, and History of education, Philosophy of education,
Linguistics and Neuroscience have contributed concepts and discourses to
educational discipline. Though these disciplines exist individually, they have direct/
indirect relationship with education and application. For example, Educational
Psychology and Philosophy of Education are derived from Psychology. These
disciplines provide valuable insights to education, but they are independent as
their focus and thrust varies. So we need to develop a common framework
or theory for better understanding, knowledge production and common use.

Polanyi (1958) is a pioneer in distinguishing tacit and explicit knowledge. Tacit
knowledge is subjective, context-specific and communicated through demonstration.
Explicit knowledge is objective and can be described in a systematic and
propositional language. Nonaka and Takeuchi have explainedthe interaction of
tacit and explicit knowledge by developing a model. In this model they developed
four modes of knowledge and there is interaction and conversation among these
four modes, which are socialization, externalization, combination and internalization.
Socialization is a process where skills/tacit knowledge istransmitted by the skilled
to the semi-skilled through demonstration / practice. Externalization is a process
in which tacit knowledge is explained through explicit concepts. Combination
is explaining concepts by developing detailed proposal including hypothesis and
theory. Internalization is, making learnt knowledge into everyday tacit behaviour.
Based on this, Hargreaves (1998) developed a model to explain knowledge
transmission in schools. He compares knowledge creation with horticulture
cropping. Knowledge creation is like sowing, germinating,thinning, pruning and
displaying.

Gibbons et al (1994) explained the knowledge production from traditional
knowledge production (mode 1) to intellectual enquiry (mode 2). They explained
these by using Humanities and Technology disciplines. Mode 1 is traditional

Teaching as Activism
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Gender and Pedagogic Practices knowledge. It involves basic concepts. These basic concepts and basic
knowledge about a particular discipline will be framed as syllabus for colleges.
With regards to Mode 2. It operates in research institutions. It adopts basic
concepts and fundamentals in the particular subject and applies those concepts
for addressing social problems and larger research areas. There is a clear
demarcation between fundamental basic concepts of the discipline and applied
knowledge. Both operate in separate ways.

According to Gibbons et. al, discipline of education needs to concentrate on
knowledge production on educational issues by adopting andborrowing various
concepts from different disciplines. Once we consider teachers as transmitters
of knowledge we need to concentrate on pedagogy. Schulman coined the term
‘pedagogical content knowledge’. The mixture of pedagogy and content
knowledge is unique for teaching profession. Turner Bisset is (1999) study
proposes 11 sets of knowledge, which are substantive subject knowledge,
syntactic subject knowledge, beliefs about the subject, curriculum knowledge,
general pedagogical knowledge, knowledge of learners, knowledge of self and
knowledge of educational ends, purpose and values. Another significant area
that needs to be concentrated for knowledge transmission is research.

We have discussed knowledge base so far. How can knowledge base be
transformed in the classroom and how does class room behaviour affect
knowledge base? Unlike other professions, teachers need to have knowledge
base about the subject, methodology of transaction, theoretical knowledge, and
be well aware about the sources of information and professional competence.
Teachers need to use their experiences and knowledge in the classrooms.
Nonaka and Takeuchi explained the concept of internalization in which teachers
interact with one or more learners to understand the learner andstimulate their
learning. This happens only if the teacher has subject knowledge. Subject
knowledge transforms teaching behavior. Along with subject knowledge, lesson
planning and mapping learner’s expectation from the syllabus does contribute
to better learning outcomes.

Fig. 1: Insight to guide teaching moment

Insight

Theory

Research

Pedagogic
knowledge

Skills

Experience

Subject
knowledgeOther

knowledge
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Figure 1 discusses Lonergan’s idea of insight. He talks about the nature of
knowledge and rational self-consciousness. He discussed these concepts in the
context of Mathematics and Physics. When people learn Physics and Mathematics,
they relate these subjects in everyday life. According to him, they behave with
common sense. Learners of sciences relate daily life application with scientific
knowledge even though it lacks precision, replicability and generality. According
to Lonergan, common sense means ‘a habitual but incomplete set of insights
that is completed with appropriate variations in each concrete set of circumstances
that called for speech or action’. One needs to have insights and skill to select
appropriate knowledge and ability to generate fresh insights. If we apply the
same to teachers and class room behaviour, teachers possess vast knowledge
in a subject. He/She needs to select appropriate knowledge andapply the same
in the classroom.

Fig 1 comprises of subject knowledge, other knowledge, pedagogical
knowledge, research, theory, skills and experience. All these types of
knowledge give insights to the teachers. He/she cannot apply everything in all
situations. But if the teacher has ability to apply all the above knowledge, he/
she can use it according to the situation. For example, if learnershave specific
learning disability, the theories related to child development, cognitive
development, socio economic situation of the learners, school environment, will
certainly help teachers to improve the learning capacity of the learners. There
are wide ranges of Information Communication Technology (ICT) materials
available in teaching. Also there are technologically enabled classrooms. If the
teacher knows about integrating knowledge with technology and adoption of
child centered pedagogy, it will be helpful to enable learners to learn effectively.
There are so many research findings related to cognitive development and
interactive nature of learning.

The following case study will be helpful to know the unique teaching method
to transmit knowledge at primary level.

Box 1 Government of Tamil Nadu — Activity Based Learning
(ABL )

The key feature of the ABL method is that it uses child-friendly
educational aids to foster self-learning and allows a child to study
according to his or her aptitude and skill.

The United Nations International Children’s Emergency Fund (UNICEF)-
supported ABL project was first undertaken by the Chennai Corporation
in 13 schools in 2003. After considering the success, the project has
been adopted by all the 270 primary schools in the district. It has
transformed the way of teaching.

This initiative has caught the imagination of both teachers and students
alike through innovative teaching methods and by actively involving the
children in the learning process.

The key feature of the ABL method is that it uses child-friendly
educational aids to foster self-learning and allows a child to study
according to his or her aptitude and skill.

Teaching as Activism
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Gender and Pedagogic Practices
Under the system, the curriculum is divided into small units, each group
of Self-Learning Materials (SLM) comprising attractivelydesigned study
cards for English, Tamil, Maths, Science and Social Science. When a
child finishes a group of cards, he completes one ‘milestone’.
Activities in each milestone include games, rhymes, drawing, and songs
to teach a letter or a word, to form a sentence, to do mathematics and
science, or to understand a concept. The child takes up an Exam Card
only after completing all the milestones in a subject. If a child is absent
one day, he continues from where he left unlike in the old system where
the child had to learn on his own what he missed out on.

Adopted from UNICEF, India http://unicef.in/Story/603/Activity-
based-learning-A-radical-change-in-Primary-Education

The above example shows the recent development in ABL methodand its impact
on primary education. The practical experience gained by theteachers certainly
strengthens their insights on cognitive knowledge and improves their teaching
practice. There is one column called “other knowledge’’ in Figure 1. “Other
knowledge’’ includes the socio-economic background, learner’s personal
experience, location of school, learner’s habits, and the cultural background of
the learners.

The above diagram may be expanded by adding experiences of teachers with
appropriate research. Based on knowledge, experiences and situations, teaching
may vary. So teachers must choose methods accordingly. The good teachers
may not stick to the particular knowledge and pedagogy.

Please take a short break and try to find answers to the following questions
based on your reading.

Check Your Progress II

3. Distinguish tacit and explicit knowledge.

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

5.5 PLACE OF TEXT IN THE PEDAGOGICAL
WORLD OF KNOWLEDGE

A much more powerful role for the teacher is as a curriculum maker- one
who designs a curriculum that grows out of the needs and interests of the
students (Goodwin 2010, 25).

“Pedagogy is defined as the art or science of teaching; instructional methods.
We discuss here the importance of pedagogy versus content knowledge and
verbal ability. Content, theories, and methods of teaching become the building
blocks for curriculum development; they are blended together, thoughtfully
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integrated into coherent and meaningful learning experiences. When teachers are
curriculum-makers, they can be responsive to the needs and interest of students,
not just state mandates”.

The essence of teaching is to learn throughthe job training.According to Bolin
and Goodwin, 1992 and Goodwin, 2010, there are five types of domain
knowledge required for teaching.

They are

1. Personal Knowledge/autobiography and philosophy of teaching;

2. Contextual Knowledge/understanding learners, schools, and society;

3. Pedagogical knowledge/content, theories, teaching methods, and
curriculum development;

4. Sociological knowledge/diversity, cultural relevance, andsocial justice
and

5. Social knowledge/cooperative, democratic group process, and conflict
resolution.

The personal knowledge includes deconstruction of existing experiences, myths,
attitudes, assumptions, biases and the reconstruction of everything with a new
understanding. The teachers must be open to ideas and must transform
themselves in the process of teaching. With regard to gender, the existing myths
about girls and boys, men and women have to be broken. The teacher needs
to question his/her own biases and misconceptions for becoming an effective
agent of social change.

Box 2 Innovative Pedagogy- State of Kerala Practices

Kerala is the first State in India to be declared as a fully literate State.
It has shown keen interest in improving school education by introducing
social constructivist paradigm from traditional behaviorist way of teaching.
This was mentioned in the National Curriculum Framework of NCERT
in the year 2000 and Kerala introduced it in the year 2001. The
transaction in the classroom and the evaluation methodology were
changed. Instead of direct questions that could be answeredonly through
memorizing the lessons, indirect questions and open ended questions were
included so that the student needed to think before answering, and the
answers could be subjective to some extent. This meant that the students
had to digest what they studied and had to be able to use their knowledge
in a specific situation to answer the questions. At the same time, the
new method took away a lot of pressure and the children began to find
examinations interesting and enjoyable instead of being stressful. A
Comprehensive and Continuous Evaluation (CCE) system was introduced
along with this, which took into consideration the overall personality of
the student and reduced the dependence on a single final examination
for deciding promotion to the next class.

Adopted fromhttp://www.gnu.org/education/edu-system-india.en.html

Teaching as Activism
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Gender and Pedagogic Practices Gender is associated with traits and characteristics that are transmitted from
one generation to another and they vary from culture to culture. What are these
social traits? For example, society expects women to be slender, shy, sensitive,
traditional, home bound, not to run or jump around, not to laugh loudly etc.
At the same time, society expects men to be bold, strong, tough, confident,
talk loudly, not to be shy, not to cry etc. In reality, women and men are not
born with these traits/qualities. Family and society bringup female children and
male children in such a way that they acquire these traits in the process of
socialization.

Sex Gender

Physical difference related Socially constructed
to biological difference difference

Ref: Unit 1 Gender Analysis an Introduction MGS 003 Gender Analysis, MA
(Gender and Development), IGNOU

Activity 1

Choosing the sex of the baby:Meet a few expecting mothers and
their spouses. It would be desirable if they are expecting their first child.
They should be asked “Do you want a male child or a female child?
Give two reasons for your answer”.

List the answers on chart paper: two columns - male and female– should
be made. The answers of the respondents should be written under the
respective columns. The number of ‘male’ responses and ‘female’
responses should be counted. Each of the reasons given by the
respondents for their choice should be analyzed.

For example, the typical responses could be as follows:

Girl Child Boy Child

Takes care of parents Takes forward family name

Listens to parents and others Takes care of parents in old age

Can be nicely dressed up Performs the last rites for parents.

‘Light of the family’ ‘Heir of the family’

Ref: Unit 1 Gender Analysis an Introduction MGS 003 Gender Analysis, MA
(Gender and Development), IGNOU

The above table shows certain reasons for expecting a boy or a girl child by
the family and society. These reasons have to be analyzed. Ithas to be discussed



15

with prospective teachers to break the myth about gender differences in the
society. These myths have to be deconstructed and gender equality andgender
equity have to be reconstructed.

Contextual knowledge includes knowledge gained through research. In the
context of recent developments, empirical as well as theoretical research adds
more knowledge to the discipline.

5.6 QUESTIONING AND CHALLEN GING
EXISTING CURRICULUM, ATTITUDES,
SOCIAL PRACTICES AND BELIEFS FROM
THE PERSPECTIVE OF GENDER

In this section, we will see how gender bias is depicted in text books and
how gender bias prevails in all disciplines.

Goal 5 of the Education for All (EFA) Dakar Goals (2000) focuses on
“Eliminating gender disparities in primary and secondary education by 2005 and
achieving gender equality in education by 2015, with a focuson ensuring girls’
full and equal access to and achievement in basic education of good quality.”
At the same time the Millennium Development Goal (MDG) 3 clearly states
that it aims to “Promote gender equality and empower women,” and itsTarget
4 is to: “Eliminate gender disparity in primary and secondary education, preferably
by 2005, and in all levels of education no later than 2015.” One of the obstacles
in achieving gender equality in education is gender bias in text books.

An article by Jon Ellis in 2002 about school textbooks in the state of West
Bengal in India brings out the gender bias in text books. The text inthe history
and geography (Parts 1 and 2) text books published in 1992 and 1996,
respectively, has visible gender bias. For example, Part 1 has 71 pictures of
males (76 percent)and 22 of females (24 percent). Part 2 shows far more
extreme gender bias than Part 1. It has 50 pictures of males (96 percent) and
2 of females (4 percent). Pictures in the text book also show women working
in unorganized sectors rather than organized sectors. It illustrates men as receivers
of government benefits. Men are shown receiving land titlesrather then women.
In reality, West Bengal has introduced land reforms and manywomen own land
titles. The author concludes that the “gender bias against women found in the
text and pictures of these books makes them unacceptable”. Firoz Bakht Ahmed
(2006) looks at gender bias in text books at the national level in his article.
According to his study, National Council of Educational Research and Training
(NCERT) have been working to remove gender disparities especially to remove
gender stereotypes and gender biases in the text books. The study concludes
that “be it a book on science, social studies, mathematics, English or Hindi,
women can be seen fetching water, working in kitchens or cleaning the room.
Most of the lessons are male-centric.” The study also cites a survey by Friends
of Education. In that survey, it noted that the average primary schooltextbook
has 115-130 pages and carries 80-100 illustrations. Their study found that “over
half of the illustrations depict (solely) men and boys…and only six percent show
(solely) women and girls.” Analysis of the six mathematics books used in the
primary classes showed that mendominate activities representing commercial,
occupational and marketing situations, whereas no single woman is shown as

Teaching as Activism
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Gender and Pedagogic Practices a shopkeeper, merchant, executive, engineer or seller. Ahmed’s overall conclusion
is that: “Despite the NCERT having developed a set of guidelines for the
elimination of gender stereotyping in textual material andthe same disseminated
to the authors and publishers, not much has changed.”

We all know the difference between sex and gender. Sex is the biological
difference between men and women. Gender is the socially constructed difference
between men and women. As far as teaching is concerned, we shall look into
the existing studies on attitudes, social practices and beliefs from gender
perspective. We have already seen gender bias in school text books. Apart
from gender bias in text books, the existing studies clearlydepict the disciplinary
choices of male and female students. Female learners are least interested in
disciplines like mechanical engineering, cardiology, physical and chemical sciences.
This is evident as the proportion of women in science decreased from 33.3
per cent in 1950-51 to 28.8 per cent in 1980-81. This was the period when
physical science was at a premium, especially physics and chemistry. Till eighties
they were the first choice for male students and while competing with men,
women were pushed out. It is also possible that science was not, in any case,
the first preference for young women whose parents perceived marriage as a
priority over higher education. Only an undergraduate degree of any kind helped
in the marriage market by raising the social status (Chanana. K. 2011). A science
degree required a longer investment of time and other resources, therefore was
not desirable. The young women were also socialized to perceive higher
education from that view point.

Number of studies have shown that women enrolment in Arts courses has
increased many folds. The proportion of men enrolment, on the other hand,
has decreased. In teacher education, another ‘’feminine’’discipline, the proportion
of women has gone up. Once women enter higher education at theundergraduate
level, they move on to the next two levels, namely, the graduate and research
level. In other words, their transition from one level to another has increased
which highlights their staying power. Their proportion is highest at the graduate
level while their proportion in research programmes has declined. The University
Grants Commission has been providing financial assistance to universities for
undertaking well-defined projects for research in women’s studies and also for
the development of curriculum at the undergraduate and postgraduate levels and
relevant extension activities. The Commission has also created positions of part-
time research associateships for women candidates in science and humanities
including social sciences and engineering and technology. Research projects
related to the theme of women’s studies are being approved. Also assistance
was provided to many universities and colleges/universitydepartments for setting
up women’s studies centres and cells. To pursue research and higher studies
the government has come out with a number of programmes.

The extent of higher education is generally measured by enrolment ratio in higher
education. Three alternative methods are used to estimate the extentof access
to higher education namely Gross Enrolment Ratio (GER), NetEnrolment Ratio
(NER) and Enrolment of Eligible students Ratio (EER). The GER measures the
access level by taking the ratio of persons in all age groups enrolled in various
programmes in total population in the age group of 18 to 23. The NER measures
the level of enrolment for age-specific groups namely those who are between
18 and 23. While the EER measures the level of enrolment of those who have
completed higher secondary level education.
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Table 1: Male female ratio in Higher Education

GER `NER EER

All India Survey on Census NSS NSS
Higher Education 2011 2003 2003
2014-15 (provisional)

Male 24.5 21.6 12.3 62.9

Female 22.7 18.9 8.7 54.1

Source:Census of India, National Sample Survey and All India Survey of
Higher Education, 2014-15.

The access to higher education is also low for girls as compared with boys,
the GER being 21.6 for male students and 18.9 for female students according
to 2011 census. Gender disparity in enrolment ratio is mainly because of the
obvious differences in rural areas. In urban regions, the gender differences are
minimal. Significant male-female disparities also exist in the enrolment ratio for
EER. In 2003-04, the EER is 62.9 per cent and 54.1 per cent for male and
female students respectively, the female EER being lower bynine per cent. Unlike
GER, the differences in the male and female EER are visible both in rural and
urban areas. It needs to be recognized that although the enrolment ratio is
generally lower for female students when compared to males, girls belonging
to lower castes and some religious groups suffer more while getting accessto
higher education than others.

Another area that needs to be discussed and scrutinized is curriculum
development. There is a need to develop a meaningful and comprehensive
framework that would address the gender differences in the curriculum. With
the increasing feminization of agriculture, education, science and technology, it
is very important that curriculum should be engendered by introducing basic
courses on gender concerns in all disciplines. For example, when new drugs
or testing instruments are invented in medicine, it needs to address gender
concerns. A male body is different from a female one. Both are differentfrom
a transgender body. So each instrument or drug needs to take into account
the gender differences of human bodies. Gender-sensitive curriculum should be
introduced from school onwards. Before that, since teachers are the instruments
in delivering gender sensitive curriculum, the curriculumof teacher education has
to address gender issues. In teaching, the preference of women as teachers
in primary education is high. The existing notion is that women are soft and
caring. So, they handle small children better than male primary education
teachers. This notion needs to be reversed. There is no gender component with
regard to caring of children. Secondly, books at school level address the role
of men and women in the society. The pattern of roles addressed in school
text is due to socialization process. The role reversal needs to be included in
the school curriculum and should be given to the learners. Socially relevant
courses, employability courses should be started in a comprehensive manner
for all genders. The effort so far taken to improve the numberof students getting
higher education especially women, is not an end in itself. Civil society should
also join hands with the government to advance women in higher education.

Activity 2

Select any book of your choice and examine how experiences of women
and men are portrayed in the book?

Teaching as Activism
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5.7 TEACHING AS ACTIVISM-

TRANSFORMING REALITY

Before we start this section, what is the role of a teacher? Should the teacher
promote critical thinking in students and make them active citizens who question
existing social evils? Should the teacher inspire the students to be activists? Then
what about the teacher? Should she/he be an activist too? Will such a teacher,
while teaching gender issues, question the existing power relations? Firstly we
shall explore teaching as activism.

There are so many theories related to gender, caste and class. When a teacher
explains theories, ideas, concepts and research works related to the concepts,
the obvious question that arises in a student’s mind is – how do these theories
work in the field? What type of changes have they created in the society? Take
for example feminist theories. Feminist theories questionexisting power relations
and challenges subordination of women. It also strives for the empowerment
of women. Any individual effort or a collective effort that fights against
oppression, exploitation, injustice, intimidation and violence against women and
strives for gender equity, and gender justice can be referred to as feminism.
There are various types of feminist ideologies like liberal, Marxist, socialist and
radical. Each one has chosen different paths to attain equality for women.
Students may experience gender bias in the society. When theteacher discusses
feminist ideologies/theories in the class, students will think about challenging
gender bias in the society. So the teacher plays the role of an activist here.
Revolutionary educational philosophers always felt that freedom, liberation and
equality are possible only if the teacher practices them. Liberal education means
both the ideal (theory) and practice.

According to Paulo Freire“ it was the intersection of Paulo’s thought and
the lived pedagogy of the teachers of my girlhood (most of them women)
who saw themselves as having liberatory mission to educate us in a manner
that would prepare us effectively resist racism and white supremacy, that
has had a profound impact on my thinking about the art and practice of
teaching”. (1994, 52).

Secondly, the socio-political identity that the teacher experiences from childhood
will have a profound impact on him/her. It is important for the teachers to maintain
integrity and consciously bring out the hopes and aspirations among students.
The value the teacher carries should be separated from the values he/she shows
in the classroom. There are various types of political activism that isinvolved
in teaching namely, conservative, liberal, assimilationist and radical. When a
teacher trains the students to think critically, they acquireimportant values and
become democratic, humanistic, open-minded and gender just. These are
the qualities of activism. So a teacher is capable of making the whole class
of student activists. The emergence of critical mass of students in the classroom
may bring some transformation in the society. We have discussed theory and
practice using feminist theories as examples. We can elaborate further by
considering the life of Socrates. Socrates took his philosophy to the streets and
fought for justice using his philosophy. His ideas are not abstract. They are
concrete ideals for the community. Western philosophy starts from Socrates’
ideas.

Differences persist in a society due to caste, culture, gender and class. Due
to the globalized economy there is a lot of migration from rural areas to urban
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areas and there are interstate, intrastate and inter-continental migrations too. As
an activist, the teacher’s way of living, that is, fighting forjustice and freedom
will certainly have a profound impact on students. Real activism is not only
teaching and writing about ideas but practicing those ideas and struggling to
make them a reality.

For feminists “the ultimate test of knowledge is not whetherit is ‘true’ according
to an abstract criterion, but whether or not it leads to progressive change”.
Mahatma Gandhi, the father of the Nation says “”We must be the change we
wish to see”. The teacher, who is an activist, follows the same.

To bring a positive change in the world, the teacher needs to teach reality to
students. Unless students experience the real world, it is not possible for them
to connect learnt theories. Overall the activist teacher needs to maintain integrity
in both personal as well as professional front. Consciously bridging personal
and professional identity is significant. For example, being a feminist should reflect
in his/her profession too. The teacher should deconstruct existing gender roles
and bring about a reversal of roles. Feminist activist teachers look at society
through the concepts of equality and fraternity. The development of the idea
of teacher/activist is constructed by seeing teaching as a vocation/calling, rather
than profession. According to Schwarz, teaching as vocation means, there is
a need to bring a lot of reform in the vocation. For bringing reform, teaching
itself must be humane and have personal and ethical concerns.

Secondly, developing course content with more real life experiences than mere
theoretical knowledge is the need of the hour. For example, Philosophy has
abstract concepts. Introducing real life experiences in the curriculum opens the
students’ minds and makes them understand the world practically instead of
having abstract thoughts about it.

Please take a short break and try to find answers to the following questions
based on your reading

Check Your Progress III

4. What is Gross Enrollment Ratio?

.............................................................................................................

.............................................................................................................

.............................................................................................................

5.8 LET US SUM UP

The unit started with identifying whether teaching is a ‘vocation’ or a ‘calling.’
We defined ‘vocation’ and ‘calling’ and discussed the difference between the
two through stories. The next section was about knowledge, knowledge
generation and transmission. Teachers are considered to be transmittersof
knowledge. Then, the role of the text in pedagogical situation was discussed.
There is gender discrimination in teaching profession too. Here we discussed
why and how a few disciplines are considered masculine and a few as feminine.
Along with that we used GER to show women’s low enrollment in higher
education. Gender discrimination begins from the texts of primary school itself.
Teachers are instrumental in bringing gender awareness in learners. This is like

Teaching as Activism
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Gender and Pedagogic Practices a cycle. First teachers’ needs to be gendersensitized. Then, gender-sensitive
teachers will bring up gender-sensitive learners. The final section talked about
teaching and activism.

5.9 UNIT END QUESTIONS

1. ‘Teacher as Transmitter of knowledge’- Do you agree with the
statement? Examine.

2. Discuss the prevalence of gender differences in curriculum and
elaborate on women’s status in higher education.

5.10 ANSWER TO CHECK YOUR PROGRESS

1. Frederick Buechner’s (1973) defined vocation as “the place where your
deep gladness and world’s deep hunger meets”. According to Hansen
“Vocation is a work that results in service to others and personal satisfaction
in the rendering of that service”.

2. Regulative approach is about how she/he views and interprets her/his
teaching. Teachers adopt vocational posture as if he/she thinks as acting
and positioning himself/herself in a place. From that position one grows.
This approach says that vocation is not only of a psychological origin, it
is of a social origin too.

3. Polanyi (1958) is pioneer in distinguishing tacit and explicit Knowledge.
Tacit knowledge is subjective, context specific and communicated through
demonstration. Explicit knowledge is objective, can be described in
systematic and propositional language.

4. The GER measure the access level by taking the ratio of persons in all
age groups enrolled in various programmes to total population in the age
group of 18 to 23.
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6.1 INTRODUCTION

Education must be viewed in terms of its transformative potential by all the
stakeholders of education. Gender inclusive pedagogic practices should emphasize
participatory learning and teaching, within which subjectivity, emotions and
experience have a definite and valued place. A gender sensitive education should
focus on the development of the traits like being able to recognize the self,
building a positive self-image and fostering self-actualization by stimulating critical
thinking, deepened understanding of the gendered structure of power and
reinforcing girls and boys to challenge gendered structure of power and take
control of their lives. This unit attempts to explore Standpoint theory to see
education, schooling and knowledge construction through the gendered looking
glass. It also enables a teacher to evolve strategies to create agender sensitive
classroom to critiquing existing knowledge and recognizingexperience as “A
Legitimate Basis of Knowledge Formation”.
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6.2 OBJECTIVES

After reading this unit, you should be able to:

�x explain the meaning of ‘standpoint’;

�x understand standpoint theory in relation to knowledge construction;

�x understand implications of standpoint theory for a classroom teacher; and

�x plan strategies to create gender sensitive classrooms.

6.3 MEANING OF STANDPOINT

The Standpoint theory is a post modernistic approach to people’s perception.
A view point or an attitude towards the issue from their own perspective is
called Standpoint. It states how the day to day experience alters and impacts
a person’s opinions. When people recognize the value of power that creates
diverse groups within the society then standpoint tends to arise. The standpoint
theory focuses on gender perception focusing on the feminist viewpoints. Through
the book “The feminist stand point: Developing ground for a specifically feminist
historical materialism’’ Sandra Harding and Nancy Hartsock’s developed the
stand point theory. Nancy Hartsock works were greatly influenced by the
concepts of Georg Wilhelm Friedrich Hegel, a German philosopher who studied
the standpoints of the people belonging to various socio-economic classes. It
has emerged from the early feminist theory which studies the socio-economic
status of women in the society and is also termed as feminist standpoint theory.

6.4 HISTORICAL DEVELOPMENT OF
STANDPOINT THEORY

Standpoint theory is organized around two central principles, the “situated
knowledge thesis” and the “inversion thesis”. The situated knowledge thesis
claims that knowledge production is conditioned by social differentiation: knowers
are always embedded in a particular historical moment and socio-cultural
contexts. Also called the thesis of epistemic advantage, the inversion thesis gives
epistemic authority to those marginalized by systems of oppression insofar as
these people are often better knowers than those who benefit fromoppression.
Put simply: social dispossession produces epistemic privilege. Part of the rationale
for this thesis comes from the fact that the beneficiaries ofsystemic oppression
have little reason to critique background assumptions, while those who are
marginalized are privy to the knowledge, for example, the structure and effects
of capitalism, since they live with its gritty realities of day-to-day.

First-wave Standpoint Theory

While the origins of standpoint theory lie in Marx’s view of class oppression,
feminist philosophy popularized and developed standpoint theory in the 1970s
and 1980s. Central to the initial impulse of feminist standpoint theory was
challenging forms of scientific neutrality and objectivity that presupposed a
generalized knower. Early standpoint theorists sought to understand the way in
which the gendered identity of knowers affected their epistemic resources and
capacities (Wylie 48). Nancy Hartsock provided one of the earliest articulations
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of standpoint theory, combining object relations theory and a Marxist feminist
perspective to interrogate gender socialization and the sexualized division of labor.
For Hartsock, sexual divisions of labor could be accounted for by the
internalization of gendered psychological processes that produce distantly
gendered cognitive and psychological orientations.

Equally influential was Evelyn Fox Keller’s intervention in the philosophy of
science. Drawing again on object relations theory, Keller (1978) argued that
gender produces different scientific “postures.” Stereotypically masculine and
feminine traits overflow into scientific practice to produce an association between
the masculine and objectivity, and the feminine and sympathetic understanding.
Given their socialization, for example, women in this reading are better at engaging
with and being immersed in their objects of study.

Second-wave Standpoint Theory

Standpoint theory has seen a renaissance in the past 15 years. While the critiques
of standpoint theory are well founded, they have often failed to engage with
the fundamental challenge that standpoint theory poses to conventional theories
of knowledge-production, nor have offered constructive responses of their own
(Wylie 61). Taking the epistemic effects of social differentiation seriously is thus
a project that should not be quickly abandoned. Part of standpoint theory’s
return to favor comes from a rearticulating of its methodology, aims, and
limitations that directly answer the criticisms mentionedabove. Wylie has perhaps
provided the most succinct articulation of second-wave standpoint theory. For
her, a standpoint does not mark out a clearly defined territory such as “women”
within which members have automatic privilege but is a rather a posture of
epistemic engagement. Responding to the claim that the situated knowledge thesis
reifies essentialism, Wylie thus argues that it is “an open (empirical) question
whether such structures obtain in each context, what form they take, and how
they are internalized or embodied by individuals” (Wylie 2012, 62). Identities
are complex and cannot be reduced to simple binaries. Likewise, she argues
that the criticism of automatic privilege falters insofar as astandpoint is never
given, but is achieved, “characterized by a kind of epistemic engagement, a
matter of cultivating a critical awareness, empirical and conceptual, of the social
conditions under which knowledge is produced and authorized” (63). To occupy
standpoint is accordingly to cultivate a critical awareness of the effects of one’s
situated place in society on the ability to know.

Primary and Secondary Standpoints

Unmoored from historical, biological and essentialist categories such as “women,”
second-wave standpoint theory recognizes that it is an open question of who
can participate in or achieving a standpoint. A distinction between primary and
secondary standpoints may clarify the issue. Primary standpoints are traditional
standpoints, being self-generated from direct experiences of marginalization.
Those occupying secondary standpoints, however, do not have direct access
to experiences of marginalization and are accordingly grounded in primary
standpoint agents. Secondary standpoints must be continually renewed in primary
standpoints to maintain the epistemic privileged constitutive of a standpoint. This
distinction enables us to think of the ways parents, partners, and allies participate
in privileged knowledge production with marginalized people.

Standpoint Theory and
Knowledge Location
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6.5 STANDPOINT THEORYAND EPISTEMOLOGY

Epistemology is in general a “theory of knowledge,” the study of how one knows
things about the world. Standpoint epistemology or, more generally, standpoint
theory is concerned with the impact of one’s location in society on one’s ability
to know. Because men and women, for example, are gendered differently and
accordingly have different experiences, how they know and what they are
capable of knowing will differ. More specifically, standpointtheory insists that
those who are socially marginalized can most easily pick out biases and gaps
within systems of knowledge production. From the perspective of standpoint
theory, people with disabilities, including eugenic survivors, are best suited to
understand how ablest knowledge and systems of oppression are produced and
maintained. First-person testimony and oral history accordingly have a central
role to play in understanding the legacy of eugenics.

6.5.1 The Standpoint Theory and the Perspective of
Marginalized

The core concepts of the standpoint theory lead us to understand the perspective
of the marginalized society particularly the women. The standpoint may vary
from one person to the other but when certain groups share common
environments the collectiveness in perspective can be easily recognized. The
perspectives can be basically objective and subjective. The person belonging
to a higher strata or from a higher position in the society usually sees the issues
one-sidedly whereas the person belonging to an average position or the lower
strata of the society takes the issue more practically. This is because of the
dissimilarities in circumstances in which these two sets of people live. In case
of women in the society, the perspective differs majorly. Here the marginalized
group that is the women tends to accept the perceptions of thepowerful groups.
So the circumstances change the perspective of the women. (You may like to
consider migration and the phenomena of single headed households in the rural
context)

6.5.2 Questioning Objective Knowledge

Sandra Harding and Julia T. Wood founded Standpoint Theory. This theory
is about objectivity in society. They present the idea that where someone falls
in the social hierarchy sets the tone for how open and objective he is. If you
are on the lowest rung of the social ladder, then you have to look up and
be able to see and understand everyone above you. However, if you are at
the top, you have no one to worry about but yourself. Harding and Wood
believed that being able to see and understand the people above you leads
to a more correct viewing of the world, and those at the top with limited
viewpoint have a false view of the world. They felt that women, people with
low socio economic status, homosexuals, and minorities had a less false view
of the world than the white male because of their place in the social hierarchy.

Feminist standpoint epistemology seeks to create a stronger objectivity by
rejecting the traditional concept of objectivity, yet not becoming a relativistic
epistemology either. In her articleRethinking Standpoint Epistemology: What
is “Strong Objectivity?” Sandra Harding, a prominent advocate of feminist
standpoint theory, addresses this topic explicitly and argues that the objective
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strength of standpoint theory is its belief that knowledge is socially situated.
In other words, who we are as knowers, affects what we can know. Specifically,
Harding uses the example ofspontaneous feminist empiriciststo demonstrate
the dependency of research results on the social situation of the researchers.
Harding defines the originalspontaneous feminist empiricismas the “‘spontaneous
consciousness’ of feminist researchers in biology and social sciences who were
trying to explain what was and wasn’t different about their research process
in comparison with the standard procedures in their field”. Harding, while not
ideologically aligned with the spontaneous feminist empiricist, notes that research
done by spontaneous feminist empiricists was often able “toproduce less partial
and distorted results” than research done by males. Harding therefore argues
that the knowledge these feminist empiricists could produce was scientifically
superior to that of their counterparts, precisely because of the feminist’s socially
situated standpoint. Hence the feminist endeavour of spotting androcentric
assumptions in the production of knowledge is simply “good science” and can
help “maximize objectivity” Objectivity, for Harding, seems to be more attainable
if people are aware of their own social situation. Harding criticizes the concept
of neutral objectivity. Harding refers to this concept as, in a phrased coined
by Donna Haraway, the “God-trick”, which is when researchers attempt to
observe the universe with a complete impartiality that is supposedly bias free
– what Thomas Nagel calls “the view from nowhere” (Crumley 213). Harding
admits that while traditional science is good at eliminating social values so that
experiments can have the same results across cultures, she also claims that “the
scientific method provides no rules …for even identifying…social concerns and
interests that are shared by all (or virtually all) of the observers”. For standpoint
epistemologists the scientific endeavour, as it is now, is flawed because it was
created by people from a social situation who had influence and power. Harding
argues that the system within which female empiricists are operating (traditional
science) is one that lacks space and methods for researchers to reflect on their
social situation, leaving them blind to their inherent biases. How then can people
identify their own biases? Harding argues that marginalized groups have an
advantage over others in spotting biases. The author likensstandpoint epistemology
in the production of knowledge to Marxism in politics with its production of
goods by the marginalized workers. Harding argues that dominant groups are
so engrossed in their dominance and power that they are blind to their own
assumptions. For example, the Marxist worker would be acutely aware of the
owner’s assumptions and biases. Similarly, according to Harding, feminist
researchers would be similarly aware of biases in the scientific community since
the scientific community has historically been dominated by men and androcentric
assumptions. For Harding, having women in science is helpful as in the case
of the spontaneous feminist empiricists, but ultimately not enough: for feminist
standpoint epistemologists, the system needs to be changed to incorporate
marginalized groups.

Check Your Progress I

1. What is primary and Secondary Standpoint?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................
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2. Why does the person belonging to higher strata or from a higher position

in the society usually see the issues one-sidedly whereas the person
belonging to an average position or the lower strata of the society
takes the issue more practically?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

6.6 EXPERIENCES AS A LEGITIMATE BASIS OF
KNOW LEDGE FORMATION

Some central questions in relation to knowledge are – How representative is
knowledge of the learners’ experiences of life? Does it address their needs and
desires? Does it enable all learners – boys as well as girls – to achieve their
fullest potential in terms of their cognitive, creative andanalytical abilities? The
mode of enquiry developed through gender studies can enricheducationists, who
have been dogged by the question of how well curriculum content is able to
represent the actual experiences of the learner. Can the textbook address the
lived experiences and perspectives of those on the margins, or even always
of those who are privileged? If, for example, textbooks depict families as two-
parent two children units, at the most with a grandparent or two included, as
the unexceptional norm, then how would children of the over 30 per cent of
single parent (mostly female) headed households, even begin to situate themselves
within this world where they are aberrations? It is important to recognise that
education is a process, not an input, and experience is a significant part of
this process. Unless the learner can locate her/his standpoint in relation to the
contexts represented in textbooks, unless s/he can relate this knowledge to his/
her lived experiences of society, knowledge is reduced to the level of mere
information.

If we want to examine how knowledge gained relates to future visions of
community life, it is crucial to encourage reflection on what it means to know
something, how one can use this knowledge towards building a future vision.
Consider, for example, the following responses of young boysthat demonstrate
how constructions of masculinity oppress not just girls but boys too: I suppose
I learned early that I wasn’t too interested in hanging with all the tough guys
because I just thought they spoke a lot of nonsense... People pretend a lot,
putting on a front, getting very aggressive. It wasn’t something that I really
appreciated, all that fakeness. You just didn’t really understand where they were
coming from. One moment they might be your friend and within asplit second
they wouldn’t be and I didn’t want to deal with it. What would the alternative
and more humane, more realistic frameworks of masculinity look like? Clearly,
such articulations create the possibilities of questioning assigned gender roles
without a didactic talking down to the learner of the values that have to be
imbibed. Implicit in this is a pedagogical approach that centres the learner as
a proactive participant in his or her own learning. It validates the standpoint
of the learner. It also recognises that there is a contradiction between social
constructions of reality, which are determined by the relations of ruling, and
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thelearner’s own experiences of this reality. Ideal or mainstream constructions
of the kind we find in textbooks do not consider the child’s nuanced
understanding of his/her world. Feminist scholarship thusbuilds upon and links
two levels of analysis: structure and agency. Structure looks at social institutions
and cultural practices, which create and sustain gender inequalities and link it
to other systems of oppressions. The focus on agency honors individual women’s
expression of their own experiences and includes individual self-representation
and personal voice. Hence feminist scholarship posits the significance of “situated
knowledge”, where knowledge and the ways of knowing are specific to a
historical and cultural context; and the standpoint of the subject/producer of
knowledge cannot be divorced from the content of knowledge produced. In
the Indian context, social structures in different context are in a flux. Migration
due to several reasons, employment opportunities, growth of consumerism,
demand for better quality life has made inroads into the existing social and class
structures of our society. There is no rigid divide as horizontal and vertical mobility
is visible in communities across our landscape. The worldview and aspirations
are no longer fixed. Media has also influenced children in a very significant
manner. Therefore, the Standpoint Theory needs to be understood in the context
of changing scenario in rural and urban context in contemporary India. The
textbooks in several states have contextualized their content at theelementary
stage, along with themes that children can relate to. However, as suggested
earlier, the dynamics of changing families can also be examined.

6.6.1 Diversity and Intersectionality

Located at the intersection of categories of caste, class, religion and community,
one of the strengths of gender is its acknowledgement of the diversity of social
experiences. And feminist scholarship argues that the experience of gender
relations forms a basis for understanding the links between gender and other
asymmetric systems. It is critical to account for race, class, ethnicity and culture
as well as gender within social inquiry, since gender as a conceptual category
clearly does not fully capture the complex web of relations that determine an
individual’s location in social reality. Gender analysis does not operate in a
vacuum – it always works in tandem with forces of caste, class, religion, ethnicity,
and in relation to the rural-urban divide. Gender relationsare manifested in very
specific and constantly shifting configurations over time and space. Issues of
gender have been framed within diverse and more realistic frameworks that
consider the intersectionality of different forces. From a gendered perspective,
the popular representations of “Unity in Diversity” represented in textbooks seem
extremely limited and superficial in that they evade more significant issues of
diversity in confining themselves to foods of different regions, or ways of
celebrating the festivals of different communities. Otherdiverse modes of living
and being that are integral to people’s lives are seldom represented, far less
discussed. In fact, the last major educational policy document, rather than argue
for the need to enable children to engage with and understandissues of diversity,
even denounces aspects of diversity such as the existence of “single parents,
unmarried relationships and so on” in contrast to the joint family system, as
the result of an “alien technological ethos” that has distanced the elite members
of society from “the religio-philosophic ethos” and an “understanding of the
heritage of the past. “Instead it advocates an easy “cohesion” without any
understanding of the ground realities, for what is evident in such pronouncements
is the lack of knowledge of the lived realities of the poor, rural and marginalised
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children with the perspectives of diverse groups, and equally so the gendered
standpoints of these groups. Textbooks rarely represent the diverse forms of
economic activity the people engage in. Farmers, doctors, teachers, nurses,
labourers, shopkeepers and at the most bankers are represented in school
textbooks. Other occupations rarely find visual representation nor are they
included in the content matter of textbooks. The implicit assumption is that farming
is the only economic activity in rural areas and urban spaces are populated
only by professionals.

6.7 GENDER AND KNOWLEDGE CONSTRUCTION

As a general practice biases regarding gender, in knowledge construction are
identified in the given forms- invisibility, stereotyping, imbalance/selectivity,
unreality, fragmentation/isolation, linguistic bias, visual bias and cosmetic bias.

Invisibility

Invisibility occurs when a gender, male or female, is not included in the work.
Invisibility can only be detected after an entire work has been reviewed. Random
sampling of the text is not sufficient to show that a certain gender is not included
in the entire work. Occurrence of invisibility is a general phenomenon in Social
Studies textbooks where instances of not including the role of women are very
common.

Stereotyping

Stereotyping occurs when gender is assigned a rigid set of characteristics in
the text confirming to their “traditional” roles. Stereotypes cast males as active,
assertive and curious, while portraying female as dependable, conforming and
obedient.

Imbalanced Selectivity

Imbalanced selectivity is an imbalance in presentation of materials by selective
interpretation of events being reported. Textbooks sometimes present only one
interpretation of an issue, situation, or a group of people,simplifying and distorting
complex issues by omitting different perspectives. This can lead toa distorted
reality.

Unreality

Unreality is like imbalance in nature. It occurs when the author chooses to avoid
controversial issues, or reduces large complex issues to simple. When discussions
on discriminations, harassment and inequality are dismissed as remnant of bygone
days, students are being treated to unreality. Portrayal of women as involved
in non-productive activities, even though they are directly or indirectly involved
in productive activities leads to unreality.

Fragmentation/Isolation

Fragmentation/Isolation can occur when, to include women or minority in their
works, authors, editors, and/or publishers, add an additional chapter on women.
Isolation presents a group and topics on them as peripheral,less important than
the main narrative. Obvious forms and some not so obvious forms can be
detected by viewing the material.
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Linguistic Bias

Language can be a powerful conveyor of bias, in both blatant and subtle forms.
By linguistic bias the researcher is intended to explore whether bias reflected
in cross-sex and same sex discourse behaviour of male and female characters
wherein subordination is very much obvious in female discourse behaviour and
authority and dominance in male discourse behaviour. Detecting linguistic bias
can be overlooked due to cultural background or upbringing. Linguistic bias
also leads to language wherein the general use of masculine terms and pronouns,
to reflect a composite audience is very common. Ranging from ‘man’ our
‘forefathers’,’ mankind’ and ‘businessman’ to the generic‘he’, this form of bias
denies the full participation and recognition of women.

Visual Bias

Visual bias refers to the pictures and illustrations in a work, and the ratioof
male to female representation. Other than inequality, visual images canalso
contain stereotyping.

Cosmetic Bias

Cosmetic bias offers an “illusion of equity”. Beyond the attractive covers, photos,
or posters that prominently feature all members of diverse groups, bias persists.
For example, a textbook may feature a glossy pullout of female scientists, but
it gives little narrative of the scientific contributions of women.

Activity 1

While teaching a chapter on any festival or celebration discuss in your
class whether the chapter explains the participation of women and men
(in the festival or celebration) in a realistic manner. Ask them to reflect
how and why experiences of men and women are different related to
a festival or celebration.

6.8 INSIGHT PROVIDED BY THE ‘FEMINIST
CRITIQUE OF DISCIPLINARY KNOWLEDGE

The term ‘feminist’ refers to all those ideas and all those persons who seek
to address and end women’s subordination. In the past two decades feminist
critiques, nationally as well as globally, have been instrumental in challenging
accepted definitions and expanding the extant boundaries of knowledge across
disciplines through critical engagement with traditionally excluded issues relating
to gender and other social inequalities relating to caste, class, race, and ethnicity.
At the intellectual level, the critique encompasses a number of challenges to
established ideas, including insights into the nature of power and hierarchy,
analysis of the importance of gender division of labour, the division between
public and private, and a re-valuing of women’s experiences.

On the other hand, the linkages between gender and curriculum are complex
and challenging. School textbooks are a crucial component in the acquisition
of knowledge and unless syllabi are revised to incorporate a gendered
perspective–along with other marginalized perspectives–schooling will reproduce
the narrow biases. Therefore, it is important to recognize that regardlessof
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Gender and Pedagogic Practices all the work produced by feminist scholars, unless a gender perspective is
incorporated in the syllabi each generation of children will absorb the biases
of existing ways of understanding society and reproduce these ways of thinking
into the future. Hence, it becomes imperative that we address the larger context
of feminist critiques of knowledge to clearly understand how we can progressively
inform, transform, and map the gender contours of disciplinary knowledge to
delineate a more inclusive and democratic curriculum framework. This implies
not only addressing the initial “invisibility” and under-representation of women
across the disciplines but also the manner, when, in which they enter it, and
the inter-linkages between competing inequalities of caste, class, race, ethnicity,
and gender. In addition, it also implies that true knowledgeis liberatory, crafted
with the goal of social transformation. This requires that individuals, be it teachers,
textbook writers, or students, read, write and relate to thetext with an awareness
of their positions in the complex hierarchy of domination and subordination in
which we live.

History

The field of history has conventionally been associated with the power–of events
and people that are believed to have impacted the world–and therefore it has
excluded most categories of men and almost all women since most human beings
have been subjected to power, and only a few have wielded it. Conventional
history has therefore marginalised most people and its gender bias has therefore
been almost intrinsic. However, this limited framework hasover the last century
been expanded to include social, economic, political and cultural processes and
institutions as well as accounts of what is called history from below or people’s
history. Unfortunately, these new developments have continued to exclude women
subsuming them mechanically under men, even as the focus shifted to peasants,
labourers, tribals, and dalits. The ‘add women and stir’ approach has been
particularly unsatisfactory in the case of women because bya mere mechanical
enumeration of such and such women who ‘also’ on occasion wielded power
(like Razia Begum, Nurjahan or Rani Lakshmibai), or took part in movements,
or worked on the lands, or helped to make pots etc. only serves to consolidate
the position that women did/do very little. This is partly because the sources
have either reflected the biases of history in terms of emphasising the role of
a few men and even fewer women or excluded the roles of women in social,
economic and political life altogether.

Feminist historians have therefore argued that given the sexual division of labour,
and the concurrent creation of a public/private dichotomy and the hierarchy of
values attached to them, women will remain marginal in any account of history.
Hence, while it is important to outline women’s participation in production of
food and goods which has been invisibilised as they are rarely the owners of
resources and their work is subsumed under that of men, this is clearly not
enough. Therefore, unless there is a paradigm shift in the framework of history
and it expands to become not merely the history of production but also the
history of social reproduction—of the reproduction of the household and of the
labour-force and human and cultural resources more generally, women will never
feature adequately in history in a way that does justice to their work, their lives
and the totality of their experiences.

Geography

Geography in India continues to remain andocentric i.e., male-centric and part
of this myopic vision stems from the intellectual history ofGeography’s evolution
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as a discipline not only in India, but also in the Anglo-Saxon world that had
dominated the Indian Geography for long. But while the Anglo-Saxon world
has moved ahead in terms of developing a distinct branch of Geography variously
called Geography of Gender and/or Feminist Geography, Indian Geography has
lagged far behind in this respect. Part of the problem is the unresolved debate
about what geography is and what is not, with an emphasis on the latter rather
than the former, which makes bringing women as a subject matter in geography
more problematic, particularly at the school and undergraduate level. This is
particularly distressing in a situation where theory and praxis have moved from
multidisciplinary and interdisciplinary approaches to a trans-disciplinary approach
elsewhere in geography teaching and research. The tendencyin Indian geography
has been to produce research of a descriptive nature facilitated by the historical
tradition of empirical data gathering made possible largely because of extensive
reports, gazetteers and a record keeping system of colonial origin.

Moreover, physical, regional and social–cultural discourses moved independently
of each other with the result that grounded realities were rarely seen as providing
a backdrop for human activities to unfold. Even the seminal narrative of Spate’s
Geography of India and many more (regional) works that followed were not
free from such limitations in the sense of having masterly descriptions without
linking the physical and the regional with wider social and cultural processes
in a mutually interactive framework. The quantitative revolution that followed
in the positivistic tradition of the West was once again delinked from the
understanding of processes embedded in space. Data gathered were mostly on
readily quantifiable attributes perhaps because of the intellectual preconceptions
of geography as an ideographic rather than a homothetic discipline. Even
otherwise, it was the men who spoke for humanity at large even though
historically women were at the forefront of transition from nomadic to settled
lives. This was essentially because women were confined to the private domain
of hearth and home whereas the outside was associated with men. Scholars
have pointed out the inadequacies of such binaries and the fluidity of private
and public spaces and that given the division of labour between men and women,
women can experience their environment differently as compared to men. The
current discussion on environment and the differential consequences of depleting
natural resources on women vis-à-vis men because most of the forest-based
informal activities are carried out by women for livelihoods of their families is
a good example. Women’s exposure to and interaction with natural and built
environment may be limited also because of their limited physical and social
mobility resulting in quite a different experiential world. Many recent developmental
reports in India have brought out how spatial location in which women live
makes a difference even to such basic well-being as longevity, i. e. a woman
in Kerala can expect to live longer by 18 years than a woman in Madhya
Pradesh despite slight difference in per capita incomes between thetwo states
(Kalyani Menon-Sen and Shiva Kumar 2001; Rastogi 2003, also see Agarwal
1994). Until recently, survival chances of girls as compared to boys (sex ratios)
had a distinct regional pattern of its own (Atkins et. al. 1997; Kumar et. al
1997) and yet for quite some time geographers have been slow in recognizing
that the spatial implication of place may differ for women and men and there
can be geography of women (Raju et. al. 1999). For one, those who produced
geographical knowledge in India were men. A critical perspective on Geography
of Women is yet to come. A relatively recent body of research by individuals
and a small number of university departments (as well as through seminars and
workshops), sporadic or small it might be in terms of overalloutreach and impact,
does demonstrate an intellectual growth in terms of moving from descriptive

Standpoint Theory and
Knowledge Location



34

Gender and Pedagogic Practices pattern identification (based on statistically segregated data by men and women)
to critical analyses of processes pushing women to margins.Given this situation
and the mandatory gender inclusive understanding of development processes,
it is imperative that the younger generation is systematically exposed to issues
of gendered deprivation and marginalization that have distinct spatial and regional
character in India.

Economics

Three distinct theoretical frameworks are identifiable ineconomics: neo-classical,
orthodox Marxism, and institutional economics. Among the three, it is the
neoclassical economics that asserts considerable power over the economic
imagination of the rulers and is addressed in school textbooks. The other two
schools are usually excluded from the economic textbooks.

Over the last two decades, feminist critiques of knowledge have no doubt made
considerable inroads into traditional domains of the humanities and the social
sciences. However, among the social sciences, mainstream economics, namely
neoclassical economics, has been the most resistant to engaging with gender
as a socio-cultural construct with an impact on construction of knowledge.
Although this has not restricted the successful emergence of feminist economics
as an area of scholarship; unfortunately, its proponents have not been able to
mainstream their critiques as effectively. Economics is particularly an important
discipline to address because it remains to be the hegemonic discipline. Over
the last half a century, it has increasingly ventured into studying areas that are
the subject matter of other disciplines: economic theory of politics, economics
of education, and even that of marriage and divorce among others. Not only
has it strayed into other disciplines but holds considerable sway in informing
the policy process. Hence, it is more important to interrogate the basic
assumptions of the discipline and make students aware of not only the gender
of economics but also understand the economics of gender (Folbre 1994,
Jacobsen 1994). Having established the masculinist biases implicit in the
discipline, it is also important to explore how gender differences lead to different
economic outcomes for the sexes. The outcomes are measured in terms of
earnings, income, poverty rates, hours of work, and other standards used by
economists to determine economic well-being. As opposed to the “atomized”
individual, it is important to acknowledge that economic agents can be male
or female, and they interact in families as well as in firms and in markets (Jacobsen
1994).

Three types of economic inquiries need to be pursued in order to explore the
economics of gender: i) theoretical models based on two sexes ii) empirical
work that addresses similarities and differences between the sexes iii) analysis
of economic policies that affect the sexes differently. Within the context of India,
it is also important to introduce within the school curriculum the gender and
development discourse to understand better and explore how gender is
constitutive of the larger economic development trajectory and alternative ways
of understanding development (Kabeer 1994, Sen 1987). Key areas on which
school texts are usually silent and are critical in exploring gender issues include:

Women and Work: Traditional economic analysis has tended to make a
substantial proportion of women’s work invisible because economic activity was
directly or indirectly associated with the market. Income earning activities were
conceptualized as work; so was agricultural family labour that produced market
oriented goods, even when labor was unremunerated. A wide range of unpaid
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activities – producing goods and services for the family consumption, were not
economically seen as work along with domestic production and voluntary
community work. A high proportion of women concentrate in these activities,
the result was economic invisibility and statistical underestimation of women’s
work. Further women’s activities remain undervalued because of viewing the
market as the central criterion for defining ‘economic’. Even when women are
“economically active”, they are still working in a segmented labour market,
primarily in areas defined as ‘feminine”. These also tend to be the more low-
paying jobs. There have been considerable efforts to make women’s work more
visible at the theoretical and empirical level. The 1991 census expanded the
category of work to include subsistence activities – removed the statistical purdah
that had rendered women’s work invisible. However, the debate continues with
“caring work” and the care economy remaining outside the purview of “work”.
If children are supposed to grow up as sensitive young men and women, it
is important that they are aware of issues and debates aroundthe seeming natural
sexual division of labour.

Looking at Intra-household Dynamics: Households are treated as the basic socio-
economic unit of analysis and viewed as being internally undifferentiated and
homogenous structures, especially by economists. The neo-classical view of the
household as the proverbial “black box” treats them as undifferentiated units
which are safe locations of mutually benefiting reciprocal interests withan
“altruist” patriarch, a construct of New Household Economics, at the helm of
household affairs (Becker 1981). Individuals and households are discussed
interchangeably as if they are one and the same unit. On one hand, the household
is treated as an individual by another name as though it has interests and logic
of it’s own; and, on the other hand, individual behaviour is interpreted as being
motivated by household interests and reflects the household needs (Folbre 1986,
Wolf 1990, Kabeer 1994).

Sociology

Textbooks of sociology in India are usually divided into two parts dealing with
theoretical and substantive themes respectively. Essential to the theoretical section
are references to the “Founding Fathers” such as Durkheim, Marx andWeber.
This cannot be resolved simply by adding the contributions of women
sociologists, though this is important. What is required is a gendered analysis
of the thinkers. Indeed, resources for furthering a gendered understanding can
also be drawn from them. Further the gendered assumptions underlying
theoretical approaches such as Talcott Parson’s structural functionalism, though
almost invariably dealt with in sociology textbooks, is left unquestioned. Within
the substantive sociology the focus is on structures such as caste, class, tribe,
family, culture and processes such as modernization, westernization, sensitization,
urbanization, industrialization and lately globalization. Neither the structures nor
the processes are gendered entities and the fact that these structures and
processes mean different things to men and women are often overlooked.

Visibility is very important in social sciences where women have by andlarge
been missing. But in Indian sociology the fact that women are not treated too
well in the contemporary Indian society (if remarked at all) would be an
aberration from the normative status and the role of women in the ideal Indian
society. This must be understood in the context of the prevailing influence of
the “book view” rather than the “field view” in Indian sociology. The distinction
between the “book view”, often coinciding with the Indo logical perspective
and the “field view” has been much labored upon in the discipline. Yet, most
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“Indian joint family” crumbling under the forces of social change but epitomizing
the values of Indian womanhood override all the empirical studies that sociologists
themselves have conducted about the regional, caste, tribe variations in family
patterns. The high status of Hindu women is eulogised with reference to women
as key symbols of purity and honour of family, lineage and caste. It is entirely
unproblematic that a woman is recognized as a person when sheis incorporated
into her husband’s family only then does she become a social entity and in
that state, she is auspicious, a sumangali (auspicious woman), a saubhagyavati
(fortunate woman). Both terms are used only for a woman whose husband is
alive. A gendered understanding of the ideology of honour would for instance
go a long way to make explicit in textbooks the relationships between gender,
caste, and labour. The many instances of honour killings or even dowry deaths
could then be explained sociologically rather than being seen as ‘deviance’ or
‘social problems’. The engagement between “questions of visibility” versus
questions of “interrogating the cognitive structures” of the discipline is rarely
explored.

The subject matter of the discipline has conventionally been understood as about
marriage, family and kinship, about customs and rituals where perforce it is not
easy to ignore the presence of women. Accordingly, the problem never was
that women were entirely absent. Indeed, sociology is popularly considered a
soft option and therefore more suited for women students. I therefore focus
on the family to problematize the notion of visibility. In the study of family and
kinship the relevant structures and processes have been seen from the ego’s
(the man’s) point of view. Thus, practices such as patriliny, patrilocality, kanyadan
are presented in an apparently gender-blind fashion. Experiential aspects of family
life (with which students are familiar) are completely neglected. For instance,
the inclusion of wedding songs sung in patrilineal societies is a good pedagogical
device to illustrate the gendered nature of patriliny and patrilocality; as would
be the inclusion of common gendered sayings from matrilineal societies. Since
very often the North Indian, upper caste, patriarchal joint family norm is
presented as “the Indian norm”. An inclusive treatment of other kinds of family
and kinship structures in different regions and across caste class hierarchies is
required. I use the word “inclusive treatment” for very often treatment of ‘other
customs” is done in a fashion that renders them as the odd, exotic, less developed
remnants to the dominant, homogeneous norm. It is evident that women are
visible in chapters on family and kinship but the fundamental point that the private
and the public are inter related is usually completely missing from standard
sociology textbooks. A common way of making women visible orof questioning
stereotypical gender roles is to bring in stories of successful women or of showing
boys doing atypical tasks like housework. It is more difficult to challenge the
cognitive structure of sociology itself. Sociology of family and kinship is a
mandatory chapter in any sociology textbook. Central to the nineteenth century
social movement had been a concern with ameliorating the condition of widows.
No modern history book fails to mention this. Yet widows are invisible in chapters
on religion, on caste, on family, on religion, on culture. Inthis case even making
them visible would be cognitively unsettling. Apart from “unsettling” the question
of visibility, it is important to interrogate why women are treated under “deprived
groups” or “social problems”. This reflects the broader problem of understanding
gender as an additional topic to be covered. Issues such as child marriage,
widowhood, sati, rape, dowry and wife beating are aberrations and not central
to the structure and processes that sociology studies. A gendered sociology must
locate these as intrinsic to societal arrangements. For a gendered sociology, it



37

is imperative to make linkages between the micro and the macro, the public
and the private. Gender must be an organizing principle of society, and no topic,
whether caste or industrialization, religion or globalization, tribes or media can
be dealt without a gender perspective. Finally, it is important that an attempt
towards a gendered sociology does not lead to gender essentialism. If the role
of social sciences is to develop a critical awareness, engendering sociology would
be a step in the right direction.

Political Science

The mainstream discipline of political science has remained largely focused on
politics in the narrow sense – party politics and party systems, elections and
electoral alliances between diverse groups in Indian society, transformation of
institutions. Social movements are studied to some extent,particularly Dalit and
women’s movements, but from the point of view of institutions and party politics
– for example, the representation of women through the 72nd and 73rd
amendments, or through studies on reservations in general.Within this framework,
gender and feminist theory are invisible. Existing work on gender and politics
is done by feminist scholars from other disciplines – sociology, economics, and
history. Even in the sub-field of Political Theory, where one could expect an
engagement with the existing rich field of feminists, theorizing that challenges
mainstream political theorists, entire courses on Contemporary Political Theory
or Western and Indian Political Thought can be taught without any feminist
understanding whatsoever. For example, Marxist thought without any reference
to socialist feminism, Rawls without any reference to Susan Moller Okin’s
critique, and so on, except where individual teachers make their own intervention
in the syllabus. There have been some optional courses introduced on “Women
and Politics” which have largely remained like ghettoes. More disturbingly, such
courses can be taught with no reference to feminist scholarship at all, in a “status
of women in India” mode, along the lines of government policies on “gender
and empowerment.” The real challenge is to ensure a feminist perspective in
mainstream courses, and to shape the form of teaching through specific sets
of readings, so that whoever teaches the course, it cannot be done without
reference to the readings developed by interested teachers in consultation with
scholars in the field. Indeed, this last point is one that needs to be made for
political science teaching since it has tended to be textbook centered. We need
to develop a set of readings (chapters/sections from books, key articles) that
delineate debates around the topics in the syllabus, and make these available
to teachers. Further, these reading sets need to be translated into the local
languages.

Science and Technology (S&T)

In recent years, many countries in the world have adopted policies for greater
gender equality in education. Measures have been taken to increase access to
education, and to have a common curriculum in schools. However, worldwide,
female enrolment in tertiary level Science and technology (S&T) is lessthan
male enrolment and less than in other subjects (World Education Report, 1995).
The school experience plays a key role in influencing the decision of students
to continue higher education and their choices of study. Women have historically
had a limited access to S&T and are almost excluded from intellectual, scientific
and technological communities. They have always been associated with nurturance,
childrearing and house-keeping. Areas, in which women haveexcelled, such as,
nutrition and midwifery, were never considered S&T. Further, the contribution
of women to S&T is “hidden from history” as documentation is rare (Wajcman,
1995).

Standpoint Theory and
Knowledge Location
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Gender and Pedagogic Practices Historically, images of men and women and their gender roles have changed
and have accordingly been justified on different grounds. These justifications have
ranged from the irrational to the psuedo-scientific. Paradoxically, modern science
with its professed objectivity, far from demolishing biased perceptions about
women, is strengthening them. The organized knowledge of the ancient ages
(or sciences), often viewed women as unique creatures, distinct from men. These
sciences rationalized that women were incomplete men and thus inferior. The
‘science’ of craniology claimed that women were intellectually inferior because
of their lighter brains. The fact that corrections for body size were ignored
indicates that the processes of science are not free from bias (Gould, 1981).
Nature, the focus of the scientific study has been figuratively considered to be
female and was symbolically depicted as female. Most languages use the feminine
gender for abstract nouns like science and knowledge. However, scientists were
depicted as male and with time the popular images of science became masculine
(Scheibinger, 1989). The emergence of social structures ofthe scientific enterprise
(e.g. the formation of the Royal Society) reflected as well as fedthese images
(Haggerty, 1995). Language used in the scientific circles also reinforced the
masculine image of science. These ideas gradually took strong roots in the social
milieu. Gendered language continues even today in science, perhaps in a less
offensive manner than in the past.

The objective sciences (mathematics, physics) are dubbed as hard sciences with
the implied connotation of being masculine, while the subjective branches of
knowledge (sociology, psychology) are dubbed as the soft sciences, implying
that they are more relevant to women. The stereotypes they generate are self-
fulfilling. Far fewer women opt for mathematics and physics than for other
subjects (Jones and Wheatley 1988). The under-representation of women in
S&T is often ‘explained’ by suggesting that there are biological differences in
cognitive ability between men and women. Recent remarks made by Lawrence
H Summers, president of Harvard University, suggesting that fewer women
succeed in science and mathematics due to innate gender differences show that
similar ideas exist in the highest echelons of academia. Theissue of sex differences
in cognitive abilities keeps raising its head regularly and is often played up
prominently by the media. Research in this area has been by and large
inconclusive. The differences, if any, in ability, turn up only at ages when it is
difficult to separate the effects of genetic factors from socialization. There may
or may not be biological explanations for sex differences in learning but it is
obvious that social factors play a key role. From the earliest possible stage,
girls and boys are treated differently by those close to them, differing expectations
are held from them and later, the mass-media constantly bombards them with
messages of what it is to be male or female in the society.

The key forms of identified bias in textbooks are (i) exclusion or invisibility
of girls and women from textbooks, (ii) sex-role stereotyping, (iii) subordination
of girls or women to boys and men in texts and pictures, and (iv)lack of female
figures in history (AAUW, 1992). These biases in the curricular material relate
often not only to women but also to all minority groups (Sadker. et. al., 1989).
Textbook analysis continues to show the existence of these biases in Indian
textbooks. The image of S&T as the male-only domains remains the dominant
perception in most students’ minds. Studies have shown thatyoung children given
information of generic language such as “mankind” and “he” draw pictures of
men and boys when asked to visually present the information or story they
had heard (Martyna 1978, in Rosser 1993).
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How do students view science and scientists? In a study conducted at the
HomiBhabha Centre for Science Education (Chunawala and Ladage, 1990),
girls and boys drew a male scientist, who was young and worked alone, in
a chemistry laboratory. They used masculine pronouns (he, his) when referring
to scientists in the singular. Not only the scientific focus and application but
also the very conceptual organization of scientific knowledge, is influenced by
the social and cultural milieu of the time. Feminist theory builds on this insight
and examines in detail how gender ideology permeates the social construction
of knowledge (Keller, 1985). With respect to technology the perception that
what women do is non-technological persists, despite theirinvolvement in survival
technologies since the dawn of history. One cause for this perception lies in
the way we define technology. Even the term ‘work’ is often reserved for those
activities that result in monetary rewards or payments. Women’s work is
perceived as ‘domestic’, and outside the purview of technology. Various socio-
cultural factors keep women from entering fields that are overtly called
technology. One such factor has been the deliberate exclusion of women from
certain areas of work. Craft unions have played an active role in resisting the
entry of women into trades, thereby relegating women to unskilled jobs and
identifying skill work with men. The gender stereotyping of jobs is remarkably
ubiquitous and even very young children strongly project that there are different
occupations for different sexes. One result of such all-pervading stereotypes is
that women may choose to avoid areas that are hostile to them directly and
which indirectly the society is hostile to as career choices for women. Thisis
confirmed by the low percentage of women entering fields, labelled S&T. Women
account for only 9 per cent of the scientific personnel in India (Expert group
meeting on training of women graduates in the development process, Thailand,
1999). The gendering of technology occurs since technology is the product of
social relations and forces. Of all the possible technologies, only some may be
selected, their development paths may vary, and their effects on different social
groups may be different. These choices are shaped by social arrangements and
are often a reflection of the power structures in society.

Mathematics

Everyone does mathematics, and yet, for many students within formal education,
it remains a distant and inaccessible area of knowledge. School mathematics
is given a prime place in the hierarchy of school knowledge, but it tends to
get constructed as a closed system made up of rules and methods to be
memorized, rigorous practice of skills and application of precise methods. This
construction masks the relationship of mathematics to the organization of power
and privilege in societies. The assumption of mathematics as a discipline
exemplifying perfect rational and logical argumentation gives it an exalted status
in the school curriculum of the modern nation state, which places the rational,
detached, autonomous epistemic subject at its center. This construction is
premised on an understanding that mathematics constitutesthe highest point of
human reason, that ‘logico-mathematical structures are the structures of rational
thought’ (Walkerdine, 1988, p.6). As Walkerdine (1989) elaborates ideas about
reason and reasoning cannot be understood outside considerations of gender.
Since the Enlightenment, if not before, the Cartesian concept of reason has been
deeply embroiled in attempts to control nature. Rationality was taken as a kind
of a rebirth of the thinking self, without the intervention of the women. The
rational self was a profoundly masculine one from which woman was excluded,
her powers not only inferior but also subservient. The historical evolution of
mathematics as a discipline has thus come to define it as a masculine domain.

Standpoint Theory and
Knowledge Location
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Gender and Pedagogic Practices Women and others without power in the society are excluded by this definition,
as lacking in the rationality required to access mathematical knowledge. In the
case of women, this view acquired legitimacy through notions of women’s ‘innate’
inferiority which originated in the 19th century and continues to circulate in
contemporary times. While mathematics appears to be value free and to report
universal truths is based on masculine values and perceptions. The construction
of this ‘masculinist domain’ is aided by the complete lack of references in
textbooks to women mathematicians, the absence of social concerns in the
designing of curricula which would enable children questioning received gender
ideologies and the absence of reference to women’s lives in problem sums. A
study of mathematics textbooks found that in the problem sums, not a single
reference was made to women’s clothing, although several problems referred
to the buying of cloth, etc. (AWAG, 1988).

Classroom research also indicates a systematic devaluation of girls as incapable
of ‘mastering’ mathematics, even when they perform reasonably well at verbal
as well as cognitive tasks in mathematics. It has been seen that teachers tend
to address boys more than girls, which feeds into the construction of the
normative mathematics learner as male. Also, when instructional decisions are
in teachers’ hands, their gendered constructions colour the mathematical learning
strategies of girls and boys, with the latter using more invented strategies for
problem-solving, which reflects greater conceptual understanding (Fennema,
2000). Studies have shown that teachers tend to attribute boys’ mathematical
‘success’ more to ability, and girls’ success more to effort (Weisbeck, 1992).
Classroom discourses also give some indication of how the ‘masculinising’ of
mathematics occurs, and the profound influence of gender ideologies in patterning
notions of academic competence in school (Manjrekar, 2001). With performance
in mathematics signifying school ‘success’, girls are clearly atthe losing end.
It is important to acknowledge that mathematical competence is situated and
shaped by the social situations and the activities in which learning occurs.
However, school mathematics has little relation to the social worlds of children
where they are engaged in mathematical activities as a part ofdaily life. Open-
ended problems, involving multiple approaches and not solely based on arriving
at a final, unitary, correct answer are absent in the way mathematics is
approached in our schools. An overriding assumption of school mathematics
is that an external source of validation (the teacher, textbooks, guidebooks) is
always needed for mathematical claims. This approach acts to the disadvantage
of all learners, but often acts to the disadvantage of girls. Is it possible to think
of a gender-inclusive and gender-sensitive mathematics curriculum at the school
level which goes beyond textbooks? Do we know enough about how girls learn
mathematics, how they approach problems, what kinds of problems they find
appealing and challenging? Is it possible to think of a ‘less masculine’
mathematics? Feminist mathematics educators are strugglingto define what a
feminist approach to the study of mathematics might be. Some are examining
the ways that females and males think and how they learn mathematics. Some
are concerned with using women’s voices and their historiesto identify important
questions. Others are examining the language of mathematics to determine
whether it is gendered. Folk mathematics provides a rich resource to draw on
for such an approach, and needs to be incorporated in the curriculum.

Language

Language is an integral component of culture. It encodes a culture’s values and
preoccupations and transmits and disseminates them. It cuts across all disciplines,
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is basic to the construction of knowledge and has pervasive and wide-ranging
implications for gender relations. Hence it is very important to examine how
gender is encoded in language. Like other representations,linguistic representations
too are a marker of women’s position in the society. We need to question our
commonsensical assumption that the sexes share “a common language”. Existing
language is patriarchal and inscribed with the inequitable power relations of
society. Since language is andocentric there is a need to change it: to make
it responsive to not only for women’s use but for society. While gender
differences are crucial in understanding how language functions differently, it is
also important to remember that men and women are not homogenous groups—
they are in turn defined by class, culture, ethnicity differences. Therefore, it is
essential that we recognizedifferences while rejecting stereotypes of sex
difference in language use. Feminist critique of language can be mapped along
several axes: Feminist critiques argue that the fundamental semantic and
grammatical structures of language construct male as positive and femaleas
negative, attributing value to “male” qualities and denying them to the “feminine”.
Language functions as a carrier of ideas and assumptions which are naturalized
and reinforced through everyday exchanges. They become so conventional that
we miss their significance. Sexism pervades language — it penetrates its
morphology (e.g. word endings), affects stylistic conventions and functions
through something as common and everyday as the generic use of “man” to
designate all humanity. Similarly, in naming conventions women were traditionally
marked either by their father’s or their husband’s surname —passing from one
to the other. The titles Miss and Mrs. indicate women’s maritalstatus, whereas
there is no such indicator in men’s titles. Therefore, the need to sensitize students
to the way that language functions and how it entrenches ideas and naturalizes
power differences is pervasive. This is not just an issue of certain words being
offensive. However, it is also important to highlight that because these norms
have been historically constructed they can also be unmade - hence the need
for feminist deconstruction and reconstruction.

Feminist critiques of language are also concerned with whether the world is
“named” or represented from a masculinist point of view or whether they
reproduce a stereotyped view of the sexes. “Names” are a culture’s way of
fixing what will count as reality. It is argued that languagedoes not merely project
something that is out there and already exists but also shapes and constitutes
it as well as our attitudes towards it. Thus, using language differently can change
conditions and situations. Students should therefore be taught that language
matters, not only on the superficial level of “political correctness” but on the
deeper level of changing attitudes and thereby situations that obtain in the world.
Using the word “black” instead of “negro” or “differently able” instead of
“disabled” or “sex worker” instead of “prostitute” is not just about greater social
acceptability but about being aware of histories of oppression, segregation and
moral condemnation and the will to change it. A critical exploration of the sexist
terminology in human sexuality clearly illustrates how women’s passivityis
linguistically reinforced through the lexicon and its implications for the identity
formation of boys and girls. The language used to describe intercourse whether
colloquial or clinical constructs the male as active (“penetration” as opposed
to “enclosure” etc.). Feminist scientists have shown how the language of biology
reinforces these stereotypes in the sphere of cell reproduction too. Also, words
which are “neutral” take on sexual also negative connotations when applied to
women. Schulz points out how words like “professional” and “tramp” when
applied to women mean “loose woman”. Also, how certain words like “slag”,
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Gender and Pedagogic Practices “slut” etc. are only feminine in application and use. Parallel instances to
characterize male promiscuity do not exist or at least are rare. These words
are consistently used to sexually harass girls as well as to regulate their sexuality.
Not only are the girls subject to sexual harassment, but are also denied access
to the language of sexuality. Women are thought unfeminine or coarse if they
write or speak of sex. The need to make a language of sexuality, physicality
and bodies available to our students, particularly girls is extremelyimportant.
We have heard cases of young girl students falling ill because of their inability
to articulate bodily needs, functions or dysfunctions particularly in mixed classes
or in mixed pedagogical situations. The language of sexuality in textbooks is
caught between the awkward evasions of Moral Science texts and the clinical
abstractions of biology books. None of these address the ground realities of
students’ sexual lives and particularly the socio-cultural aspects of sexuality as
it obtains within the entrenched gender systems. The language of literature,
conventional metaphors, ways of writing also do not reflectfemale lives, bodies
or ways of being. The language of female subjectivity is absent in traditional
male dominated literary discourse. This makes the subject of teaching literature
texts (which are usually male authored texts, very few women authors are
represented in middle or high school “rapid readers” or literary selections) in
classrooms particularly challenging. In producing textbooks for literature teaching
as well as in class-room situations we need to question the liberal humanist
invocation of “universal values” or “human” values which refuses to take material
distinctions of class, gender, location or identity into account. This is an attitude
which pervades much of our literature teaching in classrooms. Teachers struggle
to explain why a poem about a bunch of daffodils that delighted Wordsworth
is a “universal”, “human” document that children from say West- Midnapore
who barely understand the language must relate to. However,this is not to suggest
that no literature other than our own or describing experiences not our own
should be taught, or that “relevance” should be decided along very narrow
utilitarian lines. But perhaps the same sense of literary merit could be
communicated to the student without insisting on the “universality” of the
experience (which may really be quite specific and alien as far as the student
is concerned) and without insisting on a complete identification on the part of
the student which only confuses and distances her. This is equally true of teaching
male authored discourses where the specificities of the authorial position should
be made transparent so that as readers the students do not feel compelled to
identify with situations patently not their own. However, this is not to say that
they should not be encouraged to be sympathetic to these different situations.
That would defeat the very purpose of teaching literature which should ideally
be a means of sensitizing students to the specificities of human experiences and
feelings. We must address the issue of silence in women’s speech andwriting.
Women are silent because adequate words do not exist, because society censor’s
certain forms of women’s articulation, because silence can sometimesalso be
subversive. Yet paradoxically women are stereotypically characterized as
garrulous and gossipy. But their speech is disparaged. Also, women are
associated primarily with certain kinds of speech like private confessional
outpourings (letter, diaries etc.), story – telling etc. Most of these genres too
are not taken seriously. They are “private” forms of language, confined to the
home, family or the community. Women are rarely associated with public
communication like religious rituals (there are taboos on women being ordained
as priests, articulating prayers or preaching publicly), political rhetoric, legal
discourse, science, poetry.

Female voices and concerns are absent from high culture. But they are equally
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excluded from sub-cultures. It is considered inappropriate for women particularly
from the upper and middle classes to indulge in swearing, joking, or using slang.
There is a need not only to make women’s silences heard, but also to break
them by questioning taboos and dogma against women’s speech within the
existing structure. Textbooks should not replicate this system of silencing and
exclusion and teachers should sensitize students to be aware of them in language
and culture. Traditional linguists have suggested that women’s language is
timorous, conservative, overly polite, trivial in subjectmatter given to repetition,
simple and illogical and incomplete syntax. According to Lakoff, female
inadequacies of language are not markers of biological or “natural” inability in
women but are signs of inadequacies in culture which socializes women as timid,
meek and polite and deferential (which is part of the training to be subordinate).
Other linguists have shown that women use language in a unique way and have
seen the difference not as “inadequacy” but as a positive quality (Irigaray etc).
These works have challenged the male standards of “good” or “adequate”
language use. The fact that women ask more questions or use more “hedges”
(like “rather”, “somewhat”, “you know” etc.) is not a sign of their insecurity
but a mark of a more inclusive and less aggressive or dominating manner of
speaking. Perhaps it is crucial to re- examine the values which underlie a certain
mode of speech characterized as “male”. So, while the girl child should be
encouraged to be assertive in class etc., she should also be taught to question
these values as the only desirable ones. She must be heard and not ignored,
but she must not think that the only way of doing it is by being confrontational
or undemocratic. So, appropriation of male prerogatives should go hand in hand
with questioning the very rules of the game. Not only in the realm of the spoken
language have women been silenced, the written language has also been
monopolized by the powerful. Women are not the only group affected by
illiteracy, but gender differences in literacy rates are striking. Where education
is a scarce resource it is thought more profitable to educate boys. But besides
economic compulsions there are political ones too. Powerful groups fear that
education can empower the powerless and incite them to protest. In this context,
the divide between written and oral communication becomes crucial. In modern
societies, the language of permanence and authority is the written language and
it is privileged over the oral. This is problematic because the oral is the means
of communication most easily accessible to the powerless. Perhaps both in our
text books and in classrooms we need to be a little critical of the written word
in general and learn to challenge the dogmatic authority of the book. While
the students should learn to value the text, the power of the written word should
not overwhelm them or deafen them to the possibilities of other forms of
communication.

6.9 IMPLICATIONS OF STANDPOINT THEORY
FOR STAKEHOLDERS OF EDUCATION

Education of women has been justified in the interests of supplementary income
generation, lower fertility rates and population control, better mothering skills,
upholding “tradition” and spiritual values, and improvingsocial cohesion. Most
of these interests address women as instruments for upkeep of the family and
society, sacrificing or ignoring their very identity and rights as individual human
beings. The paradox here is that education, which has been a site for the
reproduction of social values and stereotypes which bind and constrain, is also
potentially a site for empowerment.

Standpoint Theory and
Knowledge Location
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Gender and Pedagogic Practices Moreover, the State and other agencies who “shape” and transmit education
through curriculum and pedagogy are also caught in this paradox. On the one
hand, they become instrumental in reinforcing subordination and perpetuate the
status-quo and on the other, take on a progressive mantle. The contradictions
and tensions that this situation produces is then replicated in thecontradictory
messages inherent in the construction of knowledge in textbookstoo. It is very
often observed that the same textbook can show women as equal in one lesson,
and mock women in another.

If education policy is committed to gender equality then this contradiction needs
to be addressed, and the development of unambiguously progressive perspectives,
in the very construction of knowledge must be acknowledged as a focus of
transformation. The curriculum’s presentation of gender relations is frequently
based upon popular assumptions or upon ideas perpetuated bydominant groups.
And it normally posits the male as the normative epistemic subject. It rarely
considers the differentiated contributions, capacities and perspectives of women.
Alternative Gendered Frameworks of Knowledge require equal reflection of the
worlds of both men and women and carry within them the seeds of a just
social transformation.

Addressing the Hidden Curriculum

The Hidden Curriculum implies, organizational arrangements, including, rituals and
practices in everyday school life like segregated seating,separate lines for girls
and boys, or having them form separate teams, differential task assignment
and sexual division of labour in school like boys allowed to go out of school,
girls sweep, clean, serve water, present bouquet in functions, systems of rewards
and punishments, disciplining of boys and girls through different strategies,
teacher’s labeling patterns, teacher-student and student-student interactions. Also
teaching and learning materials, classroom practices, evaluation and assessment
procedures and language policy are all components of curriculum ‘learned’ in
school. It demands investigation of the contexts within which the children make
meaning of, or respond to, these notions, through the filterof her/his subjective
experience while growing up as female/male in society. While it is important
to understand, the ideologies underlying the presentation of gender in school
textbooks, it is equally pertinent to examine how these ideologies are expressed
at the level of everyday school practices, experiences and pedagogic practices.

Teacher as Facilitator

Feminist pedagogy emphasizes participatory learning and teaching, within which
subjectivity, emotion and experience have a definite and valued place. While
participation is a powerful strategy, its pedagogic edge is blunted when it is
ritualized. Participation, when seen as an instrument to achieve certain specified,
predetermined objectives and where the teacher’s own ideasdominate classroom
discussions is not meaningful. It involves appreciation ofthe importance of starting
from experience of both students and teachers.

The curriculum also must accommodate pedagogic strategies that deal with
the idea of conflict, between what is observed and valued in contemporary
society, in the social worlds that children inhabit, and what can be in a gender-
just and less violent world. To use conflict as a pedagogic strategy is to enable
children to deal with conflict and facilitate awareness of its nature and role in
their lives.
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If children’s social experiences are to be brought into classrooms, it is inevitable
that issues of conflict must be addressed. Conflict is an inescapable part of
children’s lives. They constantly encounter situations which call for moral
assessment and action, whether in relation to subjective experiences of conflict
involving the self, family and society, or in dealing with exposure to violent conflict
in the contemporary world. Yet the official curriculum tends to treat knowledge
as neutral, erasing conflict to legitimize a certain vision of societyand its
knowledge, a vision that is related to dominant discourses.

The school teacher plays a key role in maintaining, modifying and reshaping
her understanding of the location, in terms of her class, caste, gender, religion,
sexuality and region. In the present scenario, where a considerable number of
children belonging to diverse groups bring with them a variety of cultural
practices, knowledge systems, ways of seeing and an understanding of identity
becomes critical for the teacher.

What is expected from the teacher? Initiating processes of placing value on
the world of the learner while simultaneously developing abilities in the child
to reflect on her world and engage with new forms of knowledge, the teacher
could facilitate the child towards positive identity formation. This would require
the teacher to ‘Unlearn’ her own given assumptions regarding norms, values
and ideals. In the absence of this, the teacher’s own biases and pre-conceptions
would make the adoption of such objectives and pedagogies mere rhetorical
statements to be enacted through mechanical, ritualized processes. Issues of
curriculum and pedagogy require critical attention to make education gender
sensitive.

What a Gender Sensitive Education Should Focus On

Promoting self-recognition, a positive self-image and self-actualization stimulating
critical thinking, deepening understanding of the gendered structures of power,
including gender, enabling access to resources, especially to an expanding
framework of information and knowledge, developing the ability to analyze the
options available, and to facilitate the possibility of making informedchoices,
reinforcing the agency of girls to challenge gendered structures of power and
take control of their lives.

Therefore, removal of biases and addressing inequalities are not simple tasks,
they are complex and challenging. To meet the challenge, all the stakeholders
must view education in terms of its transformative potential, as a social
intervention that works towards re-examining existing realities. Then only
education will become the single most powerful process for redressing the
inequities of gender, and will facilitate the forging of new valuesand forms of
society that would enable both women and men to develop theirhuman capacities
to their fullest and thereby moving from the given to realizing innovative ways
of imagining our future.

Exemplar Gender Inclusive Activities

Many people believe an activity is a way of learning which involves physical
participation of the children, and is something which is fun for them like
dramatization, rhymes and songs, puppet play, fun games and so on. All these
can serve as very good learning activities. The risk is that often these activities
are conducted for their own sake by the teachers and therefore, although joyful,
may not lead to any learning. Given below are some of the cooperative
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Gender and Pedagogic Practices learning activities which provide a scope for gender inclusion in teaching- learning
process.

Activity 2: Just a Minute

�x Take 10-15 small household objects like bangles, tooth paste, shaving cream,
knife, one or two-rupee coin, lipstick, pencils socks etc. and place them
in a tray.

�x Put the tray on a table and keep it on the back side of the classroom.

�x Ask each student to go one by one, and let him or her observe the articles
in the tray for a minute.

�x When a student comes back ask him/her to recall the objects observed
and then write down the names of the objects he/she can recall.

�x Ask them to share one by one how many articles each of them could recall.

�x Have a discussion on the objects each student could recall, it is quite possible
that a girl could recall stationary articles and a boy cosmetics and household
articles. Give positive reinforcement for the type of articles they could recall,
saying statements like:

�x “It seems that Ram helps his parent’s in house hold work. That is why
he could recall more of household articles”.

�x “Sunita has a keen interest in studies that is why she could recall more
of stationery articles”.

�x Ask the student to reflect and share why they were able to recall those
specific items

Learning Outcomes

�x Improvement in the skill of observation

�x Improvement in the ability to recall

�x Exploration of area of interest of students

�x Learning about diverse types of objects we come across in oursurroundings
and their use.

�x Removal of gender role stereotyping.

Activity 3: Think-Pair-Share

Think pair share starts with the individual and finishes with the whole group.

�x Provide the group/class a topic like “how essential is water” or “road safety”.

�x Ask students to recall and write down points about what they already know
about the topic.

�x Ask students to make a pair with another student. Make sure that the pair
includes a girl and a boy.

�x Ask each pair to share their current understanding to reach an agreement.
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�x Finally ask them to share this information with the whole class,make sure
that both boys and girls participate in the process of sharing.

Learning Outcomes

�x Enhances thinking

�x Sharing of knowledge

�x Development of communication skills

�x Equal participation of boys and girls

�x Brings out a boy’s and a girl’s perspective on different issues and they learn
from each other’s experiences

Activity 4: Introduce Your Partner

�x For a class of 20 make 20 slips. Take two slips at a time and writeopposite
words like Black-white, Day-night, Brother-sister etc. Put each of the slip
in separate container.

�x Ask boys of the class to pick up slips from one container and the girls
from another one.

�x Ask students to read the word written on the slip and find out the student
who is having the slip upon which opposite word is written.

�x This way you will have 10 pairs of a boy and a girl in each.

�x Tell the pair to ask the following questions to each other.

Your name

Your father’s name

Your mother’s name

Number of siblings you have

What does each member of your family do?

Your hobbies, interest, likes, dislikes etc.

Anything else they feel like asking

�x Now ask all the pairs to introduce each other based on the conversation
they had.

Learning outcomes of the Activity

�x Rapport building

�x Provides concrete learning experiences in Environmental Studies on the topics
like “my family”, “a day in my life”, “my neighbourhood” etc.

�x Improvement in communication skill.

�x Improvement in socio-personal skills like sharing, cooperation and respect
for each other.

Standpoint Theory and
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Check Your Progress II

3. What is hidden curriculum?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

6.10 LET US SUM UP

Feminist standpoint theorists make three principal claims: (1) Knowledge is
socially situated. (2) Marginalized groups are socially situated in ways that make
it more possible for them to be aware of things and ask questions than it is
for the non-marginalized. (3) Research particularly that focuses on power
relations should begin with the lives of the marginalized. It has been one of
the most influential and debated theories to emerge from second-wave feminist
thinking. Feminist standpoint theories place relations between political and social
power and knowledge center-stage. These theories are both descriptive and
normative, describing and analyzing the causal effects of power structures on
knowledge while also advocating a specific route for enquiry, a route that begins
from standpoints emerging from shared political struggle within marginalized lives.
Feminist standpoint theories emerged in the 1970s, in the first instance from
Marxist feminist and feminist critical theoretical approaches within a range of
social science disciplines. They thereby offer epistemological and methodological
approaches that are specific to a variety of disciplinary frameworks, butshare
a commitment to acknowledging, analyzing and drawing on power/knowledge
relationships, and on bringing about change which results in more just societies.
Feminist scholars working within many disciplines—such as Dorothy Smith,
Nancy Hartsock, Hilary Rose, Sandra Harding, Patricia Hill Collins, Alison
Jaggar and Donna Haraway—have advocated taking women’s lived experiences,
particularly experiences of (caring) work, as the beginning of scientific enquiry.
Central to all these standpoint theories are feminist analyses and critiques of
relations between material experience, power, and epistemology, and of the
effects of power relations on the production of knowledge.

6.11 UNIT END QUESTIONS

1. Why do issues relating to gender and other social inequalities relating to
caste, class, race, and ethnicity need to be addressed through education?

2. What are the challenges ahead in addressing social inequalities relating to
caste, class, race and ethnicity, through education?

6.12 ANSWERS TO CHECK YOUR PROGRESS

1. Primary standpoints are traditional standpoints, being self-generated from
direct experiences of marginalization. Those occupying secondary standpoints,
however, do not have direct access to experiences of marginalization and
are accordingly grounded in primary standpoint agents.
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2. This is because of the dissimilarities in circumstances in which these two
sets of people live.

3. The Hidden Curriculum implies, organizational arrangements, including,
rituals and practices in everyday school life like segregated seating, separate
lines for girls and boys, or having them form separate teams, differential
task assignment and sexual division of labour in school.

6.13 REFERENCESAND SUGGESTED READINGS

1. Baldwin P and Baldwin D, “The Portrayal of Women in Classroom
Textbooks,” Canadian Social Studies 26: 3 (1992), 110-114.

2. Bowell, T. “Feminist Standpoint Theory.”The Internet Encyclopedia of
Philosophy.n.d. Web. April 16, 2016.

3. Crumley II, Jack S.An Introduction to Epistemology. Ontario: Broadview
Press, 2009. Print.

4. Harding, Sandra. “Rethinking Standpoint Epistemology: What is ‘Strong
Objectivity’?” Knowledge and Inquiry: Readings in Epistemology.Ed.
K. Brad Wray. Ontario: Broadview Press, 2007. 352-384. Print

5. Kumar Indu, 2011 “Content Analysis on Gender Perspective ofElementary
Level Environmental Studies/Social Science Text books of Rajasthan Board”

6. National Curriculum Framework 2005, NCERT

7. National Curriculum Framework 2005, Position Paper, National Focus
Group on Gender Issues in Education,2005, NCERT

8. http://communicationtheory.org/the-standpoint-theory/#

9. http://www.iep.utm.edu/fem-stan/

Standpoint Theory and
Knowledge Location



50

Gender and Pedagogic Practices
UNIT 7 PARTICIP ATORY

CLASSROOM
Structure

7.1 Introduction

7.2 Objectives

7.3 Gender Auditing of Classroom Transactions

7.4 Approaches for Creating Gender Sensitive Teaching and Learning
Environment
7.4.1 Gender Sensitivity through Teaching of Languages

7.4.2 Gender Sensitivity through Teaching of Mathematics

7.4.3 Gender Sensitivity through Teaching of Environmental Studies

7.4.4 Teacher as a Counselor for Creating Gender Sensitivity

7.5 Gender Sensitive Classroom through Participation and Representation

7.6 Changing Power Equations in Classroom

7.7 Implications of Deconstruction and Reconstruction of Teaching
Methodology

7.8 Let Us Sum Up

7.9 Unit End Questions

7.10 Answers to Check Your Progress

7.11 References and Suggested Readings/Resources

7.1 INTRODUCTION

The teachers are a valuable resource and at the forefront for bringing about
pedagogical and curricular changes. As professionals, they contribute in imparting
quality education and bringing about a qualitative change in the teaching and
learning environment of the schools. They play a pivotal role in transmitting equity
to their students and assist in removing all types of social andcultural barriers.
They are the facilitators of transforming information into knowledge. Being
facilitators of knowledge, they need to critically question the society norms of
patriarchy and reflect on women’s traditionally subordinated position in the
society. The schools located in all contexts are an important agency of
socialization and has a key role in the growing up process of children. The
children are not only introduced to formal education in the school but are
provided with several spaces for interaction and informal learning. It is important
for the schools to provide requisite spaces for girls and boys to grow up in
an enabling environment. For this, the teachers need to analyze their own
socialization and attitudes to ensure that the curricular transaction is equitable
for boys and girls. This unit will help the teachers understand the importance
of gender equality in shaping the personality of boys and girls in their
impressionable years and the need for its mainstreaming in the entire schooling
ethos.
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7.2 OBJECTIVES

After reading this unit, you should be able to:

�z understand the relevance of gender auditing of classroom transactions.

�z create gender sensitive teaching and learning classroom environment.

�z create gender sensitive classroom through participation and representation.

�z create a change in the power equations of the classroom through
participatory methods

�z understand the implications of deconstructing and reconstruction of teaching
methodologies.

7.3 GENDER AUDITING OF CLASSROOM
TRANSACTION

Gender refers to a socially determined and culturally specific difference between
women and men. Gender issues are not just women’s issue but they are issues
that concern both men and women. The concept of gender as an important
social construct is important for planning, managing, and monitoring of classroom
processes. For this the issues related to girls and women should be seen in
relation to boys and men and should not be seen in isolation.

The gender roles played by both men and women are not determined biologically
but by the socio-economic and cultural factors in the society. Women in most
societies perform domestic and reproductive activities; in addition, they are
involved in unskilled economic productive roles also. Thisdouble burden of work,
results in heavier work load for women as compared to men. Thus, women
work in both paid and unpaid areas and very often in paid work undertaken
they are not remunerated. This is perhaps one of the main reasons that they
do not find place in our economic surveys. These gender roles are consciously
or unconsciously portrayed by teachers and students in the classroom dynamics.
For promoting gender equality and making it an achievable goal of classroom
processes, there is a need to instill the attitude of valuingwomen work by children
of different age groups.

Children learn a lot from out of school and they constantly encounter situations
in which they have to assess and judge involving self, familyand society. They
have to be provided with the learning situations which will involve unlearning
gender both at individual and collective levels. This can be done through
pedagogic strategies which deal with as to what is observed in contemporary
society and what can be in a gender inclusive society. To make the curriculum
transaction gender sensitive it is important to analyze the static and changing
roles and position acquired by men and women in different socio-cultural context.
Further there is a need to identify and address all forms of diversities and
inequalities, to be able to develop and strengthen gender equality in classroom
transactions.

Gender auditing of classroom transaction involves the process whereby teacher
can examine the type of disparities that exist between boys and girls and analyze
how they are constructed through curriculum transaction. Gender audit is done

Participatory Classroom
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Gender and Pedagogic Practices by teachers to fully understand the gender related gap between boys and girls
in the classroom in terms of construction of knowledge and through hidden
curriculum. Curriculum transactions include everything that occurs in a learning
environment in the teacher learner interaction, the activities and assignments,
evaluation and communication.

Hidden curriculum is what students absorb in school which may or may not
be a part of the formal course of study for example the interaction of the students
with peers, teachers or other adults, how they perceive different people based
on class, race, religion or gender. It includes learning that takes place within
and outside classroom in an unintended manner. It also includes as to what
ideas and behaviours students feel as acceptable or unacceptable. It is usually
unacknowledged in formal settings and is assumed that they do not need to
change.

In schools, many teachers support traditional gender roles andthey praise girls
and boys for their “feminine” and “masculine” qualities. There are differences
in boys and girls school uniform rules. Girls and boys are askedto help around
the school in gender specific roles like boys are asked to help moving the furniture
and girls are asked to clean and serve. Even while providing guidance related
to subject and careers they may be provided with gender specific advices.

In other curricular activities like sports, boys are encouraged to join boxing,
cricket etc. and girls generally play kho-kho, badminton etc. The formal
curriculum apparently does not discriminate between boys and girls but the hidden
curriculum reinforces stereotyped notion of gender identity through the process
of gender socialization.

The gender analysis of classroom transaction both formal and hidden helps the
teacher to identity the specific needs and strengths of eachstudent whether boy
or girl. This will help in planning and management of classrooms in different
settings to ensure equal participation of both boys and girls according totheir
identified needs and potentials.

The gender based stereotyping in the society is the most common way of
portraying gender inequality. The teacher’s forms attitudes based on stereotyping
acquired by them during their own upbringing and culture transmissions acquired
formally and informally. Teacher thus needs to be gender sensitive herself first
for gender auditing of classroom transactions. The teachers should first identify
the gender differences experienced in all schooling activities and then analyze
the implications of these differences for the planning and implementation of
activities in the classroom and outside classroom activities. The tasks assigned
to boys and girls based on gender need to be identified and studied in-depth
and the gender constraints experienced by both boys and girls related to their
participation need to be identified and studied. The teacher can perform the
gender auditing of the classroom transaction by answering simple questions like:

�x Does she/he segregate girls/boys in the classroom e.g. letting girls sit on
one side and boys on the other side of the classroom?

�x Does she/he have only one monitor in the class either a girl or a boy?

�x Does she/he provide opportunities to both girls and boys to participate
in all types of activities?

�x Does she/he discourage gender-based distribution of rolesand responsibilities
in school like asking girls to receive a chief guest and boys to look after
arrangements?
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�x During group activities does she/he separate groups of boys from girls.

�x Is any effort made for girls to improve their participation e.g. by asking
them to read aloud in class and directing questions at them and encouraging
them to answer?

�x Does she/he discourage gender based participation of children in games,
sports and cultural activities organized in and outside the school?

�x Does she/he organize activities to counter negative stereotypes about boys
and girls?

�x Are there any activities like sports and cultural events organized by him/
her or students that tend to eliminate gender-based discrimination and
promote gender friendly environment in the school?

�x Whether she/he perpetuates traditional behavior in the classroom like calling
on boys first and encouraging interruptions, argumentations and other
traditionally male behaviours while discouraging girls from the same
behaviours?

�x Does she/he follow a different pattern of rewards and punishment for boys
and girls?

�x Does she/he or the school encourage both boys and girls to express their
opinions, needs and concerns freely?

Activity 1

1. Identify other activities performed by the teacher in a classroom which will
help them in gender auditing of classroom transaction.

2. Prepare a checklist of hidden curriculum practices in school from a gender
perspective.

Check Your Progress I

1. What is the gender auditing of classroom transaction?

.............................................................................................................

.............................................................................................................

.............................................................................................................

2 What is the hidden curriculum in the classroom?

.............................................................................................................

.............................................................................................................

.............................................................................................................

3. How can the hidden curriculum be made gender sensitive?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

Participatory Classroom



54

Gender and Pedagogic Practices
7.4 APPROACHES FOR CREATING GENDER

SENSITIVE TEACHING AND LEARNING
ENVIRONMENT

It is a well-known fact the gender is a cross cutting concern across all disciplines
and is basic to the construction of knowledge. The knowledge which hasbeen
shaped in every discipline and through the medium of language makes the
inequalities of gender seems natural. It is important to criticallychallenge this
and deconstruct this knowledge for redressing the inequities.

Discriminatory traditions and practices that exist in any society are sustained
because of the prejudicial attitudes of the people of the society and language
used. These attitudes are influenced by one’s own socio-cultural environment.
The teacher should help students to reflect on their personal value systems and
perceptions of gender issues. Discussions can be held on certain statements like.

- Men are the heads of households and all decisions related to the family
should be taken by them.

- Men and women should be equal partners in all development processes.

- A women’s place is home and she should concentrate on household chores
and child rearing activities.

- Men and women should share household responsibilities and decisions

- Women should have same rights and opportunities as men.

- Discussion can be held on the cartoons given below on the rights of women
to pray in religious places.

Source:Hindustan Times, 30 January 2016

Discussions should also be held on prevailing attitudes andwhether gender roles
are static or do they change with time and place. The people’s values are all
influenced/conditioned by the society in which they live. Values are attached
to the roles of women and men. As roles are not biologically determined but
are determined by socio-economic and cultural conditions they can change. When
roles change the personal value, system also needs to change.
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Source:H.T. 27 May 2016

The education of girls and women is considered as important for supplementary
income generation, reducing fertility rate and thus controlling population and for
better family upkeep. They have never been seen as individual human beings
or having their own identity. This also shapes our education system and
classrooms. The curriculum presentation of gender relations is very often based
on the ideas perpetuated by the dominant group i.e. males. The contributions,
capacities and perspectives of women are very rarely recognized independently.
To generate awareness among the students on gender sensitivity, the following
activities can be conducted in the classroom.

Source:H.T, Wednesday, June 08, 2016

�x Teacher can ask the students to critically analyze the newspaper clipping
as to how gender analysis does not operate in vacuum-it always works
in tandem with forces of caste, class and religion.

Participatory Classroom
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Gender and Pedagogic Practices �x An activity can be done to make the students understand that differences
between men and women can lead to creation of constraints for both girls
and boys. The activity will focus on the fact that this difference is not based
on biological differences but created due to socialization. The boys and
girls can be asked to write the characteristics common to menand women,
three exclusively male characteristics and three exclusively female
characteristics. Since there are no exclusive male characteristics that no
woman has and vice versa in an ideal situation student should not come
up with any characteristics in the second and third options.However, some
students may write same characteristics exclusively for male and female.
Discussions should be held to question the barrier between the feminine
and the masculine which limits the self-development of bothgirls and boys.
Discussions should be held on as to what are the biggest differences between
individual people regardless of their sex or between girls and boys. These
differences may influence the occupational choice or life priorities of
individuals.

�x Girls and boys can be asked to name the characteristics whichare typically
female or typically male. They will also think about advantages and
disadvantages that male and female characteristics conferupon being men
and women. Discussions can be held on how many and what kind of
constraints are related to the traditional stereotype of the male role for
men and female role for women. Which constraints would the girls and
boys would like to eliminate and how.

�x Students can also be asked to bring newspaper clipping showing menand
women engaging in various activities. These activities can be categorized
as most frequent “men’s and women’s” activities. Then the students may
be asked to modify them in which women will do the male activities and
vice versa. Students can be motivated to create the pictures depicting
women doing “typical male” activities and men doing “typically female”
activities, for example a muscular man holding a baby. This will lead children
to understand that most activities can be done easily by both women and
men.

In all activities related to reflection of one’s own gender role it is very important
not to judge students’ statements and thus avoid labeling. For children, many
experiences can be painful or they may find difficult to speak about theirown
life and family. It is therefore better to use an approach where children can
use other examples from media or historic personalities. Once the children
articulate stereotypes in their own words then there shouldbe discussions about
the stereotype’s alternatives. It is also important that for the teacher to know
that while conducting activities it is important to foster a discussion where
everyone is involved. Discussions should be done with an open mind and with
respectful approach.

While forming groups for the activities whether to form mixedgroup boys and
girls or single sex group will depend on the theme and the type of discussion
we want to have with students. If a discussion is held on a theme of gender
roles than a more free and open discussion can be held if it is a single sex
group of boys and girls. In a separate group, there is a higher chance to get
to the root of the gender stereotype restraining the lives of girls and boys. They
can better and more openly focus on their own gender role rather than on that



57

of opposite sex. In mixed groups, the gender role discussion lapses into some
kind of competitions as to who is better and who is worse. The results of
the group discussions should be presented in diverse ways like verbal
summarization, through posters, role plays, pantomime etc.

7.4.1 Gender Sensitivity through Teaching of Languages

Language is a valuable tool for expressing and reinforcing gender stereotypes
and teacher’s verbal statements should be gender sensitive. When we speak
about important personalities one should explicitly say that important personalities
are both men and women. We should speak about female writers, rulers, or
scientists etc. When we speak about house hold chores it should not be presumed
that it is only women’s task but it should be emphasized that it is both women
and men who can carry them out. If the text books have gender stereotypical
language teachers can motivate the students to modify the text and make it
gender sensitive. In a language, a lot of stereotype adjectives are used for men
and women who portray them as masculine and feminine. The adjectives used
for women are: adorable, charming, sweet, lovely, divine, beautiful, submissive,
gentle, emotional, affectionate, soft hearted, talkative, weak, appreciative,
attractive, dependent, sentimental and the adjectives used for men are: cool,
terrific, great, adventurous, creative, energetic, aggressive, ambitious, assertive,
confident, courageous, daring, handsome, independent, logical, rational, self-
confident, robust, strong, tough, unemotional etc.

Language cuts across all disciplines and is basic to the construction of knowledge;
as a result, it has wide ranging implications for gender relations. The generic
use of word man in language designates all humans. Similarly, women are
traditionally known by their relational category either by their father’s or
husband’s name or as mother of, sister of daughter of etc. Therefore, it is
important to sensitize students to the way language functions and how it
naturalizes power difference. It does not merely project which already exists
but also shapes our attitudes towards it. Thus using language differently can
actually change conditions and situations. While knowledge construction and
concept formation from a gender perspective in teaching of languages, the
following points should be kept in mind:

�x Use of sexist language should be avoided and communication should be
done using gender sensitive language in the classroom

�x Use language in such a way that it develops a sense of mutual respect
and dignity, cooperation and sharing among boys and girls

�x Encourage children to speak about their personal experiences fromhome
to school giving equal opportunity to both girls and boys

�x Teacher can tell real stories of local role models of brave women, educated
women, women writers/poets, women entrepreneurs, eminentand talented
women using their own local resources such as newspapers, magazine etc.

7.4.2 Gender Sensitivity through Teaching of Mathematics

It is a common myth that Mathematics is not for girls.Another view is that
the syllabus of Mathematics and its teaching does not have any scope of gender
discrimination and stereotyping. It is important to break this myth through our
curriculum and its transaction by the teachers.

Participatory Classroom
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Gender and Pedagogic Practices While doing knowledge construction and concept formation in mathematics
following points should be kept in mind -

�x Use both men and women pronouns/pictures to introduce a unitor concept.

�x Work at the home is equally important and productive and should be
projected (through mathematical problems) as a responsibility to be shared
by all members of the family.

�x Dignity of work in all walks of life should be reflected through exercises
projecting computation of time, labor, and energy consumed at each job.

�x Reinforce growing participatory roles of women/girls in all works oflife.
Depict women/girls in no-traditional, new occupational roles such as women
as managers, traders, executive, businesswomen, driving their own vehicles,
pilots, scientists, mathematicians, industrialists etc.

�x Show both women and men in problems/visuals related to moneytransaction
e.g. buying, selling and as owners of property.

�x Highlight through mathematical illustrations that both sexes have equal right
in the family property.

�x Develop decision making competence in both boys and girls equally through
teaching of mathematics.

�x Explain through mathematical problems that female population is less than
male population in our country and the declining sex ratio.

7.4.3 Gender Sensitivity through Teaching of Environmental
Studies (EVS)

Environmental studies are integration of nature with humanbeings which makes
students to interact with social and physical environment as a whole. EVS teaches
them to become sensitive towards their life, their rights and duties, caring and
sharing, respect for each other, etc. while doing knowledge construction and
transaction of EVS it should be seen that –

�x Physical attributes and differences do not reflect superiorityor inferiority.
There should not be any discrimination between boys and girls being
different in physical attributes. Care should be taken to note individual
differences in capabilities, abilities and aptitudes of children.

�x Basic body structures, functions and requirements are alsosimilar for both
boys and girls therefore, no discrimination should be made in providing
food, health care and learning experiences.

�x Avoid portraying women and men in stereotypical roles e.g. women fetching
water, cooking, looking after children and men working outside homes in
offices and fields.

�x In visuals show persons in various economic activities e.g. scientists, as
women because women are also contributing in these activities.

�x While teaching EVS involve girls in conducting experiments, practical
activities. If they are hesitant for any reason, encourage them, motivate them
to ask questions.
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�x Collect information about eminent women who may be scientists, historians,
social workers, panchayat members, activists, local leaders etc. and give
their examples at relevant places while teaching EVS. This will motivate
girls to continue their education and may help in developinga positive self-
concept among them.

�x Preservation and conservation of the Habitat is responsibility of all.

7.4.4 Teacher as a Counselor for Creating Gender
Sensitivity

The teacher cannot just define his/her role as a knowledge giver but she/he
needs to be a facilitator of knowledge and act as a counselor for overall
development of the students. Both boys and girls face challenges, problems and
difficulties in their lives. But the girl child faces them more dueto the societal
expectations and she being a girl. Teacher should act as a counsellor to guide
girls and boys for their social and psychological development. For this the teacher
can take-up the activity given below as a starting point.

Collect information about the students, which can be done through simple group
activity by making mixed groups of both boys and girls in the classroom and
by asking them to write individually on a sheet of paper, their personal information
their strengths, their weaknesses and parental expectations. Brain storming can
be done on the responses obtained for boys and girls. This will provide a gender
analysis of the differences that occur in that stage of life and help the teacher
to perform his/her duties as a counselor in an effective manner.

It is important for the teacher to know that not all problems can be solved
by the teacher but at least she/he can develop among studentsa positive attitude
for dealing with the problems. She/he should help the students to arrive at a
solution rather than solving the problem on her own.

The adolescent girls need greater counseling as they have to cope with
psychological and physical changes occurring due to puberty.There are certain
beliefs and restrictions due to the menstrual cycle like not going to thetemple
or talking to boys freely. All these impact the self-concept of girls and require
help from the teacher. As a counselor, it is important for the teacher to keep
his/her personal biases aside and address the problem from the students’
perspective.

The teacher must be careful and sensitive while responding so as not to pass
wrong messages to the students for e.g. when girls are fighting among themselves
the teacher might say do not fight like boys. When the boys get emotional,
the teacher might say do not cry like girls. The teacher should be gender sensitive
and not pass such messages. The issues should be handled in such a way that
they develop a positive attitude towards the other gender.

In some cases, it is possible that students who are a part of the classroom
have already been confronted with some negative implications of gender
stereotypes like gender based violence, sexual harassmentor pressures to confine
to set norms of being masculine and feminine, thus it is necessary toapproach
these issues with sensitivity. The teacher should counsel and mentor both female
and male learners with regard to the continuation of their studies, job perspective
and psycho-social needs. This support should be provided ina gender sensitive
way so that both boys and girls do not choose stereotyped paths. For instance,

Participatory Classroom
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Gender and Pedagogic Practicesgirls should not select subjects traditionally regarded asbeing more “feminine”
or boys should not select subjects that are regarded as beingmore “masculine”.

Activity 2

1. What other approaches according to you can make knowledge
construction in classroom gender sensitive?

2. Gender cuts across all disciplines; analyze the other disciplines like
history, Geography, Economics etc. from a gender perspective.

7.5 PARTICIPATION AND REPRESENTATION
AS VALUES OF GENDER SENSITIVE
CLASSROOM

The construction of the female learner as passive may act against her within
the participatory teaching and learning context. In the name of classroom
discipline a strict devision is maintained between girls andboys and a girl who
is interactive is pulled up for transgressing the ‘gender code’. Changes in
curriculum and classroom organization through participation and representation
of girls and women will help in creating gender sensitive environment. In
participatory activities, all children can sit on the floorto reinforce equality. They
can be engaged in small group work of mixed genders or in mixedpairs. Equality
can be modeled through planning and performing activities together. Girls are
generally shy and do not open in front of boys but group participatory activities
will help in breaking this. In private girls behave with a certain kind of freedom
but when they are in public or around boys their behavior change is significant.
This would instill in them confidence to do things in front of boys.

Boys and girls should be equal partners in participation andin decision making.
Girls generally lack self-confidence because of the low valuation of their work
as a result they are hesitant to assume leadership roles. They need to be
motivated to take up these leadership roles.

The girls and boys together can play snake and ladder kind of games to
understand the different forms of hurdles faced by girls and boys.

For participation and representation as a value for Gender Sensitive Classroom
the teacher should-

�x Break down hierarchies and power networks that exclude girls and women.

�x Development of greater understanding and conditions whichlead to bullying,
sexism and homophobic behavior.

�x Value pupils’ experience and knowledge and have closer involvement of
students in planning and evaluating their educational work.

�x React cautiously to unfriendly and potentially gender-biased attitudes that
learners may demonstrate towards other female and male learners. Help
learners question these attitudes in order to prevent them from happening
in the future
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�x Give both female and male learners an equal opportunity to write on the
writing board and to present their work or answers to the class.

�x Give similar duties to both female and male learners (example cleaning,
moving furniture, etc.)

�x Support and encourage both female and male learners to be class leaders,
possibly having one female and one male as co-leaders.

�x If possible rearrange the structure of the classroom seating. This will help
in developing an informal and personal connection among students in the
classroom.

�x Use materials that portray female and male characters in equal numbers
and involved in similar activities. If not, the teacher should try to call on
learners and help them challenge stereotypes in the portrayal of female and
male characters in the teaching/learning materials used

�x Display posters on the walls that portray female and male characters in
equal numbers and involved in activities together

�x Give all students equal attention in advising and mentoring and don’t
overlook capable but quiet students.

�x There are gender differences in communication styles. All the students should
be encouraged to participate. In general boys respond to thequestion more
confidently, aggressively and quickly. They are more spontaneous in the
class. The girls on the other hand wait longer to respond to questions in
class, choosing their words and constructing the answers before speaking.

�x Be careful in whom to call upon and how to respond to their questions
and answers. React positively to the responses of both boys and girls.
All the students should be encouraged to response. Give eachstudent equal
attention and equally specific feedback.

�x While curriculum transaction care should be taken to use gender neutral
language and attempt should be made to learn all students’ names. Try
and highlight the contributions of women in all walks of life, this will provide
female students with a greater feeling of connection and inclusion. Revise
curricula if necessary to include female experiences and to include them
in more than just stereotypical ways.

�x The students should be encouraged to learn in cooperative small group
which is an effective strategy for motivation and achievement of students.
The project works and class assignments can be given in groups which
will encourage students to work together as a team. Monitor classroom
dynamics to ensure that discussion does not become dominated by verbally
aggressive students.

�x Educators have reported that there is a general decline in school
performance among girls entering adolescence that can be related to the
decline in the self-esteem of girls as they attain puberty. Thus teachers need
to identity this and help girls to come out of it.

Participatory Classroom
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Activity 3

Identify differentparticipatory activities which can be conducted to make
the classroom gender sensitive.

Empower boys with skills to overcome their gender oppressive attitudes
and behaviours such as machoism, bullying, sexual affronts.

7.6 CHANGING POWER EQUATIONS IN
CLASSROOM

It is very important for the teacher to assert that equality involves developing
in the learner the ability to question the relation of power in the society. A teacher
through gender sensitive pedagogy can help in changing power equations in the
classroom. While teaching he/she should take care as to whose knowledge is
more valued and who can speak. Encouraging a child to speak in class may
be important for some children and learning to listen to others may be of priority
to others. A teacher’s role is to provide a safe space for children to express
themselves and at the same time initiate a healthy interaction. An atmosphere
of trust would make the classroom a safe space where children can be
acknowledged and where resolutions can be mutually worked out. Aspace where
they can practice informal ways to interact with each other and build skills to
negotiate with conflicts outside the school. Particularlyfor girls the classrooms
should be spaces to encourage decision making, to question the bases of their
decision and to make informed choices.

Considering female learners as passive may act against them within the
participatory teaching and the learning contexts. Schools generally in the name
of classroom discipline propagate gender based constructions where strict
divisions are maintained between boys and girls. A girl who is interactive is
discouraged as her behaviour does not fit in the gender code.

The teachers can address the power relations in classroom more effectively by
understanding the social milieu of the students and making them unlearn any
biased form of socialization. While teaching, teachers must be aware of the
socio-cultural practices prevalent in the areas from where the students come
from and even about the locales and surroundings area near the school. Schools
and classrooms should not be closed structures and there is a need to reach
out to the community and nearby locality to make knowledge construction gender
sensitive.

The teachers can themselves gather information about the gender perceptions
of the community and try to sensitize the community with the help of students.
The students can gather information about the work done by men and women
in the locality and discussions can be held regarding it. Theremay be a source
of water like lake, tube well, hand pump etc. in the village. The students can
collect information regarding the use of water source by men and women and
the gender division of labour related to water and who gets more affected by
it, which will help to raise crucial questions on power relations.

The teacher can bring newspaper/magazine articles into theclassroom and discuss
the issues raised in them. They can watch serials, films and popular programs
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and develop media analysis skills. Let students say just what they feel and think,
encourage them to simply express and articulate. Debates can be facilitated
related to violence which will exercise their minds and emotions. Teacher can
ask the students to hold group discussions in a participatory manner on the
articles below with their family members as to-

- Whether treating women as witches in society is just.

- Whether a crime like rape can be pardoned by just touching the feet of
the survivor.

Source: HT, Wednesday, July 27, 20

Source: TOI 4 Feb. 2016

Participatory Classroom
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Gender and Pedagogic Practices The students can be taken to slum areas for evolving strong response and
awareness. They have to be provided with emotional support which will help
them in voicing anger, pain, frustration, as well as joys, dreams and hopes. By
this they will learn to work through issues and developing balance. Issues need
to be raised in a very gentle way, creating a safe space for sharing. At the
same time not threatening their identities and comfort zones.

Teachers can without being patronizing or condescending, praise and encourage
girls in their work and extend invitations for further assistance as needed. There
should be a zero-tolerance policy with clear punitive measure for gender-based
teasing and harassment in the class and outside the class. To make students
understand the power equations in the society which in turn will help them to
change the par equations in the classroom, the teacher can ask the students
to perform the following activities.

�x Students can be asked to imagine themselves in shoes of others like boys
can imagine themselves in the roles of the girls and girls in the roles of
boys. Discussions can be held as to – How they are going to behave
in the family, school, sports and other activities. What would they want
to do which they could not do while they were a girl/boy? Would they
like to stay in this situation, why and why not?

�x Two mixed groups can be made in the classroom and create a scenewhere
the students must visit their relatives house for a function of a new born
baby. The baby is small and they have not seen the baby. The only thing
they know is that she is a girl and her name is Khanak. The second group
will be told that the baby is boy and his name is Mihir. What present
would they be giving to them as a girl or a boy, which kind and colour
clothes, which toys, which kind of other things. Discuss as to why they
thought that these presents are good for Khanak and Mihir.

�x Students can be asked to analyze the way men and women are depicted
in both print and non-print media. They can identify the kinds of activities
women and men do in advertisements. What products men and women
are promoting? What jobs men and women are doing in media portrayal?
They also may identify the stereotypical qualities of womenand men being
stressed upon in the media. There can also be discussion of some of the
media portrayal which shows breaking of gender stereotypes.

�x Teachers can ask the students to analyze the following news items and
hold discussions as to how it will help in breaking gender stereotypes.

Source: H.T- 1.12.2015
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Source: H.T. 16.11.2015

We can speak with students about the extent of differentiation of ideas about
men and women in literature, film, fine arts and in everyday life. Discussions
can be held on the implications of one-sided representationof men and women
in the lives of people.

�x Students should be made to understand that though we are both women
and men but first we are human beings. For this the students should be
asked to describe the characteristics of a human being to an alien from
another planet. Some of the students may give more “Male” characteristics
as a human being’s characteristics. This will help the students touncover
the seeming gender neutrality that for being a human being is equivalent
to usually being a man and that woman’s experiences are less visible. This
can be further extended to the invisibility of women’s experiences in
textbooks, media and other sources.

�x The students can work with their textbooks with a lens of gender sensitivity
so that they can see how textbooks represent men and women. Discussions
can be held on how men and women are depicted and how frequently
they occur in content, visuals and illustrations. The kind of roles they are
depicted in who is missingfrom the textbook and in which situation they
can be included occur in it. Discussions can also be held on whether the
characters and situations in the textbook are identical to or different from
real life. What implications can the one-sided depiction of certain groups
of people have. What stereotypes does this one-sided depiction of women
and men boys and girls reinforce? We can speak about diversities of
everyday life that is often missing from textbook for example fathers taking
care of babies, female scientists, female pilots, diverse types of families
a single mother, families with adopted childless children’s couples, transgender
families. The rights of the transgender people can be discussed through
some newspaper articles as given below:

Participatory Classroom
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Source: H.T.16 April 2015

Source: H.T. 11 November 2014

Activity 4
Try and analyze how power equations make the play in school gendered.

7.7 IMPLICATIONS OF DECONSTRUCTION
AND RECONSTRUCTION OF TEACHING
METHODOLOGY

In the past few years there has been a constant effort by the feminist critiques
to expand the boundaries of knowledge across disciplines byincluding the issues
related to gender and other social inequalities such as caste, class and religion.
There is a need to have insights into the nature of power and hierarchy analysis
of the importance of gender division of labour, the divisionbetween public and
private and re-valuing of women’s experiences. The linkages between gender
and curriculum are complex and challenging and unless the textbooks and
teaching methodologies incorporate gender perspectives, the curriculum will
portray gender biases. Therefore, it is important for the teacher to recognize
the importance of gender and ensure that gender perspective is incorporated
in the teaching methodologies so that the students imbibe the value of gender
equality.



67

The engagement of student and teacher in the classroom is important as it has
the power to define whose knowledge will become a part of school related
knowledge and whose voice will be more heard in shaping this knowledge.
The students should not just be observers but should be the part of the
discussions and solving issues related to their education.It is necessary to develop
their mental skills and make them reason independently. The teacher will have
to deconstruct her own teaching methodology according to the need of the
students especially for children from underprivileged backgrounds especially girls
as the world they inhabit and their realities are underrepresented. The teacher
will have to reconstruct such methodology like participatory teaching and learning
which involves subjectivity, emotions and experiences of the students, which will
help the child to critically understand her surroundings and empower herself.
Though participation is a powerful teaching methodology but the teacher has
to be cautious in using it often as the teacher’s own ideas dominateclassroom
discussions and it may not be meaningful for the students. It should involve
appreciation of experiences of both students and teachers. Real participation
works with the principle or recognizing differences. The students share and reflect
on their individual differences along with this they also relate the experiences
of others who may not be sometimes a part of their social reality.

The students should also be made to learn from conflict as strategy. Students
face conflicts related to violence of various kinds, like child sex abuse, seeing
domestic violence at home, communal violence and violence at school in the
form of bullying. They may even face conflict with their own self, performance
in examination, parents’ expectations and other adolescent issues. The students
come with their own socialization and conflicts to the classroom. Conflict
becomes an important part of their lives. They constantly find themselves in
situations where moral judgments are passed by the family and the society. The
knowledge given in the curriculum is neutral and does not deal with these
conflicts. The teacher should provide with alternate ways of dealing with such
conflicts both at the individual and collective levels. Especially related to gender
the students need to deal with the idea of conflict between what is observed
and valued in contemporary society in the social worlds that children inhabit
and what can be in a gender equal and world with less of violence.

The students can be asked to respond to following picture which shows the
zeal with which the girls are going to school and the boy in thepicture is smiling.

Source: H.T. 22 March 2015

Participatory Classroom
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Gender and Pedagogic Practices If a teacher is teaching a topic in the class and the students critically question
the received knowledge the teacher should be able to reconstruct her teaching
methodology by group discussions or other participatory learning methods which
will encourage the learners to comment, compare and think about elements that
exist in their own environment. It is essential to equip students to read against
the grain, whether it is a biased text book or any other literacy sources in their
own environments. They can even use songs as a powerful medium of discussion,
comment and analysis in cultures that are primarily oral. As therepositories of
knowledge exist in different mediums, all these forms whether television,
advertisements, songs, paintings etc. can be used for creating a dynamic
interaction among the learners themselves.

The implications that arise from such teaching methodologies differ in different
educational settings based on location, background of learners and different
subjects. Reconstruction of such methodology results in changes in curriculum
and classroom organization which results in the increased participation of girls
and women and other underrepresented groups of students. Ithelps in questioning
the curriculum and breaking down of hierarchies and power networks that
exclude girls and women as pupils or teachers. There is a greater understanding
of the conditions which lead to bullying, racism, violence and other unruly
behavior. The teachers can start valuing students’ experiences and knowledge
and involve students in planning and evaluating their educational work. There
is an increase in critical consciousness among students and they can challenge
narrowed conceptions, prejudices and stereotypes. Thus, deconstructing and
reconstructing teaching methodology will help provide space for individual
students to express themselves freely in the classroom, without fear of judgment
and stereotyping.

Activity V

Reading against the grain is an important methodology for deconstruction
and reconstruction of knowledge. Give some examples as to how it can
be used to make the classroom gender sensitive.

Check Your Progress II

4. How can gender sensitivity be promoted through teaching of different
disciplines?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

5. How can a teacher change power equation in the classroom?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................
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7.8 LET US SUM UP

Gender as we all know cuts across all disciplines and is basicto the construction
of knowledge. The critical challenge is of deconstructing the knowledge that
portrays inequalities of gender. This can be done through analytical participatory
and pro-active pedagogical strategies in the classroom. Approaches that equally
reflect the life worlds of both girls and women make visible the invisible and
will help in changing power equations in the classroom. Pedagogy should move
from a transmission mode to a more affirming participatory and a dialogical
interaction between the teacher and the students. This is necessary for recognizing
the needs of girls and other marginalized students and for creating a learning
environment in which their voices are heard. The pedagogy must incorporate
conflict as transitional strategy in the classroom.

7.9 UNIT END QUESTIONS

1. Reflect upon your own classroom processes from a gender perspective
as discussed in the module.

�x Have there been any situations in your life where you have questioned
the gender norms?

�x What approaches have been used by you in your classrooms that
encourage learners to comment, compare and think about elements
that exist in their own-environment?

�x Analyze any teaching learning material used by you from a gender
perspective.

7.10 ANSWERS TO CHECK YOUR PROGRESS

1. Gender auditing of classroom transaction involves the processes whereby
the teacher can examine the type of disparities that exist between boys
and girls and analyze how they are constructed through curriculum
transaction. It helps in understanding the gender related gaps between boys
and girls in the classroom in terms of construction of knowledge and through
hidden curriculum. It involves auditing of everything thatoccurs in a learning
environment in the teacher-learner interaction, the activities and assignments,
evaluation and communication. It helps the teacher to identify the specific
needs and strengths of each student whether a boy or a girl and helps
in planning and management of classrooms in different settings to ensure
equal participation of both boys and girls according to their identified needs
and potentials.

2. Hidden curriculum is what students absorb in school which may or may
not be a part of the formal course of study for example the interaction
of the students with peers, teachers or other adults, how they perceive
different people based on class, caste, religion or gender.It includes learning
that takes place within and outside classroom in an unintended manner.
It also includes as to what ideas and behaviours students feel as acceptable
or unacceptable. It is usually unacknowledged in formal settings and is
assumed that they do not need to change.

Participatory Classroom



70

Gender and Pedagogic Practices 3. The teachercan ask the girls and boys to help around the school without
consideringtheir specific roles like boyscan be asked to clean and
serve and girls can be asked to help in moving the furniture. In other
curricular activities like sports, girls can be encouraged to join boxing;
cricket etc. and boys can be encouraged to play kho-kho, badminton etc.
The teacher should not segregate boys/girls in the classroom e.g. letting
girls sit on one side and boys on the other side of the classroom. There
can be two monitors in the class both a boy and a girl.

Equal opportunities should be provided to both girls and boys to participate
in all types of activities. Gender-based distribution of roles and responsibilities
in school like asking girls to receive a chief guest and boys to look after
arrangements should be discouraged. Cultural events and other activities
should be organized in schools that tend to eliminate gender-based
discrimination and promote gender friendly environment inthe school. The
teacher should address her own biases like whether she perpetuates
traditional behavior in the classroom like calling on boys first and
encouraging interruptions, argumentations and other traditionally male
behaviours while discouraging girls from the same behaviours.

4. Gender is a concern across all disciplines and should be integrated in all
the disciplines of knowledge.Language is a valuable tool for expressing
and reinforcing gender stereotypes and a teacher’s verbal statements should
be gender sensitive. When we speak about important personalities one
should explicitly say that important personalities are both men and women.
We should speak about female writers, rulers, scientists. When we speak
about the house hold chores it should not be presumed that it is only the
women’s task but it should be emphasized that it is both women and men
who can carry them out. If the text books have gender stereotypical
language, teachers can motivate the students to modify the textand make
it gender sensitive. In language, a lot of stereotype adjectives are used
for men and women which portray them as masculine and feminine. Use
of sexist language should be avoided and communication should be done
using gender sensitive language in the classroom.

In the knowledge construction and concept formation in mathematics the
teacher should portray work at the home as important and productive with
the help of mathematical problems. Dignity of work in all walks of life
should be reflected through exercises projecting computation of time, labor,
and energy consumed at each job. Growing participatory role of women/
girls in all works of life should be reinforced. Women and girls should be
depicted in no-traditional, new occupational roles such as women as
managers, traders, executive, businesswomen, driving their own vehicles,
pilots, scientists, mathematicians, industrialists etc.Both women and men
should be shown in problems/visuals related to money transaction e.g.
buying, selling and as owners of property.

Environmental Studies is integration of nature with human beings which
makes students to interact with social and physical environment. EVS
teaches them to become sensitive towards their life, their rights and duties,
caring and sharing and respect for each other. The teacher should emphasize
that physical attributes and differences do not reflect superiority or inferiority.
There should not be any discrimination between boys and girls because
of having different physical attributes. Care should be taken to note individual
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differences in capabilities, abilities and aptitudes of children. Basicbody
structure, functions and requirements are also similar for both boys and
girls therefore, no discrimination should be made in providing food, health
care and learning experiences. Avoid portraying women and men in
stereotypical roles e.g. women fetching water, cooking, looking after children
and men working outside homes in offices and fields. In visuals persons
should be shown in various economic activities e.g. scientists, as women
because women are also contributing in these activities. Information about
eminent women who may be scientists, historians, social workers, panchayat
members, activists, local leaders etc., can be given which will motivate the
girls to continue their education and may help in developinga positive self-
concept among them.

5. A teacher through gender sensitive pedagogy can help in changing power
equations in the classroom. While teaching she should take care as to whose
knowledge is more valued and who can speak. Encouraging a child to
speak in class may be important for some children and learning to listen
to others may be of priority to others. A teacher’s role is to provide a
safe space for children to express themselves and at the same time initiate
a healthy interaction. An atmosphere of trust would make the classroom
a safe space where children can be acknowledged and where resolutions
can be mutually worked out. A space where they can practice informal
ways to interact with each other and build skills to negotiate with conflicts
outside the school. Particularly for girls the classrooms should be spaces
to encourage decision making, to question the basis of their decision and
to make informed choice.

The teachers can address the power relations in classroom more effectively by
understanding the social milieu of the students and making them unlearn any
biased form of socialization. While teaching, teachers must be aware of the
socio-cultural practices prevalent in the areas from where the students come
and even about the locales and surrounding areas near the school. Schools and
classrooms should not be closed structures and there is a need to reach out
to the community and nearby locality to make knowledge constructiongender
sensitive.
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8.1 INTRODUCTION

In the previous Unit you have read about the participatory classroom. By now,
you have understood the meaning and importance of participation in the
classroom. What are the ways in which the process of classroom participation
function and operate at various levels? In this Unit, we will study the debates
on constitutional provisions and laws. For instance, laws such as ‘Sexual
Harassment at Workplace Act, 2013’ and so on. What is the relationship
between laws and gender equality? How have laws brought equality at the
societal level? What are the policies and programmes that are dealing with
gender equality? Therefore, we need to understand the major debates raised
by such policies, programmes and laws in the larger context of gender and
society. However, to promote gender equality, what kind of efforts the schools
and institutions should consider breaking the existing gender stereotypes? How
can schools be engaged to bring out gender equality in everyday life of school
children? We will discuss all these issues at length in this unit.

8.2 OBJECTIVES

After studying this Unit, you should be able to:

l learn constitutional and legal provisions on gender;
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Gender and Pedagogic Practices l know the policies and programme addressing gender equality;

l engage with the debates on women’s and human rights; and

l critically analyze the gender stereotypes in schools.

8.3 CONSTITUTIONAL PROVISIONS AND LAWS
RELATED TO GENDER

Gender and laws are the prime topics of discussion in the national and
international discourse. Laws are the key instrument of empowerment for women.
Thus, it is very important to engage with the legal provisions and its impact
on gender. Let us read a few constitutional provisions and laws which talk about
gender equality. The Constitution of India is a legal, moraland political document
that guarantees equal rights to all citizens in the country.TheFundamental Rights
ensure the safeguarding of individual liberty, along with them theDirective
Principles also provide justice to the citizens in every sphere such as the
economic, social and political across caste and community.

The Fundamental Rights and the Directive Principles of State Policy are stated
to be the central principles in the nation state as given in the Constitution. As
FlaviaAgnes argues, “The Fundamental Rights are justiciable rights which protect
individuals from arbitrary, prejudicial State actions. Equality, non-discrimination,
freedom, liberty, and protection to minorities are its primary pillars”(Agnes,
p. 84: Constitutional Debates). On the other hand, the Directive Principles are
the authentic body in the Constitution of social revolution.According to Agnes
“The essence of the Directive Principles lies in Article 38 which echoes the
Preamble:

The state shall strive to promote the welfare of the people by securing and
protecting as effectively as it may a social order in which justice, social economic
and political shall inform all the institutions of the national life” (Agnes, p.84:
Constitutional Debates)

Let us learn about some of the major interventions done in the Constitution
for rights of women for gender equality. (The following details/ citations are
taken from the bookWomenRights and Law by Thomas B.Jeyaseelan
S.J.pp.87-90)

Article 14: Equality before Law: The State shall not deny to any person equality
before the law or equal protection of the laws within the territory of India.

Article 15: Prohibition of discrimination on grounds of religion, race, caste, sex
or place of birth.

(1) The State shall not discriminate against any citizen on grounds only of
religion, race, caste, sex, and place of birth or any of them.

(2) No citizen shall, on grounds only of religion, race, caste, sex, place of
birth or any of them, be subject to any disability, liability, restriction or
condition with regard to-

(a) access to shops, public restaurants, hotels and places of public
entertainment; or
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(b) the use of wells, tank, bathing ghats, roads and places of public resort
maintained wholly or partly out of State funds or dedicated to the
use of the public.

(3) Nothing in this article shall prevent the State from making any special
provision for women and children.

(4) Nothing in this article or in clause (2) of article 29 shall preventthe State
from making any special provision for the advancement of anysocially and
educationally backward classes of citizen or for the Scheduled Caste and
the Scheduled Tribe.

Article 16: Equality of opportunity in matters of public employment

Article 17: Abolition of untouchability

Article 19: Protection of certain rights regarding freedom of speech, etc.-

a) To freedom of speech and expression;

b) To assemble peacefully and without arms;

c) To form associations or unions;

d) To move freely throughout the territory of India;

e) To reside and settle in any part of the territory of India

f) (right to property – deleted)

g) To practice any profession or to carry on any occupation, trade or business.

Article 21: Protection of life and personal liberty

No person shall be deprived of his life or personal liberty except according
to the procedure established by law.

Article 23: Prohibition of traffic in human beings and forced labour-

(1) Human trafficking and other similarforms of forced labour are prohibited
and any contravention of this provision shall be an offence punishable in
accordance with law.

(2) Nothing in this article can prevent the State from imposing compulsory
service for public purposes, and in imposing such service State shall not
make any discrimination on grounds of religion, race, caste or class or
any other form.

Article 24: Prohibition of employment of children in factories, etc.

No child below the age of fourteen years shall be employed to work in any
factory or mine or engage in any other hazardous employment.

Article 39(d): The State is directed to provide equal pay for equal work;

Article 42: State is directed to make provisions for ensuring and human conditions

Strategies to Promote
Gender Equality in the

Classroom
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Gender and Pedagogic Practices of work and maternity relief; and Article 15(A)(e) of the Indian Constitution
says that, a fundamental duty is imposed on every citizen to renounce practices
that are derogatory to the dignity of women.

However certain interventions of laws through various judgments are remarkable.
The efforts of women’s groups/ women’s movement are also significant towards
the question of women’s equality and rights in which the Constitutional provisions
are making positive interventions. For instance, The Maternity Benefits Act, 1961,
The equal pay for equal work under the enactment of The Equal Remuneration
Act,1976, The Protection of Women from Domestic Violence Act -2005, The
Sexual Harassment at Workplace -2013 are some of them. Moreover, the
demand for reservation for women in parliament or campaignsagainst political
violence, rape, dowry, sex selection abortion, and surrogacy and so on are also
addressed. The Nirbhaya case of 16th December 2012 brought the new
discourse about criminal amendment laws with the recommendation of Justice
Verma Committee. The committee has also recognized the category of martial
rape which can be considered as a landmark intervention for the feminist
movement. It also talks about acid attacks, child sexual abuse, Khap panchayats
and honor killing etc.

Check Your Progress I

1. Write details about article 15 of the Indian Constitution.

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................

You must know the Labour Laws for empowerment of women.

l The Factories Act, 1948- Several provisions protecting women at
workplace are in this Act, for instance, occupational safety, provisions of
sanitation and crèche facilities.

l The Mines Act- This Act prohibits the employment of women underground
and provides for restricted timings of work for women employed above
the ground.

l Maternity Benefit Act, 1961- This Act Provides for maternity leave and
benefit to protect the dignity of motherhood and justice.

l The Equal Remuneration Act, 1976- This Act provides equal remuneration
to men and women workers for same work or similar work.

(Cited from Saumya Uma, pp. 70-92).
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Nature of the
offence

Cognizable
Bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Bailable

Cognizable
Bailable

Non-cognizable
Bailable

Cognizable
Bailable

Cognizable
Bailable

Cognizable
Non-bailable

Maximum
Punishment

3 months or fine or
both

Minimum: 7 years
Maximum: Life
imprisonment

Life imprisonment or
10years and fine

10 years and fine
Life imprisonment or
10years and fine

Imprisonment or
10years and fine or
both

Imprisonment and 10
years and fine

Imprisonment or 7
years and fine or
both

2 years or with fine
or both

1 years or with fine
up to Rs.1000 or
with both

3 years or with fine
or with both

7 years and with fine

Imprisonment for life
or 10 years and with
fine

No.

1

2

3

4

5

6

7

8

9

10

11

12

Section

294

304 B

313

314

315

316

317

318

323

324

325

326

Offence

Doing any obscene
act in any public
place; singing,
reciting or uttering
any obscene songs,
ballad or words in
or near public place

Dowry Death

Causing
miscarriage without
woman’s consent

Death caused by
act done with intent
to cause
miscarriage;
-if done without the
consent of the
woman

Act done with
intent to prevent a
child being born
alive, or to cause it
to die after its birth

Causing death of
unborn child by act
amounting to
culpable homicide

Exposure and
abandonment of
child under twelve
years, by parent or
person having care
of it with intention
of wholly
abandoning

Concealment of
birth by secret
disposal of dead
body

Simple hurt-wife
beating

Simple hurt with
dangerous weapons
or means

Grievous hurt-wife
beating

Grievous hurt with
dangerous weapons
or means
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13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

354

363A

366

366 A

366 B

372

373

374

376

376 A

376 B

376 C

376 D

377

493

Assault or use of
criminal force to a
woman with intent to
outrage her modesty

Kidnapping or
obtaining the custody
of the minor in order
to employ such minor
for the same reason

Kidnapping or
obtaining or inducing
woman to compel her
for marriage or cause
her defilement, etc.

Procuration of minor
girl

Importation of girl
from foreign country

Selling or letting to
hire a minor for
purpose of
prostitution

Buying or obtaining
possession of a minor
for purpose of
prostitution

Unlawful compulsory
labour

Rape

Intercourse by a man
with his wife during
separation

Intercourse by public
servant with woman
in his custody

Intercourse by
superintendent of jail,
remand home, etc.

Intercourse by any
member of the
management or staff
of a hospital with any
woman in that
hospital

Unnatural offences

Cohabitation caused
by a man deceitfully
inducing a belief of
lawful marriage

Cognizable
Bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Non-bailable

Cognizable
Bailable

Cognizable
Non-bailable

Cognizable
Bailable

Cognizable
Bailable

Non-
Cognizable
Bailable

Cognizable
Bailable

Cognizable
Bailable

Cognizable
Bailable

2 years or fine or
both

10 years and fine
Imprisonment for life
and fine

10 years and fine

10 years and fine

10 years and fine

10 years and fine

10 years and fine

1 years or fine or
with both

Minimum: 7 years
Maximum imp. For
life

2 years and fine

5 years and fine

5 years and fine

5 years and fine

Imprisonment for life
or 10 years and fine

10 years and fine
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28

29

30

31

32

33

34

35

494

495

496

497

498

498 A

500

509

Bigamy-Marrying
again and during
lifetime of husband or
wife

Some offence with
concealment of former
marriage from person
with whom subsequent
marriage is contracted

Marriage ceremony
fraudulently gone
through without lawful
marriage

Adultery

Enticing or taking
away or detaining with
criminal intent a
married woman

Husband or relative of
husband of a woman
subjecting her to
cruelty

Defamation

Word, gesture or act
intended to insult the
modesty of a woman

Cognizable
Non-Bailable

Non-Cognizable
Non-Bailable

Non-Cognizable
Bailable

Non-Cognizable
Bailable

Non-cognizable
Bailable

Non-cognizable
Bailable

Non-cognizable
Bailable

Cognizable
Non-Bailable

7 years and fine

10 years and fine

7 years and fine

5 years or fine

2 years and fine

3 years and fine

2 years or fine or
both

1 year or fine or both

Source: Women Rights and Law (2005) by Thomas B.Jeyaseelan S.J.pp.
110-116., published Indian Social Institute.

All citizens are equal under the Constitution of India. Let us read some case
studies on law and equality of gender. Let us also read some case studies on
right to equality.

CASE STUDY I

India is witnessing diverse struggles related to the freedomof expression, right
to faith, gender equality and so on. Struggle of Trupti Desai for the right to
stop the gender bias related to the temple entry is one of the most important
and contemporary incidents which has fore grounded multiple dimensions of
equality and faith. In other words, Trupti Desai with other activists of an
organization calledBhumata Brigadedecided to challenge the tradition that
prevents women to enterShani Shingnapurtemple in Maharashtra. They
challenged the belief that the vibrations that come from theidols, harm women
and therefore women are not allowed to enter the sanctum sanctorum. Her
organization was founded in the year 2010 at a village near Pune.Trupti Desai
argued that “My organization made the decision…We were affected when the
temple was “purified” after a girl entered the sanctum. We would have been
thinking of a way that breaks the tradition which discriminates against women”
(Trupti, 2016). She further argued that “I am a devotee ofLord Shaniand
I want the Temple Trust to respect the women” (Trupti, 2016).
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publicity: Bhumata Brigade’s Trupti Desai.

http://economictimes.indiatimes.com/news/politics-and-nation/Im-not-doing-
anything-for-publicity-Bhumata-Brigades-Trupti-Desai/articleshow/50782511.cms

CASE STUDY –II

Religion and individual freedom is always discussed in the context of the ethical
core of the religion versus the individual’s approach/standpoint related to her/
her religion or any form of faith or religion. Patriarchy has penetrated the core
of religion across the globe. Gendered nature of faith thus leads to marginalization
of women who follow that religion.BharatiyaMuslim Mahila Andolanhas
50,000 members in fifteen states. Activists ofBharatiya Muslim Mahila
Andolan, an independent, secular Muslim women’s organization raised the issue
related to Muslim women’s discrimination related toHaji Ali Dargah. They
could enter the sanctum sanctorum via separate entry. Women had to offer
prayers and had a different entry location.

One of the activists saw the steel barricade that prevents women from entering
the sanctum sanctorum. Activists thus visited the members of the Trust and
enquired the reasons for the prevention of the entry. The president of theHaji
Ali DargahTrust said that women who wear certain forms of dresses expose
the parts of their body. It also said that it is done for the “safety and security
of women”. It is also argued that earlier, they were not aware of the provisions
of “shariat and made a mistake and therefore had taken steps to rectify the
same”. The petitioners sought the help of diverse, state authorities to find out
a solution to the problem. Based on the Article 14, 15, and 16 women should
be allowed to enter the sanctum sanctorum like men. Bombay high court’s verdict
ruled in favour of the petitioners in this case has raised several debates related
to the nuances of faith, gender and so on. This judgment created emphasis on
the fundamental rights that are enshrined in the constitution. Religious law and
gender equality are viewed as contradictory and conflictual in nature. It is
questioning, the patriarchal appropriation of religion. Struggles of these sorts that
address the larger questions of gender equality and religion have provoked social
movements in India to rethink about the contemporary debates related to religions
and their positions on gender equality. Thus, women’s assertions for human rights
have expanded the question of social justice. One of the debates that emerged
was whether a custom must be justified or one needs to follow the Constitution.
Right to equal access in the context of religion has widened the societal struggles
related to democratization of entry to sacred realms.

Source: The Hindu, Newspaper. Richa Khare and Shivam Patel,Haji Ali entry
ruling a victory for women say petitioners.

http://www.thehindu.com/news/cities/mumbai/womens-entry-into-haji-ali-sanctum-
a-victory-for-women-say-petitioners/article9037096.ece

Check Your Progress II

2. Write about the struggle of Trupti Desai for the equal rightsof women?

.............................................................................................................

.............................................................................................................

.............................................................................................................

.............................................................................................................
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8.4 POLICIES AND PROGRAMME ADDRESSING
GENDER EQUALITY

Several policies and programmes were introduced since India’s independence.
We shall review the important polices here.

Colonial modernity and its impact on education in India haveraised new questions
related to social mobility, equality and education. Post-colonial education has
witnessed innovative ways of educational thinking and satisfactory results in
society. Gender was central to those concerns related to education. For instance,
National Committee on Women’s education was one of the pioneering
committees that emerged in Postcolonial/post-independent India.Durgabai Deshmuk
played a significant role and it got constituted in the year 1958. The Committee
pointed out that lock of education of girls and boys determines the social
backwardness. National Council for Women’s Education (1959) was formed
as a part of the Committee’s recommendations to design policies to widen
practices related to the education of girls. It broadened the public discourse
by initiating new educational programs that accelerate the consciousness and
social mobility of women from diverse sections.

It is important to revisit history to understand the background of several programs
and policies that were created to end the social disparity related to education.
For instance, Kothari Commission on Educational Reforms (1964-1966) that
was formed to develop the educational scenario in India played a vital role
in the thoughts and practices related to education. It led to the foundation of
State Boards of Education and School Education Commission.These institutions
were created to ensure equality in the field of education. One of the important
committees that considered the larger questions of education and gender equality
was the Committee on the Status of Women in India (1975). It analyzed the
diverse aspects of law. Constitution and administration inthe context of the liver
of women. It also argued that women’s education is underdeveloped. Thus; it
suggested co-education as a viable alternative that can link education and gender
equality. It also suggested common educational program for girls and boys up
to tenth class. It also allowed boys and girls to select all courses on equal
basis. Thus, it tried to minimize the gender stereotyping related with the identities
of students, nature of courses/subjects and so on. It also recommended that
boys and girls at the primary level should be taught dance, music and work.
Some of the chapters in the policy documents exemplify the higher level of
consciousness related to gender equality. For example, chapter named “Education
for Women’s equality” in The National Policy on Education (1986) argued that
education can operate as an “agent of basic change in the status of women”.
It aimed to correct the earlier, gendered inequalities and move towards a bright
world of gender equality. It imagined national education should play a key role
in the development of women. Thus; it addressed the concerns related with
the empowerment of women. It analyzed illiteracy as an obstacle to the overall
growth of women.

Policy makers realized that elementary education also faces gender disparity.
Efforts were initiated through District Primary Education Programme (DPEP)
in the year 1994.It attempted to address the inclusion and opportunities of girls
related to education. It also emphasized on the marginalized sections’ access
to education. It discussed the measures that can tackle the questions related
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Gender and Pedagogic Practices to access, quality and retention of girl students.Broadly, it focused on the
perspectives that reflected on the educational -upward mobility of girl students.

Literacy is one of the key aspects that determine gender equality. Female illiteracy
from the underdeveloped states created problem for the educational opportunities
and status of women in those states in particular and national level in particular.
Therefore, National Literacy Mission was created to address the larger questions
of female illiteracy. In addition to National Literacy Mission, TotalLiteracy
Mission was also started to reduce the illiteracy and genderrelated educational
contraries. Elementary education of girls from marginalized sections is addressed
through the National Programme for Education of Girls at Elementary Level
(2003). It focuses on remedial forms of teaching, helpful courses, provision of
stationery and so on. It also focuses on Girls from scheduled castes, scheduled
tribes, below poverty line sections, minorities, other backward classes and their
diverse aspects such as residential facilities, programmesrelated to personality
development and so on. For instance, it provided residential programmes related
with upper level-primary education for girls from marginalized sections and
provided opportunities for girls from rural areas in different, fundamental levels
of education. It also focused on the significance of communication skills. It
addressed the need of consciousness related to health. Central Social Welfare
Board has introduced condensed course of education to address the educational
needs of the women from the most marginalized communities/regions. It is initiated
in the context of stark gendered divisions that lurk in the vestiges of secondary/
higher education. State based policies have impacted the educational mobility
of the women. For instance, women from the developed states have achieved
higher level of educational mobility than the women from the underdeveloped
states. This hiatus of educational underdevelopment accelerates the inequality
among the women from the diverse caste-class, social compositions. Eleventh
Five Year Plan (2007-2012) has contributed to the gender equality in education
through the increase in representation of girls and boys at the elementary level.
Universalization of secondary education which is a part of the Eleventh Five
Year Plan will lead the Indian education realm in a positive direction. Gender
equality will thus democratize the ethnocentric and patriarchal dimensionsof
educational thought/practice.

8.5 HUMAN RIGHTS AND WOMEN’S RIGHTS

Questions of human rights are transforming according to theglobal and national
political environments. At the same time, the question of citizenship is also
becoming complex across the globe. New social movements have redefined the
understanding of rights through their paradigm shifts fromthe grand ideologies
and traditional, political parties. However, these old as well as new political
praxis coexist and certain consensus persists among them like the larger social
and political conundrums related to the rights of the women.

Patriarchy is the social order that legitimized the domination of men over the
women. Family, by the radical feminists, is considered as a central, social
institution that legitimizes patriarchy (Millet, cited inPilcher and Imelda,2005:95).
One of the central contraries that haunt the Indian society is that of the
contradiction between the political and social dimensions of democracy.
Constitutional privileges empower the diverse sections in society. However,
majority of the society still follows certain stereotypes and taboos related to
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the marginalized sections in the society. Therefore, the complexities of empowerment
and marginalization of women have to be explored in that context. One ofthe
vexing questions before Indian society is whether it has addressed the challenges
that exist before the social mobility of Indian women. What are the antecedents
of the rights of women in India? To explain this question, one needs to know
the vestiges of agency that lurk in the larger terrain of women’s articulations
for their rights. For instance, one needs to revisit the broader debates that
revealed the notion of agency of women in the global/national human rights
context.

It is argued that contemporary Indian women’s movement have“two moments-
the moment of making liberatory demands based on essential identities, and the
complementary moment of deconstructing these identities-right from its beginning
in the mid-1970s” (Desai,1997 :111). It further leads to diverse, political
articulations. It attempted to explore the larger questions related to law and
in turn expanded the meaning of human rights in India. It is further argued that
the autonomous women’s movement has to be seen in the background of the
political change that happened in India during “late 1960s” and “early 1970s”
through the assertions of employees in the public sector, pupils, workers, adviasis
and peasants (Kothari,cited in Desai,1997:121) . It is analyzed that women
activists who were alienated from the male activists who considered the
oppression of women as “secondary to class oppression” madewomen activists
to rethink about their “gendered division of labour” withinthe protest movements”
(Desai,1997,111-.12). It is asserted that western feminist approaches such as
socialist and Marxist feminist interventions influenced the Indian feminist thought/
practice and it led to new forms of rethinking/rereading praxis. “The Report
of the National Committee on the status of the women” (1975) created a
difference in the feminist understanding in India.

It addressed the marginalized location of women in Indian society. It also
accelerated the activities of independent feminist groups. It addressed the issues
related with women and development. Broadly, women’s groups forged alliances
with another human rights activist across India. For instance, the Mathura rape
case based activism condemned the brutal rape of a fourteen-year-old tribal
girl and it sparked new perspectives on the linkages between the status of most
oppressed women and social/political inequality. Legal activism and women’s
activism thus provided new dimension to the law and social change. For instance,
four law professors from the University of Delhi who fought alegal battle during
1978 encouraged the women’s movement to engage with deployment of law
for social transformation. Women’s groups also addressed issues such as sex-
selective abortion, sexual violence and communalism, dowry based violence and
so on (Gandhi, Shah, Kumar, cited in Desai, 1997:113). Women’s groups
diversified the ideological content and modes of resistance across different regions
in India. For instance, they exposed the perpetrators of crime to the public
through ‘public shaming’. Protest marches created major awareness among the
educated and illiterate sections in the society. Poster exhibitions, street theatres
and poster protests created new awareness about the rights, law and justice
among the women who face multiple forms of gendered oppression. Women’s
groups intervened in the field of criminal law to convert thelaw for large scale,
societal transition (Desai, 1007:113).

Women’s self-groups, for Manisha Desai, that supported women at distinct
phases of their life were motivated by the “protest groups’. However, it is
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and depoliticization by the status quo. Activists indulged in serious rethinking
about the nature of patriarchy understood that patriarchy is very much present
in the family of husband as well as natal families. Thus, theycontributed innovative
ideas to understand the oppressed location of women. They emphasized the
universal nature of violence. For instance, autonomous women’s organizations
considered rape as a “violation of human right of a woman to have control
over her body. It is not just a sexual offence; it is an exhibition and confirmation
of power” (Abraham, cited in Desai, 1997:115). Class based feminism of
women’s groups created dissolution among the women activists who argued that
caste reproduces patriarchy. They also argued that social composition of women
group leaders is from privileged-class/caste locations and whether such elite
leaders have the epistemic priority to speak about the rights of the lower class-
caste women. The shift from class to caste is contested. At the same time,
women’s groups have started recognizing the change in such theoretical/practical
shifts. Women’s groups argued for the equal rights related to religion and
challenged gendered/politicized religion. They have adopted very careful approaches
to the issues related to politicization of religion, communal violence and so on.

8.6 ADDRESSING SEXUAL HARASSMENT IN
SCHOOLS

Discussion about sexual harassment is considered as a taboo in a society that
is sexually repressed in all respects. Norms and regulations across theglobe,
thus, condition discourse on the diverse aspects of sexuality. However, these
conditioned discourses about sexuality do not allow any criticalscrutiny of the
exploitation related to sexual behaviour. Sexual exploitationof children thus is
not much debated due to the patrimonial order and its ambiguous silence on
the role of the elders. Silence thus defends traumatic impact on the children.
However, international political discourse and human rights paradigms have
recognized the catastrophe created by sexual harassment in the day to day lives
of children and how it subjects children to certain, psychological states of mind.

However, sexual harassment in schools has become an area of discussion in
the ramified, post-globalized Indian media. The issues and diverse aspects of
sexual exploitation of children are discussed as a part of the debates that deepen
democracy. Those debates thus help to think about the rights and self-dignity
of children. Those discussions thus raise larger questions related to the limits
of the educational thinking and practices. It enquired whether our educational
thoughts are fallacious and incompetent to address such forms of exploitation.
Sexual harassment of children thus is rampant within the families to that of public
spaces. Sex education and moral education are discussed within the spheres
of education. However, the increase in the sexual harassmentof children shows
that it has not impacted much on the public conscience. However, Indian legal
discourse has produced cogent understanding related to sexual harassment and
it has provided valuable suggestions and legal remedies in this context.

Ministry of women and Child Development introduced “The Protection of
Children from Sexual Offences or POSCO Act in the year 2012. According
to this act, child is defined as a person below eighteen yearsof age. It addresses
the “wellbeing” of the child and addresses the overall development of the child.
It is concerned with the social and emotional aspects related with the lives of
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children. Definition of diverse categories of sexual abuse is very muchcentral
to this act. It deals with penetrative and non-penetrative assault, pornography,
sexual assault and “deems sexual assault to be “aggravated” under certain
circumstances, such as when the abused child is mentally illor when the abuse
is committed by a person in a position of trust or authority vis-a-vis the child,
like a family member, police officer, teacher or doctor. People who engage in
trafficking children for sexual purposes are also punishable under the provisions
relating to abetment in the Act. The Act prescribes stringent punishment graded
as per the gravity of the offence, with a maximum term of rigorous “imprisonment
for life and fine”

(http://www.ncpcr.gov.in/readhttp://www.ncpcr.gov.in/
index1.php?lang=1&level=1&&sublinkid=14&lid=607)

National Commission of Protection of Child Rights under Section 44 of the
Protection of Children from Sexual Offences (POSCO) Act and Rule 6 of
POSCO Rules (2012) also looks into the following aspects;

1. To monitor in the implementation of Protection of Children from Sexual
Offences (POSCO) Act, 2012.

2. To monitor the designation of Special Courts by State Governments

3. To monitor the appointment of Public Prosecutors by State Governments;

4. To monitor the formulation of the guidelines described in section 39 of
the Act by the State Governments, for the use of non-governmental
organizations, professionals and experts or persons having knowledge of
psychology, social work, physical health, mental health and child development
to be associated with the pre-trial and trial stage to assist the child, and
to monitor the application of these guidelines;

5. To monitor the designing and implementation of modules for training police
personnel and other concerned persons, including officers of the Central
and State Governments, for the effective discharge of theirfunctions under
the Act;

6. To monitor and support the Central Government and State Governments
for the dissemination of information relating to the provisions of the Act
through media including the television, radio and print media at regular
intervals, so as to make the general public, children as wellas their parents
and guardians aware of the provisions of the Act;

7. To call for a report on any specific case of child sexual abusefalling within
the jurisdiction of a CWC;

8. To collect information and data on its own or from the relevant agencies
regarding reported cases of sexual abuse and their disposal under the
processes established under theAct, including information on the following:

Number and details of offences reported under the Act;

Whether the procedures prescribed under the Act and rules were followed,
including those regarding timeframes;
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this Act, including arrangements for emergency medical care and medical
examination; and

Details regarding assessment of the need for care and protection of a child
by the concerned CWC in any specific case.

9. To assess the implementation of the provisions of the Act and to include
a report in a separate chapter in its Annual Report to the Parliament.

(Cited from website ofhttp://www.ncpcr.gov.in/
index1.php?lang=1&level=1&&sublinkid=14&lid=607)

Therefore, it is important to introduce such debates of sexual harassment in
the teaching curriculum regarding the rights and laws of children. It shouldbe
mandatory in all public and private schools. At the same time,moral education
should be simultaneously taught as a compulsory subject which would cultivate
values and ethics in the mindset of children for creating a healthy society.

Check Your Progress III

3. How can we promote gender equality in schools? Write a note about
it.

.............................................................................................................

.............................................................................................................

.............................................................................................................

8.7 TRANSCENDING GENDER STEREOTYPES
AND ENHANCING OPTIMUM POTENTIAL

Gendered understanding of schools is a shift from the sexist perceptions within
the school. In other words, sexual division of categorizingpupils to that of social
construction of a girl / a boy / a transgender will be a novel and positive change
for education, development and democracy. Such an approach attempts to
understand the multiple identities within the class room and triesto ensure the
right to education of diverse students. Therefore, the division of the students
based on biological markers is reactionary in every respect. To democratize
the education, one needs to attempt to address the diverse identities of students.
In addition to the new reading of the students on gender lines, the teaching
community should generate intersectionist understanding ofmultiple identities
based on gender, class, caste, race, and ethnicity and so on. For instance, texts
books can be sites of such inclusive reading of the pluralism of the society
and such an understanding of the equality of diverse voices within the educational
sphere thus leads to a broadened definition of educational justice. Male
socialization thus is subjected to critical analysis and teachers should introduce
students to the ways in which their social locations/identities are framed to
deconstruct such closed/ethnocentric educational milieu. In turn, students will be
introduced to an open space of critical pedagogy which accommodates the
diverse, gendered locations. Educationists should map the ideologies that
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strengthen the patriarchal as well as other dominant ideologies which strengthen
the oppression of women, girls and so on.

The dominant culture that legitimizes patriarchy can be subverted through
introducing alternative cultural forms such as gender sensitive text books, music,
performances etc among the students to inculcate a new sense of empowering
education. Leadership of students needs to be free from gender stereotyping
and students need to be introduced to the history of the social movements that
addressed gender equality at the global and national levels. They should be made
sensitive to deploy civilized language that defines genderstereotyping in the day
to day school life of pupils. Construction of knowledge is usually looked at
with the patriarchal eye of the society. Reading of knowledge based on male
centered point of view marginalizes the location of women in the production
of knowledge. Girls and their contribution to knowledge production thus is
undermined in a society which positions the boy as the harbinger of fortune,
knowledge and so on. Teachers need to be critical to such reactionary ideologies
which highlight boys as the carriers of knowledge and do not count the immense
competence and contribution of girls to diverse forms of knowledge in any
society. Teachers and students need to be introduced to the larger debates on
knowledge production and its linkages with patriarchy. Social locationsof the
knower girls have to be understood to recognize their contribution to diverse
fields of society.

8.8 VISION FOR SCHOOL PRACTICING GENDER
EQUALITY

A school that practices gender equality combines healthy educational theory
and practice. Democracy that is key to education can only be implemented
through gender equality. The social and political dimension of democracy is
expanded through the recognition of gender equality. In other words, social and
political inclusion of girls within the larger national/global paradigms of human
rights contribute certain right and correct actions within the broad sphere of
education. Educational intuitions should revisit the questions related to formal
and substantive equality to have balanced, educational space.Policy regime in
educational studies can bring out sensible programs to diversify the curriculum.
Gender equality can be introduced through the very text/practice of the
educational institutions. The space of education generally is gendered in any
society that is plagued by the dominant ideology of patriarchy. For instance,
boys and girls are differentiated in the allocation of space in the class room.
Educational experts argue that such organizational stereotyping is patriarchal and
it should undone. In addition to that scholars have analyzed the politics of
assignment culture. Scholars have analyzed that assignments are given usually
in patriarchal manner. For instance, boys are taken for granted as those who
can move outside the school and tackle the problems. Thus; boys are equated
with certain forms of ability. On the contrary, girls are stereotypedas those
who cannot cope up with the harsh realities of society. Policy makers have
analyzed this understanding of the teaching community as limited and negative
in understanding the capabilities of girl students. For instance, the traditional,
educational sphere which is not exposed to the vibrant idea of gender equality,
assigns girl students with certain stereotypical acts suchas cleaning and sweeping
class rooms, cooking meals in schools and so on. Progressive schools should
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in an equal fashion.

8.9 LET US SUM UP

Thus, this Unit broadly discusses the gender equation in schooling. It also
encourages us to think seriously about gender equality, the safety and sexual
harassment of children in the school as well as educating the teachers about
the rights of children such as National Commission of Protection of Child Rights
under Section 44 of the Protection of Children from Sexual Offences (POSCO)
Act and Rule 6 of POSCO Rules (2012) and so on. Moreover, it reflects
upon the role of the teacher which can bring radical changes to break the
stereotypes among students based on gender such as girls and boys, their roles
in everyday life and so on. Hence, it is the responsibility ofthe society to assure
a safe, healthy atmosphere with values and ethics in which the students can
grow and live and respect each other with democratic values. This unit also
talks about legal interventions and measures through Constitution for gender
equality. How to promote gender equality in the classroom and teaching is one
of the important aspects covered in this unit.

8.10 UNIT END QUESTIONS

1. What are the measures the school should take up to promote gender
equality? Discuss with the help of a case study.

2. Discuss the various laws related to gender equality through legal process.
Give an example which demonstrates gender equality.

3. Discuss the policies and programmes of Government of India to bring about
gender equality after Independence.

4. Do you think teachers have a key role to play in breaking gender
stereotypes? Analyze.

8.11 ANSWERS TO CHECK YOUR PROGRESS

1. Article 15: Prohibition of discrimination on grounds of religion, race, caste,
sex or place of birth. It says that

(1) The State shall not discriminate against any citizen on groundsonly
of religion, race, caste, sex, place of birth or any of them.

(2) No citizen shall, on grounds only of religion, race, caste, sex , place
of birth or any of them, be subject to any disability, liability , restriction
or condition with regard to-

(a) access to shops, public restaurants, hotels and places of public
entertainment; or

(b) the use of wells, tank, bathing ghats, roads and places of public resort
maintained wholly or partly out of State funds or dedicated to the
use of the public.

(3) Nothing in this article shall prevent the State from making any special
provision for women and children.
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(4) Nothing in this article or in clause (2) of article 29 shall prevent the
State from making any special provision for the advancement of any
socially and educationally backward classes of citizen or for the
Scheduled Caste and the Scheduled Tribe.

2. Struggle of Trupti Desai for the right to stop the gender bias related to
the temple entry is one of the most important and contemporary incidents
which has fore grounded multiple dimensions of equality andfaith. In other
words, Trupti Desai with other activists of an organizationcalled Bhumata
Brigade decided to challenge the tradition that prevents women to enter
Shani Shingnapur temple at Maharashtra. They challenged the belief that
the vibrations that come from the idols, harm women and therefore women
are not allowed to enter the sanctum sanctorum. Her organization was
founded in the year 2010 at a village near Pune. Her organization made
the decision to enter the temple by emphasizing that women and girlsare
not impure and therefore they will enter sanctum. Women also are the
devotees of Shani and have an equal right to enter the temple.

3. Social and political dimension of democracy is expanded through the
recognition of gender equality. Social and political inclusion of girls within
the larger national/global paradigms of human rights contribute certain rights
and correct actions within the broad sphere of education. Educational
intuitions should revisit the questions related to formal and substantive
equality to have balanced, educational space. Policy regime in educational
studies can bring about sensible programs to diversify the curriculum. Gender
equality can be introduced through the very text/practice of the educational
institutions. Space of education generally is gendered in any society that
is plagued by dominant ideology of patriarchy. For instance, boys and girls
are differentiated via the allocation of space in the class room. Educational
experts argue that such organizational stereotyping is patriarchal and it should
be undone. In addition to that scholars have analyzed the politics of
assignment culture. Scholars have analyzed that assignments are given usually
in patriarchal manner. For instance, boys are taken for granted as those
who can move outside the school and tackle the problems. Thus; boys
are equated with certain form of ability. On the contrary, girls are
stereotyped as those who cannot cope up with the harsh realities of society.
Policy makers have analyzed this understanding of teachingcommunity as
limited and negative in understanding the capabilities of girlstudents. For
instance, traditional, educational sphere which is not exposed to the vibrant
idea of gender equality, for instance, assigns girl students with certain
stereotypical acts such as cleaning and sweeping class rooms, cooking meals
in schools and so on. Progressive schools must discard the gendered and
societal stereotyping of girls and have to treat girls in an equal fashion.
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